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o PHAN1 , ,
NHUNG VAN BE CHUNG VE KIEM TRA, DPANH GIA
THEO PINH HUONG PHAT TRIEN NANG LUC HQC SINH

1.1. Pinh huéng chi dao d6i méi phwong phap day hoc va kiém tra, danh gia
theo dinh hwéng phat trién niing luc hoc sinh

Thuc hién Nghi quyét Dai hoi Dang lan thtr X1, dic biét 1a Nghi quyét Trung wong
s0 29-NQ/TW ngay 04 thang 11 nam 2013 vé& d6i mdi cin ban, toan dién gido duc va dao
tao, dap ing yéu ciu cong nghiép hoa, hién dai hoa trong diéu kién kinh té thi truong dinh
huéng xa hoi chu nghia va hoi nhap qudc té, gido duc phd théng trong pham vi ca nuée
dang thyc hién d6i méi dong bo cac yéu t6: myc tiéu, ndi dung, phuong phép, hinh thirc to
chtrc, thiét bi va danh gia chat luong gido duc.

a) Vé phwong phdp va hinh thirc t6 chire day hoc

B6 Giao duc va Pao tao da chi dao cac dia phuong, co s¢ gido duc tiép tuc ddi méi
phuong phap day hoc nham phat huy tinh tich cuc, chu dong, sang tao, rén luyén phuong
phap ty hoc va van dung kién thure, ki nang cua hoc sinh theo tinh than Cong van )
3535/BGDDT- GDTrH ngay 27/5/2013 vé ap dung phuong phép "Ban tay nin bot" va
cac phuong phap day hoc tich cuc khac; doi méi danh gia gio day gido vién, xay dung
tiéu chi danh gia gio day dya trén Cong vin sd 5555/BGDDT- GDTrH ngay 08/10/2014
ciia Bo GDDT; day manh viéc van dung day hoc giai quyét van dé, cac phwong phép thuc
hanh, day hoc theo du &n trong cac mon hoc; tich cuc rng dung cong ngh¢ thong tin phu
hop véi ndi dung bai hoc; tap trung day cach hoc, cach nghi; biao dam can ddi gitra trang
bi kién thire, rén luyén ki nang va dinh hudng thai do, hanh vi cho hoc sinh; cht ¥ viéc td
chtrc day hoc phan hod phu hop cac d6i tuong hoc sinh khac nhau; khic phuc 16i truyén
thu ap dit mot chiéu, ghi nhd may moc; ting cudng to chirc day hoc thi nghiém - thuc
hanh cua hoc sinh. Viéc d6i méi phuong phap day hoc nhu trén can phai duoc thuc hién
mot cach dong b voi viée doi méi hinh thire t6 chie day hoc. Cu thé 1a:

- Pa dang hoéa céc hinh thuc day hoc, chi y cdc hoat dong trai nghiém sang tao;
tang cuong tmg dung cong nghé thong tin va truyén thong trong to chirc day hoc thong
qua viéc str dung cadc mé hinh hoc két hop gitra 16p hoc truyén théng véi cac 16p hoc truc
tuyén nham tiét kiém thoi gian va chi phi ciing nhu ting cudng sy cong bang trong viée
tiép can cac dich vu gido duc chét luong cao... Ngoai viéc td chirc cho hoc sinh thyc hién
cac nhi¢m vu hoc tap ¢ trén 16p, can coi trong giao nhiém vu va huéng dan hoc sinh hoc
tap ¢ nha, & ngoai nha truong.

- Déy manh cong tac nghién ctru khoa hoc ddi voi hoc sinh trung hoc; dong vién
hoc sinh trung hoc tich cuc tham gia Cudc thi nghién ctru khoa hoc ki thuat theo Cong
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van s6 1290/BGDPT- GDTrH ngay 29/3/2016 ciia Bo GDPT. Tang cudng hinh thirc hoc
tap gan vai thuc tién thong qua Cudc thi van dung kién thtc lién mon dé giai quyét cac
van dé thuc tién danh cho hoc sinh trung hoc theo Cong van s6 3844/BGDDT- GDTrH
ngay 09/8/2016.

- Chi dao cac co s¢ gido duc trung hoc xay dung va st dung ti sach 16p hoc, phat
dong tuan 18 "Hudng tng hoc tap sudt doi" va phét trién vin hoa doc gin véi xay dung
cau lac bo khoa hoc trong cac nha truong.

- Tiép tuc thue hién tdt viéc st dung di san vin hoa trong day hoc theo Hudng dan
s6 73/HD-BGDDT-BVHTTDL ngay 16/01/2013 cua lién B6 GDDT, B Vian hoa, Thé
thao va Du lich.

- Khuyén khich t6 chirc, thu hut hoc sinh tham gia cac hoat dong gop phan phat trién
nang luc hoc sinh nhu: Van hoa - van nghé, thé duc — thé thao; thi thi nghiém - thuc hanh;
thi ki nang s dung tin hoc van phong; thi gidi todn trén may tinh cam tay; thi tiéng Anh
trén mang; thi gidi toan trén mang; hoi thi an toan giao thong; ngay hoi cong nghé thong tin;
ngay hoi str dung ngoai ngit va cac hdi thi ning khiéu, cac hoat dong giao luu;... trén co s&
tu nguyén cua nha truong, cha me hoc sinh va hoc sinh, phu hop voi dac diém tam sinh i
va ndi dung hoc tip cua hoc sinh trung hoc, phat huy sy chi dong va sang tao cua cac dia
phuong, don vi; ting cuong tinh giao luu, hop tic nham thuc diy hoc sinh hing tha hoc
tap, rén luyén ki ning song, bo sung hiéu biét vé cac gia tri vin hoa truyén thdng dan toc va
tinh hoa van héa thé gigi. Khong giao chi tiéu, khong 1ay thanh tich cia cac hoat dong giao
luu néi trén 1am tiéu chi dé xét thi dua ddi véi cac don vi ¢6 hoc sinh tham gia.

- Tiép tuc phéi hop véi cac ddi tac thuc hién tét cac du an khac nhu: Chuong trinh
gido duc ki nang séng; Chuong trinh day hoc Intel; Dy an Ddi thoai Chau A - Két ni 16p
hoc; Truong hoc sang tao; Ung dung CNTT d6i méi quan ly hoat dong gido duc & mot )
truong thi diém theo ké hoach s6 10/KH-BGDDT ngay 07/01/2016 ciia Bo GDPT; ...

b) Vé kiém tra va danh gid

Bo Gido duc va Pao tao da chi dao cac dia phuong, co sd gido duc tiép tuc doi méi
n6i dung, phuong phap va hinh thirc t6 chitc day hoc phit hop véi viéc ddi méi phuong phap,
hinh thirc t6 chire day hoc theo dinh hudng phat trién nang lyc hoc sinh. Cu thé nhu sau:

- Giao quyén chu dong cho cac co s¢ gido duc va gido vién trong viée kiém tra,
danh gia thuong xuyén va danh gia dinh ky; chi dao va to chic chit ché, nghiém tic,
dung quy ché & tat ca cac khau ra dé, coi, chAm va nhan xét, danh gia hoc sinh trong viéc
thi va kiém tra; dam bao thuc chat, khach quan, trung thuc, cong bang, danh gia ding
nang lyc va sy tién bo cua hoc sinh.



- Chu trong danh gia thudong xuyén ddi voi tat ca hoc sinh: danh gia qua cac hoat
dong trén 16p; danh gia qua hd so hoc tap, v& hoc tip; danh gia qua viéc hoc sinh bao cao
két qua thyc hién mét du an hoc tap, nghién ctru khoa hoc, ki thuat, bao cao két qua thuc
hanh, thi nghiém; d4nh gia qua bai thuyét trinh (bai viét, bai trinh chiéu, video clip,...) vé
két qua thyc hién nhiém vu hoc tap. Gido vién co thé st dung céc hinh thirc danh gia noi
trén thay cho cac bai kiém tra hién hanh.

- Két hop danh gia trong qua trinh day hoc, gido duc va danh gia tong két cudi ky,
cudi nam hoc; danh gia cua gido vién véi tr danh gid va nhin xét, gop v 1an nhau cua hoc
sinh, danh gi4 cua cha me hoc sinh va cong déng. Khi chdm bai kiém tra phai co phén nhan
x¢ét, huéng dan, stra sai, dong vién su cd géng, tién bod ctia hoc sinh. Di véi hoe sinh ¢6 két
qua bai kiém tra dinh ki khong phu hop véi nhitng nhan xét trong qua trinh hoc tap (qua
trinh hoc tap t6t nhung két qua kiém tra qua kém hodc nguoc lai), gido vién can tim hiéu 6
nguyén nhan, néu thiy can thiét va hop Ii thi c¢6 thé cho hoc sinh kiém tra lai.

- Thuc hién nghiém tic vi¢c xay dung dé thi, kiém tra cudi hoc ki, cuéi nam hoc
theo ma tran va viét cau hoi phuc vu ma tran dé. Bé kiém tra bao gom cac cau héi, bai tap
(tu luan hoac/va trac nghiém) theo 4 murc do yéu cau:

+ Nhdn biét: yéu cau hoc sinh phai nhdc lai hodc mé ta dung kién thire, ki nang da hoc;

+ Théng hiéu: yéu cdu hoc sinh phai dién dat ding kién thire hodc mé ta ding ki
nang da hoc bang ngén ngir theo cdch cia riéng minh, cé thé thém cdc hoat dong phdn
tich, gidi thich, so sanh, dp dung truc tiép (lam theo mau) kién thirc, ki ndang da biét dé

gidi quyét cdc tinh hudng, van dé trong hoc tdp;

+ Vin dung: yéu cau hoc sinh phai két néi va sdp xép lai cdc kién thire, ki ndng da
hoc dé gidi quyét thanh céng tinh hudng, vin dé twong tw tinh huéng, van dé da hoc;

+ Van dung cao: yéu cau hoc sinh van dung dwoc cac kién thuc, ki nang dé giai
quyét cdc tinh huong, van dé moi, khong giong voi nhitng tinh huong, van dé da dwoc
hwong dan; dwa ra nhitng phan hoi hop li trudc mot tinh huong, van dé maoi trong hoc tdp

hodc trong cugc song.

Can clr vao mirc d6 phat trién nang luyc cta hoc sinh & timg hoc ky va timg khoi
16p, gido vién va nha truong xac dinh ti 1€ cac cau hoi, bai tap theo 4 mic do yéu cau
trong cac bai kiém tra trén nguyén tic dam bao su phu hop véi ddi trong hoc sinh va ting
dén ti 18 cac ciu hoi, bai tap & mirc dJ yéu cau van dung, van dung cao.

- Két hop mot cach hop li gitta hinh thuc tric nghiém ty luan véi tric nghi¢m
khach quan, giita kiém tra li thuyét va kiém tra thuc hanh trong cac bai kiém tra; tiép tuc
nang cao yéu cau van dung kién thirc lién mén vao thyc tién; ting cudng ra cic cau hoi

md, gan véi thoi sy qué huong, dat nudc doi véi cdc mon khoa hoc xa hoi va nhan van de
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hoc sinh dugc bay to chinh kién cua minh vé cac van dé kinh té, chinh tri, xa hoi; chi dao
viéc ra cau hoi tric nghiém khach quan nhiéu lua chon ding thay vi chi ¢6 cdu hoi 1 lwa
chon dung; tiép tuc nang cao chat lugng viéc kiém tra va thi ca bdn ki ning nghe, noi, doc,
viét va trién khai phﬁn tu luén trong céc bai kiém tra viét, van dung dinh dang dé thi tiéng
Anh ddi v6i hoc sinh hoc theo chuong trinh thi diém theo Cong van sé 3333/BGDDT-
GDTrH ngay 07/7/2016 d6i v6i mon ngoai ngir; thi thuc hanh ddi voi cac mon Vit i, Hoa
hoc, Sinh hoc trong ky thi hoc sinh giéi qudc gia 16p 12; tiép tuc trién khai danh gia cac chi
s tri tué (IQ, AQ, EQ...) trong tuyén sinh trudng THPT chuyén & nhitng noi c6 diéu kién.

- Tang cuong td chic hoat dong dé xuét va lya chon, hoan thién cac cau héi, bai
tap kiém tra theo dinh huéng phat trién ning luc dé bd sung cho thu vién cau hoi cua
truong. Tang cuong xay dung ngudn hoc liéu mé (thu vién hoc lidu) vé cau hoi, bai tap,
dé thi, ké hoach bai hoc, tai liéu tham khao c6 chét lugng trén website cua Bo (tai dia chi
http://truonghocketnoi.edu.vn) cua so/phong GDDT va cac truong hoc. Chi dao can bd
quan li, gido vién va hoc sinh tich cuc tham gia cac hoat dong chuyén mon trén trang
mang "Truong hoc két nbi" vé xay dung cac chuyén dé day hoc tich hop, lién mon; doi
m&i phuong phép, hinh thirc day hoc va kiém tra, danh gia theo dinh hudng phat trién
nang luc hoc sinh.

1.2. Nhiém vu va giai phap ddi méi phwong phap day hoc va kiém tra, danh
gia theo dinh hwéng phat trién ning lwc hoc sinh

Nham thyc hién c6 hiéu qua viéc d6i moi dong bd phuong phap day hoc va kiém
tra, ddnh gia néu trén, Bo Gido duc va Pao tao da hudng dan cac dia phuong, co s& gido
duc trién khai cdc nhiém vu va gidi phap cu thé nham nang cao chat lugng sinh hoat
chuyén mén trong truong trung hoc, tip trung vao thuc hién d6i méi phuong phap day
hoc va kiém tra, danh gia theo dinh hudng phat trién niang luc hoc sinh; giup cho can bd
quan 1y, gido vién budc dau biét chi dong lwa chon ndi dung dé xay dung cac chuyén dé
day hoc trong mdi mon hoc va cac chuyén dé tich hop, lién mén phu hop véi viée td chirc
hoat dong hoc tich cuc, tu luc, sang tao cua hoc sinh; st dung cac phuong phap va k¥
thuat day hoc tich cuc dé xdy dung tién trinh day hoc theo chuyén dé nham phat trién
nang luc va pham chit cta hoc sinh. Cu thé nhu sau:

a) Xdy dung bai hoc phu hop voi cac hinh thiee, phwong phdp va ki thudt day hoc
tich cuc

Thay cho viéc day hoc dang dugc thuc hién theo ting bai/tiét trong sach gido khoa
nhu hién nay, cac t6/nhom chuyén mén cin cir vao chuong trinh va sach gido khoa hién
hanh, Iya chon ndi dung dé xay dyng céc bai hoc (thuc hién trong nhiéu tiét hoc) phu hop
v6i viée sit dung phuong phap day hoc tich cuc trong diéu kién thuc té ciia nha trudng.
Trén co s& ra soat chuan kién thuec, ki nang, thai d theo chuong trinh hién hanh va céc
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hoat dong hoc du kién s& t6 chirc cho hoc sinh theo phwong phap day hoc tich cuc, xac
dinh cac ning lyc va pham chit co thé hinh thanh cho hoc sinh trong mdi chuyén dé da
xay dung.

b) Bién soan cdu héi/bai tdp dé sir dung trong qud trinh té chirc hoat déng hoc va
kiém tra, danh gid

Véi mdi cha dé bai hoc di xay dung, xac dinh va mo ta 4 mic d6 yéu cau (nhan
biét, thong hiéu, van dung, van dung cao) ctia mdi loai cau hoi/bai tap co thé st dung dé
kiém tra, danh gi4 ning luc va pham chit cua hoc sinh trong day hoc. Trén co s¢ d6, bién
soan cac cau hoi/bai tap cu thé theo cac mirc do yéu cau da mo ta dé str dung trong qua
trinh t6 chtic cac hoat dong day hoc va kiém tra, danh gia, luyén tap theo chuyén dé da
xdy dung.

c) Thiét ké tién trinh day hoc theo cdc phwong phép day hoc tich cie

Tién trinh day hoc mdi bai hoc duoc td chirc thanh cac hoat dong hoc cua hoc sinh
dé c6 thé thuc hién ¢ trén 16p va ¢ nha, mdi tiét hoc trén 16p ¢ thé chi thuc hién mot sb
hoat dong trong tién trinh su pham ctia phwong phéap va ki thuat day hoc duoc st dung.

d) 76 chirc day hoc va du gio

Trén co so cac bai hoc di dugc xay dung, t6/nhom chuyén mén phin cong gido
vién thyc hién bai hoc dé dy gio, phan tich va rat kinh nghiém vé gio day. Khi dy gio, can
tap trung quan sat hoat déng hoc ciia hoc sinh thong qua viéc to chire thyc hién cac nhiém
vu hoc tap véi yéu cau nhu sau:

- Chuyén giao nhiém vy hoc tdp: nhiém vy hoc tap ro rang va phu hop voi kha
ning cta hoc sinh, thé hién ¢ yéu cau vé san pham ma hoc sinh phai hoan thanh khi thuc
hién nhiém vu; hinh thic giao nhiém vu sinh dong, hép dan, kich thich dugc hung thu
nhéan thic cua hoc sinh; dam bao cho tit ca hoc sinh tiép nhan va san sang thuc hién
nhiém vu.

- Thuc hién nhiém vu hoc tap: khuyén khich hoc sinh hop tac véi nhau khi thuc
hién nhi€ém vu hoc tap; phat hién kip thoi nhitng kho khan cia hoc sinh va c6 bién phap
hd tro phu hop, hiéu qua; khong co hoc sinh bi "bo quén".

- Bdo cdo két qud va thdo ludn: hinh thirc bao cao phu hop véi ndi dung hoc tap va
ki thuat day hoc tich cuc dugc stir dung; khuyén khich cho hoc sinh trao ddi, thao luan véi
nhau vé ndi dung hoc tap; xir li nhitng tinh hudng su pham nay sinh mét cach hop i.

- Danh gid két qua thuc hién nhiém vu hoc tdp: nhan xét vé qué trinh thuc hién
nhiém vu hoc tap ctua hoc sinh; phan tich, nhan xét, danh gia két qua thyc hién nhiém vu



va nhiing y kién thao luan cta hoc sinh; chinh xac héa cac kién thirc ma hoc sinh dé hoc
dugc thong qua hoat dong.

MJi bai hoc duge thue hién & nhiéu tiét hoc nén mot nhiém vu hoc tap co thé duoc
thuc hi¢n & trong va ngoai 16p hoc. Vi thé, trong mat tiét hoc c6 thé chi thuc hién mot sb
budc trong tién trinh su pham ctia phuong phap va ki thuat day hoc duoc str dung. Khi du
mot gio day, gido vién can phai dit né trong toan bo tién trinh day hoc ciia chuyén dé da
thiét ké. Can t6 chuc ghi hinh cac gio day dé st dung khi phén tich bai hoc.

e) Phan tich, rut kinh nghiém bai hoc

Qua trinh day hoc mdi bai hoc duoc thiét ké thanh cac hoat dong hoc cua hoc sinh
dudi dang cac nhiém vy hoc tap ké tiép nhau, c6 thé duoc thuc hién trén 16p hoac ¢ nha.
Hoc sinh tich cuc, chu dong va sang tao trong viéc thuc hién cac nhiém vu hoc tap dudi
su hudng dan cua gido vién. Phan tich gio day theo quan diém d6 1a phan tich hiéu qua
hoat dong hoc cua hoc sinh, déng tho1 danh gia viée td chuc, kiém tra, dinh hudéng hoat
dong hoc cho hoc sinh cua gido vién.

Viéc phan tich bai hoc c6 thé duogc can cir vao cac tiéu chi cu thé nhu sau:

Noi Tiéu chi

Mtc d6 phu hop ctia chudi hoat dong hoc véi muc tidu, noi dung va phuong
phéap day hoc dugc st dung.

Murc d6 ro rang cua muc ti€u, ndi dung, ki thuat t6 chirc va san pham can dat

tai liéu day |2
S
(@]

dugc cuia moi nhiém vu hoc tdp.

1 o
> . .
< = | Mirc do phu hop cua thiét bi day hoc va hoc liéu dugc stit dung dé to chire cac
py hoat dong hoc cua hoc sinh.
=
\g Mitc d6 hop 1i ciia phuong an kiém tra, danh gid trong qua trinh to chirc hoat
— doéng hoc cua hoc sinh.

Mirc d6 sinh dong, hap din hoc sinh ciia phwong phap va hinh thirc chuyén
giao nhiém vy hoc tap.

Khé néng theo doi, quan sat, phat hién kip thoi nhiing khé khan cua hoc sinh.

Mirc d phu hop, hiéu qua cua cac bién phdp hé tro va khuyén khich hoc sinh
hop tac, giup do nhau khi thyc hién nhi¢m vu hoc tap.

>

2. To chirc hoat dong hoc
cho hoc sinh

Mirc d6 hiéu qua hoat dong cua gido vién trong viéc tong hop, phan tich,

danh gid két qua hoat dong va qua trinh thao luan cta hoc sinh.




= Kha nang tié'p nhdn va san sang thuc hién nhi€ém vu hoc tap cua tat ca hoc
= ) .
7 sinh trong 16p.
(5]
S ) n
i Muc @0 tich cuc, chu dong, sang tao, hop tac cua hoc sinh trong viéc thuc
S hién cac nhiém vu hoc tap.
) . A
= Murc d6 tham gia tich cuc cua hoc sinh trong trinh bay, trao doi, thao lugn vé
= . i . .
= két qua thuc hién nhiém vu hoc téap.
S
E. Murc 46 dung dan, chinh xdc, phu hop cua cac két qua thuc hién nhiém vu
e A . :
hoc tap cua hoc sinh.

1.3. Trach nhiém ciia cac cAp quan ly gido duc

Céc So Giao duc va bao tao, Phong Gido duc va Pao tao va nha trudong/trung tam
thudong xuyén chi dao to chirc sinh hoat to/nhém chuyén mén thong qua du gio, rat kinh
nghiém dé hoan thién cac chuyén d¢, tién trinh day hoc va phuong phép to chtrc hoat
dong day hoc; c6 bién phap khuyén khich, tao diéu kién cho gido vién tham gia cac hoat
dong chuyén mon trén mang; c6 hinh thirc dong vién, khen thudng cac té/nhom chuyén
mon, gido vién tich cuc ddi méi phuong phap day hoc va kiém tra, danh gia. Cuy thé 1a:

a) Tang cudong do6i méi quan li viéc thyc hién chuong trinh va ké hoach gido duc
theo hudng phan cép, giao quyén tu chi cia cic co s¢ gido duc; cing c¢b ky cuong, nén
nép trong day hoc, kiém tra danh gia va thi. B¢ cao tinh than d6i méi va sang tao trong
quan 1y va t6 chiic cac hoat dong giao duc.

Céc co quan quan 1i gido duc va cac nha trudng nghién ctru, quan triét day du chirc
nang, nhiém vu cho tirng cip quan li, timg chirc danh quén li theo qui dinh tai cic vin ban
hién hanh. Tang cudng nén nép, ky cuong trong cac co so gido duc trung hoc. Khic phuc
ngay tinh trang thuc hién sai chirc nang, nhiém vu cua tung cép, ting co quan don vi va
tung chirc danh quan i

b) Chu trong quan li, phéi hop hoat dong cua Ban dai dién cha me hoc sinh theo
Thong tu s6 55/2011/TT-BGDDT ngay 22/11/2011; ting cuong quan li chit ché viéc day
thém, hoc thém theo Thong tu s6 17/2012/TT-BGDPT ngay 16/5/2012 cia B6 GDDT
khéc phuc tinh trang day thém, hoc thém sai quy dinh; quan li cdc khoan tai tr¢ theo
Thong tu s6 29/2012/TT-BGDDT ngay 10/9/2012 qui dinh vé tai tro cho cc co sé gido
duc thudc hé théng gido duc quéc dan.

c¢) Tang cuong ung dung cong nghé thong tin trong viéc quan li hoat dong day hoc,
quan 1y nha gido, quan 1y két qua hoc tip cta hoc sinh, hd tro xép thoi khoa biéu, ting
cuong méi lién hé gitta nha truong voi cha me hoc sinh va cong déng; quan 1i thu vién
truong hoc, tai chinh... tién t6i xay dung co s& dir liéu qudc gia vé gido duc dao tao.

Déy manh viéc vi¢c ung dung cong nghé thong tin trong viéc t6 chire hoi nghi, hodi
thao, tap huén, hop; dong vién can bd quan ly, gido vién, nhan vién va hoc sinh tham gia
trang mang "Trudng hoc két ndi", didc biét trong cong tac tap hudn, bdi dudng gido vién,
thanh tra vién, can bd quan 1i gido duc.



PHAN 2
QUY TRINH, KI THUAT XAY DUNG MA TRAN DE, BIEN SOAN VA CHUAN
HOA CAU HOI TRAC NGHIEM KHACH QUAN

2.1. Quy trinh xdy dung dé kiém tra

Pé bién soan dé kiém tra can thuc hién theo quy trinh sau:

Bude 1. Xdc dinh muc dich cia dé kiém tra

Dé kiém tra 1a mot cong cu dung dé danh gia két qua hoc tip cua hoc sinh sau khi
hoc xong mot chu dé, mot chuong, mgt hoc ki, mdt 16p hay mot cap hoc nén nguoi bién
soan dé ki€ém tra can can ctt vao muc dich yéu cau cu thé cua viéc kiém tra, can ctr chuan
kién thurc ki nang cua chuong trinh va thuc té hoc tap cua hoc sinh dé xay dung muc dich
ctia dé kiém tra cho phu hop.

Buéc 2. Xdc dinh hinh thitc dé kiém tra

- Pé kiém tra (viét) ¢ cac hinh thirc sau:

- Pé kiém tra tu luan;

- Bé kiém tra tric nghiém khach quan;

Pé kiém tra két hop ca hai hinh thirc trén: c6 ca cau hoi dang tu luan va cau hoi
dang tric nghiém khach quan.

M&i hinh thirc déu ¢6 wu diém va han ché riéng nén can két hop mot cach hop 1y
céc hinh thtrc sao cho phit hgp voi ndi dung kiém tra va dic trung mon hoc dé nang cao
hiéu qua, tao diéu kién dé danh gia két qua hoc tap cia hoc sinh chinh xéac hon.

Néu dé kiém tra két hop hai hinh thirc thi nén c6 nhiéu phién ban dé khac nhau
hodc cho hoc sinh 1am bai kiém tra phén tric nghi¢m khach quan ddc 1ap vai viée [am bai
kiém tra phan ty luan: lam phan tric nghiém khach quan trudc, thu bai roi méi cho hoc
sinh lam ph?m tu luan.

Buée 3. Thiét lap ma trdn dé kiém tra (bang mé ta tiéu chi ciia dé kiém tra)

Lap mot bang c6 hai chiéu, mot chiéu 1a nd1 dung hay mach kién thirc, ki nang chinh
can danh gia, mdt chiéu la cac cap do nhan thirc cia hoc sinh theo cac cap do: nhan biét,
thong hi€u, van dung va van dung cao.

Trong moi 6 1a chuan kién thirc ki ndng chuong trinh can danh gia, ti 1€ % s6 diém,
s0 luong cau héi va tong s6 di€m cua cac cau hai.

S6 luwong cau hoi cua timg 6 phu thude vao mirc do quan trong ctia mdi chuén can
danh gi4, lugng thoi gian lam bai kiém tra va trong s6 diém quy dinh cho timg mach kién
thire, tung cép do nhan thuec.
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(Cdc khung ma trdn dé thi va huwéng dan cu thé dwoc thé hién chi tiét trong CoNg
vin sé 8773 dinh kém theo).

Cdc bude co ban thiét ldp ma tran dé kiém tra nhw sau:

B1. Liét ké tén cac chu d& (ndi dung, chwong...) can kiém tra;

B2. Viét cac chuan can danh gia ddi véi mbi cap do tu duy;

B3. Quyét dinh phan phdi ti 1¢ % tong diém cho mdi chu dé (ndi dung, chuong...);
B4. Quyét dinh tong sé diém cua bai kiém tra;

B5. Tinh sé diém cho mdi chii d& (ndi dung, chuong...) twong tmg véi ti 18 Y%;
B6. Tinh ti 16 %, s6 diém va quyét dinh sé cau hoi cho mdi chuan tuong tmg;
B7. Tinh tong s6 diém va tong s6 cau hoi cho mdi cot;

B8. Tinh ti 1& % tong s6 diém phan phdi cho mdi cot;

B9. Panh gia lai ma tran va chinh stra néu thay can thiét.

Buoc 4. Bién soan cau hoi theo ma tran

Viéc bién soan cau hoi theo ma tran can dam bao nguyén tac: loai cau hoi, so cau
hoi va ndi dung cau hoi do ma tran dé quy dinh, moi cau héi TNKQ chi kiém tra mdt
chuan hoac mot van d¢, khai niém.

Buéc 5. Xay dung hiedng dan chdm (dap dn) va thang diém

Viéc xay dung huéng dan cham (dap 4n) va thang diém d6i v6i bai kiém tra can
dam bdo cac yéu cau:

Noi dung: khoa hoc va chinh x4c. Cach trinh bay: cu thé, chi tiét nhung ngan gon
va d& hiéu, pht hop v6i ma tran dé kiém tra.

Can hudng t6i xay dung ban mé ta cac muc do dat duge dé hoc sinh c6 thé tw danh
gia dugce bai lam cua minh (ki thuat Rubric).

2.2. Ki thut viét ciu héi tric nghiém khach quan
a) Gidi thiéu chung vé trdc nghiém khdch quan

- TNKQ 1a phuong phap kiém tra, danh gia bang hé thong cdu héi trac nghiém
khach quan.

- Cach cho diém TNKQ hoan toan khéng phu thudc vao ngudi cham.

- Phan loai cac cau hoi
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Trac nghiém tw luin Trac nghiém khach quan
- Hi tong quit gop nhiéu ¥ = - Héi tirng ¥

- Cung cap didp an - Chon dap an

! | | !

Ping-sai Chon tra 168 Ghép ciu Pién thém

n giai  Tiéu ludn Luin van
Khoa luian Lufin an
Cac loai cau héi TNKQ
- Trac nghiém nhiéu lya chon (Multiple choice questions)

23]

Di

- Trac nghiém Pung, Sai (Yes/No Questions)
- Trac nghiém dién khuyét (Supply items) hodc tra 10i ngan (Short Answer).
- Trac nghiém ghép doi (Matching items)

So sanh ciu héi/dé thi tw ludn va tric nghiém khach quan

Noi dung so sanh Tu luin Tric nghiém khach quan
1- P9 tin cay Thap hon Cao hon
2- BJ gia tri Thép hon Cao hon

3- DBo ndng lyc nhéan thirc | Nhu nhau

4- Do nang luc tu duy Nhu nhau

5- Bo K¥ néang, k¥ sdo Nhu nhau

6- Do pham chat Tét hon Yéu hon
7- Do ning luc sang tao | THt hon Yéu hon
8- Ra d¢ D¢ hon Kho hon
9- Cham diém Thiéu chinh x4c va | Chinh xac
thiéu khach quan hon | va khach quan hon
10- Thich hop Qui m6 nhoé Qui mé 16n
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b) Quy trinh viét cau héi tric nghiém khach quan

X4y deng ma trin dé thi va ban dic ta dé thi

NS

Soan cdu hoi thé (dé xuat ¥ trdng)

2

Ra soat. chon loc, bién tip va tham dinh cdu hoti thi {thé_m
dinh nd1 dung, ki thuit va ngon ngix)

NS

Thit nghiém. phén tich, dénh gid céu hdi thi

NS

Chinh stra cac cdu ho1 sau thir nghiém

NS

Xay dung dé thi, thir nghiém. phén tich, danh gid cic dé thi

NS

Chinh st sau khi thir nghiém d2 thi

NS

Ra soat, lira chon vao ngin hang cdu ho1 tha
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Quy trinh viét ciu héi thd

Nghién ciru ki ma tran va ban dic ta dé thi

NS

Nghién ciru ki cac cap 46 (thong s6). don vi kién thike cua
cdu ho1 can viét

NS

Viet 1 dan cdu hot

NS

Viét cdc phwong 4n cho cdu hoi (phirong an ding va cac
phwrong an nhisu)

NS

Giai thich 1Y do cho viéc lra chon cédc phrong 4n nhidu

NS

Phan bién chéo (2 gido vién phan bién cho nhau)

NS

Phan bién, chinh sa, gop v cdu hoi vong tron theo nhom
(gi4o vién 1ap thanh 1 nhém tir 4 - 5 ngwdn)

NS

Hoan thién sau khi phan bién nhém va nhdp liéu cdu hoi vao
may tinh theo ma ngwo viét

Vi du 1: Nung néng hdn hop gom 9,45 gam Al va 27,84 gam Fe304 véi hiéu suat
phan tng 1a 80%. Cho thém V lit dung dich NaOH 0,5 M véao hon hop san pham sau phan
tmg. Luong dung dich NaOH dung du 20% so véi luong can thiét. Gia tri cia V 1a:

A.*0,84 B. 0,6144 C. 0,875 D. 0,64
Phéan tich: Phuong an ding 1a A.
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Phwong 4n B: HS khong dé y dén Al du =nNaOH can = 0,256 mol,
VD: NaOH can = 0,256 0,5 = 0,512 lit =>VddNaOH lay = 0,512.1,2 = 0,6144 lit

Phwong 4an C: HS khong hiéu rd ban chit cua khai niém “dung du 20%”. HS da
nham tuong “dung du 20%” tirc 13 “dd hao hut 20% so voi luong can thiét” (luong du
dung dé bu dip cho phan hao hut) va ap dit cong thirc tinh gibng nhu khai niém trén (liy
két qua tir dap an): VddNaOH lay = 0,7.100 80 = 0,875 lit.

Phwong an D: Tuong ty nhu phuong 4n C (lay két qua tir phuong an B): Vd:
NaOH lay = 0,512.100 80 = 0,64 lit

Vidu 2:

Cho tam gidc ABC vuéng tai A, biét AB=3, AC=4. Khi d6 [4B-4AC|=
A -1 B. 1 C.7 D.5

Phéan tich: Phuong an dung la D.

Phwong 4an A: HS nham v&i phép cong, trir cac sd thong thuong

Phwong an B: nbﬁm v6i phép chg, trir cac s6 thong thudng va nham 1an giira ki
hiéu d¢ dai vec to voi dau gia tri tuyét doi

Phwong 4an C: HS nham tong hai vec to véi tong d6 dai cta hai doan thang

¢) Cau héi tric nghiém nhiéu lwa chon (MCQ)

Cau MCQ gdm 2 phan:

- Phan 1: cAu phat biéu cin ban, goi 14 cau din hodc cau hoi (STEM)

- Phan 2: cic phuong an (OPTIONS) dé thi sinh lya chon, trong d6 chi ¢6 1 phuong
an dung hodc ding nhat, cic phuong 4an con lai 13 phwong an nhiéu
(DISTACTERS).

CAu din
Chtrc ning chinh cua ciu dan:

- Dat cau hoi;

- Puarayéu cau cho HS thuc hién;

- Pit ra tinh hudng/ hay van dé cho HS giai quyét.

Yéu cau co ban khi viét cau dan, phai lam HS biét r&/hiéu:

- Cau hoi can phai tra 10i

- Yéu cau can thyuc hién

- Van d¢ can giai quyét
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Co hai loai phwong an lwa chon:
Phuong an nhiéu - Chirc ning chinh:

« La cau tra 101 hop 1y (nhung khong chinh xac) doi1 véi cau héi hodc van dé
duoc néu ra trong cau dan.

« Chi hop ly ddi v6i nhitng HS khong cé kién thirc hodc khong doc tai liéu
day du.
» Khong hop ly ddi vai cac HS co kién thire, chiu khé hoc bai

Phuong an dang, Phuong an tot nhat - Chirc ning chinh:

Thé hién sy hi€u biét cua HS va su lya chon chinh xac hodc tot nhat cho cau hoi hay van

dé ma cau hoi yéu cau.
ap to chitc ASEAN 330 nam nao?
phan dan (stem)

Viét Nam
Phuong an nhiéu
(distracters)

Nam 1995 => Pap an (key)

Cic dang ciu héi Kiém tra danh gia KQHT - Nhirng Kiéu cau tric nghiém
nhiéu lya chon:

1. Cau lya chon cau tra loi dung
2. Cau lya chon cdu tra loi dung nhat
3. Cau lya chon cdc phwong an tra loi dung
4. Cau lya chon phuong an dé hoan thanh cau
5. Cau theo cu tric phii dinh
6. Cau két hop cac phuong an
d) Pac tinh cda cau héi MCQ
(Theo GS. BoleslawNiemierko)

Cip d¢p Mé ti

Hoc sinh nh¢ cac khai ni€m co ban, c6 thé néu 1én hoac nhan ra chung khi

Nhén biét A A
dugc yéu cau

Thong hi€u Hoc sinh hi€u céc khai niém co ban va c6 thé van dung chung, khi chiung
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duoc thé hién theo cach twong tu nhu cach gido vién dd giang hoic nhu
cac vi dy tiéu bi€u v€ ching trén 16p hoc.

Hoc sinh c6 thé hiéu dugc khai niém ¢ mot cap d cao hon “thong hiéu”,

Van dung tao ra duoc sy lién két logic gitra cac khai niém co ban va co thé van dung
(cap d¢ thap) |chung dé to churc lai cac thong tin da duogc trinh bay giong véi bai giang

cua gido vién hoac trong sach gido khoa.

Hoc sinh c6 thé str dung céac kién thirc vé mén hoc - chu dé dé giai quyét
cac van dé moi, khong giong voi nhiing di€u da dugce hoc, hodc trinh bay

Vian dung trong sach giao khoa, nhung ¢ murc d6 phu hop nhiém vu, voi ky nang va
(cp do cao) |kién thirc dugce giang day phu hop v6éi mic do nhan thic nay. Day la

nhitng van d&, nhiém vu giéng voi cac tinh hudng ma Hoc sinh s& gip
phai ngoai xa hoi.

e) Mot s6 nguyén tic khi viét cau héi MCQ

Cau hoi viét theo dung yéu cau cua cac thong sb ky thuat trong ma tran chi tiét dé
thi da phé duyét, chii y dén cac qui tic nén theo trong qua trinh viét cau hoi;

Cau hoi khong duoc sai sot vé noi dung chuyén mon;

Cau hoi c6 ndi dung phu hop thudn phong my tuc Viét Nam; khong vi pham vé
duong 16i chu truong, quan diém chinh tri cia Pang CSVN, ciia nudc Cong hoa
Xa hoi Chu nghia Viét Nam;

Cau héi chua duoc st dung cho muc dich thi hoac kiém tra danh gia trong bat cu
truong hop nao trude do;

Cau hoi phai 1a méi; khong sao chép nguyén dang tir sach gido khoa hodc céac
nguon tai liéu tham khao; khong sao chép tir cac ngudn da cong bd ban in hoic ban
dién to dudi moi hinh thirc;

Cau hoi can khai thac toi da viéc van dung cac kién thuc dé giai quyét cac tinh
huéng thuc té trong cudc song;

Cau hoi khong duoc vi pham ban quyén va so hitu tri tué;

Céc ky hiéu, thuat ngit sir dung trong cau hoi phai théng nhét
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g) Ki thuat viét cAu héi MCQ
A.YEU CAU CHUNG
1. Méi cdu héi phii do mét két qud hoc tip quan trong (muc tiéu xdy dung)

Can xac dinh dung muyc ti€u cua vi¢c kiém tra, danh gia dé tr d6 xay dung cau héi

cho phu hop.

Vi du: bai kiém tra bang 1ai xe chi v6i muc dich danh gia “truot” hay “dd”. Trong
khi bai kiém tra trén 16p hoc nham gitip gido vién danh gia viéc hoc tap, tiép thu kién thirc

cua hoc sinh.
2. Tap trung vao mét vin dé duy nhit:

1 cau hoi tu luan c6 thé kiém tra duoc mot vung kién thue kha rong cua 1 vén dé.
Tuy nhién, ddi v&i cau MCQ, ngudi viét can tap trung vao 1 van dé cy thé hon (hoic 1a
duy nhat).

Vi du:

- Vé6i cau tu luan “Trinh bay lich st phat trién ctia bang tudn hoan?”=> Cau hoi

yéu cau hoc sinh phai trinh bay dugc kién thirc tng quan vé bang tuan hoan

Vi cau MCQ: “Ai 1a ngudi ¢6 vai trd quan trong nhat trong viéc xdy dung bang

tuan hoan?”
A. Mendeleev B. Lavoisier C. Newlands D. Hinrichs
=> Cau hoi nay chi yéu ciu hoc sinh vé van dé&: “ngudi phat trién bang tudn hoan”
3. Diing tir vieng mét cach nhit qudn véi nhom déi twong dwoc kiém tra:
Can xac dinh ding d6i twong dé c6 cach dién dat cho phu hop.

4. Tranh vigc mot cdu tric nghigm nay goi ¥ cho mét cau tric nghiém khdc, giir

cdc cdu doc lap voi nhau

Céc hoc sinh gioi khi lam bdi trac nghiém c6 thé tap hop du thong tin tir mot cau
tric nghi¢m dé tra 161 cho mot cau khac. Trong vi¢c viét cac bo cau hoi trac nghi¢m tr cac

tac nhan chung, can phai chi trong thuc hién dé tranh viéc goi y nay.
Day 1a truong hop dé gip d6i véi nhom céc cau hoi theo ngit canh.
5. Trdnh cdc kién thivc qud riéng biét hodc ciu héi dwa trén ¥ kién cd nhén:

Vi du: Cau thi bong chay gioi nhét trong Lién doan Quéc gia My 13 ai?
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A. RyneSandberg B. BarryLarkin

C. WillClark D. * BobbyBonds

Ngoai viéc cau tra 10i con nhiéu didu phai tranh cii thi cc tiéu chi dé danh gia
"gi6i nhat" ciing khong 13 rang.

Nén sira thanh:Theo Tin tirc thé thao, cAu thii xuat sic nhét trong Lién doan Qudc

gia nam 1990 1a ai?

A. RyneSandberg B. BarryLarkin

C. WillClark D. * BobbyBonds

Cau hoi thtr hai nay c6 vong loai va dé cip dén mot mua cu thé, do d6, voi cau hoi
nay c6 mot cau tra 101 chinh xac.

6. Tranh sw dung cdac cum tir dung nguyén van trong sdach giao khoa

Viéc st dung céc tai li¢u trong sach gido khoa quen thudc cho ra cac cau héi trac
nghiém lam han ché viéc hoc tap va ki€m tra trong pham vi nhé lai (c6 nghia 1a, hoc
thudc long cac tai liéu ctia sach gido khoa).

Vi du: Hoan thanh khai niém sau: “Song am la nhing .... truyén trong cac moi
truong khi, 1ong, ran.”

A. song dung B.song td1  C. *séng co D. sdng ngang

Cau hoi nay chi can hoc sinh thudc dinh nghia la co thé chon duoc dap an dang.

7. Tranh viéc sw dung sw khoi hai:

- Céc cau tric nghiém co chtra sy khoi hai c6 thé 1am giam cac yéu té nhidu c6 st
thuyét phuc—> lam cho cau tric nghiém dé hon mot cach gia tao.

- Su khéi hai ciing ¢6 thé 1am cho bai trac nghiém kém nghiém tic hon.

8. Trdnh viét cau KHONG phit hop véi thuc té:

Vi du: Mot van dong vién leo ni ¢6 do cao 200m trong 2 phut. Van tdc cua van

dong vién la bao nhiéu?

Trén thuc té, khong thé co chuyén leo niii 200m trong 2 phiit. Vi vay, cdu hoi nay
khong phu hop véi thuc tién.
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B. KY THUAT VIET PHAN DAN

1. Dam bado rang cdac hwong din trong phdan dan la ro rang va viéc sw dung twr

ngit cho phép thi sinh biét chinh xdc ho dwoc yéu cau lam cdi gi

Cau nén xac dinh r0 rang ¥ nghia muon bi€u dat, tor dung trong cau phai rd rang,

chinh xac, khong c6 sai sot va khong dugc 1an 1on.
Vi du: Doan hat (recitative) la
A" mot hinh thirc biéu hién am nhac.
B.phan ndi cia mot vé opera.
C.gidi thi¢u mot tac phém am nhac.
D.ddng nghia véi libretto.

Phan din nay khéng cung cdp dinh huéng hodc ¥ tudng vé nhimng gi tac gia tiéu

muc muodn biét.

Nén swa thanh: Trong opera, muc dich cua dogn hat la nhitng gi?

binh dang cau hoi c6 hiéu qua hon trong viée nhan manh kién thac dat duoc thay

vi doc hiéu.
Vi du: Dinh dang cau hoi
D6i v6i céc tiéu muc nhiéulyachon, dinh dang nao dugc khuyén khich str dung?
A.” Cau hoi B. Hoan thanh
C. Nhiéu lya chon phtrc tap D. Nhiéu lya chon da chiéu
- Binh dang hoan chinh cau:
Déi vai viée trac nghiém nhiéu lya chon, phai st dung dang nao dudi day?
A.” Cau hoi B. Hoan chinh cau
C. Cau da tuyén phirc tap D. Cau lya chon da chiéu

2. Pé nhéin manh vao kién thirc thu dwoc nén trinh bay ciu din theo dinh dang

cdu hoi thay vi dinh dang hoan chinh cau

Dinh dang cau héi c¢6 hi¢u qua hon trong viéc nhan manh kién thire dat duoc thay

vi doc hiéu.

Vi du: Dinh dang cau hoi
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Ddi véi céc tiéu muc nhiéu lua chon, dinh dang nao duoc khuyén khich st dung?
A.” Cau hoi B. Hoan thanh

C. Nhiéu lya chon phtrc tap D. Nhiéu lya chon da chiéu

- Binh dang hoan chinh cau:

bdi véi viee tric nghiém nhiéu lua chon, phai st dung dang nao dudi day?

A.” Cau hoi B. Hoan chinh cau

C. Cau da tuyén phtc tap D. Cau lya chon da chiéu

3. Néu phin din cé dinh dang hoan chinh ciu, khong nén tgo mét ché trong

& giita hay 6 bdt dau ciia phan cdu din
- Cac dinh dang nay gay kho khan cho thi sinh khi doc.

Vi du: Cac dinh dang 1a cach t6t nhat dé dinh dang mot tiumuc

c0 nhiéu lya chon.

A. ho@n thanh B.* cé}u hoi ‘
C. nhi€u lya chon phtc tap D. nhiéu lua chon da chiéu

4. Trdnh sw dai dong trong phén dan:

Mot sb tiéu muc chira cac tir, cum tir, hodc cau hoan toan khong c6 gi lién quan voi
trong tam cua tiéu muc. Mot 1y do cho viéc nay la dé lam cho céc tiéu muc nhin thuc té
hon. Dang thirc nhu vay s& thich hop trong trudng hop nguoi 1am bai tric nghiém phai

lua chon, nhan biét su kién chinh trong chudi thong tin nham giai quyét vén dé.

Vi du: Nhiét d0 cao va mua nhi€u dic trung ctia mién khi hdu am uét. Nhiing
nguoi song trong loai khi hau nay thudng phan nan vé viéc ra nhiéu mo hoéi. Ngay ca khi

c6 ngay 4m ap duong nhu ho ciling khong thoai mai. Khi hau dugc mo ta 1a gi?
A. sa mac B. *nhiét doi C. on doi D. can xich dao
Nén svra thanh:
Thuat ngir nao dudi day mo ta mién khi hiu v&i nhiét d6 cao va mua nhiéu?
A. sa mac B. *nhiét doi C. 6n doi D. can xich dao
5. Nén trinh bay phén déin 6 thé khang dinh

Khi dang pht dinh duoc st dung, tir phtt dinh can phai dugc nhidn manh hodc nhan

manh bang cach dat in dam, hoac gach chan, hoac tat ca cac.
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Vi du: Am thanh KHONG thé truyén trong méi truong nao dudi day?

A. Khoang chan khong B. Tuong bé tong

C. Nuéc bién D. Tang khi quyén bao quanh trai dat

C.KY THUAT VIET CAC PHUONG AN LUA CHON

1. Phii chiic chin c6 va chi c6 mt phwong dn ditng hodic ding nhdt déi véi ciu
chon 1 phwong dn ding/diing nhit

Vi du: Hoc sinh du 16 tudi dugc phép 1ai loai xe ¢ dung tich xi — lanh bang bao nhiéu?

A. Tlr 40 — duéi 50 cm® B. Dudi 50 cm®

C.90cm? D. Trén 90cm®

bép an dung 1a B. Tuy nhién, phuong an A trong truong hop nay ciling dung.

2. Nén sip xép cdc phwong dn theo mét thir tw nao doé

Cau tra 101 nén dugc sap xép ting dan hoic giam dan theo thir tu bang chit cai, d6 16m...

Vi du: Phuong trinh A c6 bao nhiéu nghiém?

Al B.2 C.3 D.4

3. Cin cdn nhic khi siv dung nhitng phwong dn cé hinh thirc hay y nghia trdi
nguwoc nhau hodc phu dinh nhau

Khi chi ¢6 hai cau trd 101 c6 ¥ nghia trai ngugc nhau trong cac phuong an lga chon
thi hoc sinh c6 xu huéng du doan 1 trong 2 phuong an d6 1a phuong an dung va tap trung
va 2 phuong an d6. Dé khic phuc, nén xay dung cac cip phuong an ¢ y nghia trai nguoc

nhau d61 mot.

Vi du:VE mit di truyén, lai cdi tién giong:

A. ban dau 1am ting ti 18 thé dong hop, sau d6 ting dan ti 18 di hop.
B. lam tang cé thé di hop va thé dong hop

C. ban dau lam tang ti 1¢ di hop, sau d6 1am ting thé dong hop.

D. lam giam c4 thé di hop va thé déng hop.

Khi chi c6 hai céu tra 161 c6 y nghia trai ngugc nhau trong cac phuong an lya chon

thi hoc sinh c6 xu hudng du doéan 1 trong 2 phuong 4n do6 1a phuong an dang va tép trung
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va 2 phuong an d6. Pé khic phuc, nén xay dung cac cip phuong an ¢ y nghia trai nguogc

nhau d61 mot.

4. Cic phwong dn lwa chon phdi dong nhit theo néi dung, y nghia

Hoc sinh s& c¢6 khuynh hudng s& lua chon cau khong giéng nhu nhitng lwa chon

khac. Tat nhién, néu nhu mot trong cac lya chon dong nhat la ding, cau trac nghiém do6 co

thé 1a mot cau meo, co6 tinh danh Itra.

Vi du: Cai gi lam cho salsa nong nhat?

A. Thém 6t d6 vao

C. Thém hanh va 6t xanh vao

B. Thém 6t xanh vao

D. " Thém 6t jalapeno vao

Balua chon A, B, C la giéng nhau va lga chon D khac vé1 nhitng céi kia.

5. Cic phwong dn lwa chon nén dong nhdt vé mdt hinh thirc (d¢ dai, tiv ngi,...)

Khong nén dé cac cau tra 101 dung c6 nhirg khuynh huéng ngan hon hodc dai hon

cac phuong an khac.

Tinh déng nhét c6 thé dua trén cin ban y nghia, &m thanh, d¢ dai, loai tur.

Vi du: Phéan tich hoat dong co quan dot nay la dé 13nh dao:

A. diéu chinh nang suit lao dong B. xac dinh ché do khen thudng

C. thay d6i co ché quan ly

hudng phat trién co quan trong trong lai

Phuong an D qua dai, c6 thé stra lai 1a “xac dinh huéng phat trién co quan”

6. Trdnh lip lai mot tiv ngiv/thudt ngit nhiéu lin trong cdu héi

Cau goc:

Cau swa:

Tac dong mach vanh bén phai gin
ngudn gbc ctia nd boi mot huyét khdi s&
rat c6 thé 1a két qua cua:
A. nhdi mau cua ving bd bén cua
tam that phai va tim nhi phai.
B. nhdi mau cta tim that trai bén.
C. nhoi mau ciia tim that trai trudc.

D. nh6i méau vach ngan phia trude.

Tac dong mach vanh bén phai gan
ngudn gbe ctia n6 bai mot huyét khdi co
thé do hién tuong nhdi méau khu vuc nao
sau day?

A. B0 bén cua hai tam thét

B. Bén trai tam that.

C. Trudc tam that tri.

D. vach ngan phia trudc.

D. nim vitng thyc trang, xac dinh muc tiéu cho
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7. Viét cdc phwong dn nhiéu & thé khdng dinh

- Gidng nhu phan dan, cic phuong an nhidu phai duoc viét & thé khang dinh, c6
nghia 13, can tranh cac phi dinh dang KHONG va TRU.

- Thinh thoang, cac tir ndy khong thé tranh dugc trong ndi dung ctia mot ciu trac
nghiém. Trong cac trudng hop nay, cac tir ndy can phai dugc danh dau nhu lam dam, viét
in, hay gach dudi.

Khi chét 16ng dang s6i, néu tiép tuc dun thi nhiét do chat long sé:

A. Tiép tuc ting B. Khong thay d6i

C. Giam D. Khong tdng cling khong giam

8. Trnh siv dung cum tir “tat ci nhimg phuwong 4n trén”, “khéng cé phuong 4n nio”

Néu nhu thi sinh c6 thong tin mot phan (biét ring 2 hodc 3 lwa chon cho la
dung/sai), thong tin d6 co thé goi ¥ thi sinh viéc chon lya phwong an tdt cd nhitng phirong
an trén hoac Khong c6 phwong dn nao

Chon khang dinh sai trong cac khing dinh sau:

A 1+1=3 B.3-2=0 C.avabdéusai D.Tétca déu sai

9. Trdnh cdc thudt ngiv mo hé, khong cé xdc dinh cu thé vé mirc dp nhw “thong
thwong”, “phdn Ion”, “hdu hét”,.. hoic cdc tiv han dinh cu thé nhw “luén luén”,
“khéng bao gio”, “tuyét doi”...

Céc tir han dinh cu thé thuong & mirc do qua mirc va do do6 chung it khi nao lam
nén cau tra 101 dang

Vi du: Ly do chi yéu gay nén tinh kém tin cay ctia mot bai trac nghiém trong 16p hoc?

A. Hoan toan thiéu cac hudng dan c6 hiéu qua.

B. Toan bd cac cau hoi thiéu hiéu qua.

C. " C6 qua it cac cau tric nghiém.

D. Dang thuc cua tAt ca cac cAu hoi con mdi la véi hoc sinh

10. Céu tr 16 diing phéi dwroc thiét I3p 6 cdc vi tri khdc nhau vdi i I¢ tir 10-25%

Nén chia gan déu so lan xuat hién cho cac phuong an A, B, C, D. Khong nén dé

cho phuong an ding xuat hi¢n ¢ cung 1 vi tri lién tuc ¢ nhi€u cau canh nhau
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4. LUU Y BOI VOI PHUONG AN NHIEU

1. Phwong dn nhiéu khéng nén “sai” mét cdch qud 19 liéu;

Vi du: Ha Tién thudc tinh:

A. An Giang B. Hau Giang C. * Kién Giang D. Ha Giang
Thi sinh s& dé dang loai dugc tinh Ha Giang.

2. Tranh diing cdc cum tiv ky thudt cé khuynh hwdng hip dén thi sinh thiéu kién

thive va dang tim cdu trd 107 c6 tinh thuyét phuc dé dodn mo;

Mdi phuong 4n nhidu cé thé dugc viét bang mot ngdn ngit don gian, nhung ching

c6 vé nhu sai 10 rang hon.
Vi du: Khi thiét ké bai tric nghiém, viéc gi phai ludn ludn duoc lam trudc?
A. Xac dinh kich ¢ caa dit liéu va xac dinh dbi tuong chon mau
B. bam bao réng pham vi va cac dac diém k¥ thuat dugc dua vao ly thuyét.
C.” Dinh 13 viéc st dung cach chidm diém hoic viéc giai thich.
D. Lua chon mé hinh phan hdi theo sé luong cac tham sé mong mudn.

3. Trdanh sir dung cdc cum tir chwa diing (sai ngit phdp, kién thirc...): Hay viét

cdc phwong dn nhiéu la cdc phdt biéu diing, nhwng khong trd 1oi cho cdu hdi.

Vi du: Diéu gi n61 chung la ding vé mdi quan h¢ gitra chat luong va dg tin cdy cua

ciu tric nghiém?

A. Khong thé c6 duoc tinh gia tri ma thiéu do tin cay.

B. " Cac cau tric nghiém kém c6 khuynh huéng lam ting 15i do ludng.

C. Viéc thé hién cau tric nghiém co thé dugc thé hién trong viéc day kém.

D. Mot pham vi han ché ctia cac diém trac nghiém co thé lam giam do tin cay udc luong.

4. Luu y dén cdc diém lién hé vé van pham cua phwong dan nhiéu co thé giup hoc

sinh nhdn biét ciu trd 1o
Vi du: Nha nong luan canh dé:
A. gian viéc theo thoi vu B. dé dang nghi ngoi
C. bao tri dat dai D. can bang ché d6 dinh dudng
Phuong 4n "B” ¢6 thé bi loai bé ngay vi khong cung dang ngit phép.
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PHAN 3

VAN DUNG QUY TRINH, KI THUAT XAY DUNG MA TRAN DE, BIEN SOAN
CAU HOI KHACH QUAN MON TIENG ANH

3.1. Quy trinh xdy dung dé kiém tra
Budc 1. Xac dinh muc tiéu cua kiém tra

Kiém tra, danh gia két qua hoc tap cua hoc sinh dugc thuc hién nhiam cung cap
thong tin phan hdi vé su tién bo va két qua hoc tap ma hoc sinh dat duoc trong qué trinh
cling nhu tai thoi diém két thiic mét giai doan hoc tap, gop phan khuyén khich va dinh
huéng hoc sinh trong qué trinh hoc tap, giup gido vién va nha truong danh gia va diéu
chinh viéc giang day mén Tiéng Anh mét céch hiéu qua & truong THPT.

Viéc kiém tra, danh gia két qua hoc tap cua hoc sinh phai bam sat muc tiéu va noi
dung day hoc ciua Chuong trinh tiéng Anh THPT, dua trén Muc tiéu thé hién théng qua 4
ki ning ngdn ngit: nghe, noi, doc, viét duge quy dinh d6i véi cac khéi 1op 10, 11, 12.

Két qua hoc tap méon Tiéng Anh dugce danh gia théng qua cac bang ching vé ning
luc giao tiép ma hoc sinh dat dwoc trong qua trinh hoc tap duéi hai hinh thic danh gia
thuong xuyén (formative assessment) va danh gia dinh ki (summative assessment).

Viéc kiém tra, danh gia duoc tién hanh thdng qua céc hinh thic khac nhau nhu
dinh luong (cho diém) va dinh tinh (nhan xét, xép loai), ddnh gia cua giéo vién va ty danh
gia cua hoc sinh. Cac hinh thirc kiém tra danh gia can da dang, bao gdm céc hinh thirc
thuong xuyén va dinh ki nhu kiém tra 15 phat, kiém tra 1 tiét, kiém tra cudi hoc ki, kiém
tra cudi nam, hd so hoc tap, du &n hoc tap xuyén sudt nim hoc. Viéc kiém tra dugc thuc
hién ddi véi cac ki nang nghe, nodi (voi tu cach 1a cac ki niang tuwong tac), doc va viét trong
pham vi cha diém/chu dé va kién thic ngbn ngit da hoc. Tuy theo diéu kién cu thé, viéc
kiém tra ki nang no6i co6 thé dugc thyc hién dudi hinh thirc bai kiém tra ki nang (kiém tra
dinh ki) hodc dudi hinh thic Kiém tra thuong xuyén trong qué trinh day hoc.

Budc 2. Xac dinh hinh thic dé kiém tra

1. Can ctr vao muc d6 phat trién ning lyc cua hoc sinh ¢ tirng hoc ky va ting khdi
l6p, gido vién va nha truong xac dinh ti 1é cac cau hoi, bai tap theo 4 mic do yéu cau
trong céc bai kiém tra trén nguyén tic dam bao sy phi hop vai ddi twong hoc sinh va ting
dan ti 1& cac cau hoi, bai tap & mie do yéu cau van dung, van dung cao.

2. Két hop mot cach hop li gitra hinh thirc tric nghiém tu luan véi tric nghiém
khéch quan, giira kiém tra i thuyét va kiém tra thuc hanh trong cac bai kiém tra; tiép tuc
nang cao yéu cau van dung kién thac lién mdn vao thyc tién; ting cuong ra cac cau hoi
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ma, gan véi thoi su qué huong, dat nudc dbi vai cac mon khoa hoc x4 hoi va nhan vin dé
hoc sinh dugc bay to chinh kién cua minh vé cac van dé kinh té, chinh tri, xa hoi.

Budc 3. Xay dung ma tran dé kiém tra
a) Khai niém ma trdn de

Ma tran dé kiém tra 1a mot bang c6 hai chiéu, mot chiéu 13 noi dung hay mach kién
thirc, ki ndng can danh gia, chiéu kia 13 cadc muc d6 tu duy cua hoc sinh theo cac cép do:
nhan biét, thong hiéu va van dung (g0m co6 van dung & cip do thap va van dung & cip do
cao). Chu y dén noi dung cbt 161 can kiém tra, danh gia. Trong mdi 6 14 chuan kién thirc ki
ning chuong trinh can danh gid, ti 1& % s6 diém, sb luong cau hoi va tong sé diém cua cac
cau hoi. Sb lugng ciu hoi cua timg 6 phu thude vao muc d6 quan trong ctia mdi chudn can
danh gia, luong thoi gian 1am bai kiém tra va trong s6 diém quy dinh cho timg mach kién
thire, tung cép do nhan thuec.

b) Yéu cau khi xdy dung ma trin dé
Xay dyng Ma tran (Tiéu chi k¥ thuat ra dé bai kiém tra) c6 hai muc dich:
1. Cong cu lap ké hoach kiém tra - trudc ky kiém tra
m DPam bdo cac cap do tu duy can thiét duoc danh gia.
m DPam bao ndi dung chuong trinh quan trong dugc danh gia.
2. Cong cu danh gia chat lugng cac bai kiém tra sin co - sau ky kiém tra.
m K& hoach kiém tra ban dau c6 duoc thuc hién hay khong?
m Noi dung chuong trinh va cap do tu duy nao da dugc dénh gia?
Bang mé ta tiéu chi kiém tra 2 chiéu thuong c6 cac ndi dung sau:
- Cac ndi dung kiém tra (theo cha dé hoc tap)
- Céc cép db tu duy (Nhan biét - Thong hiéu - Van dung - Van dung cao)
- Kém theo ty 1¢ % muc do quan trong trong mdi &
Tam quan trong cta viéc thiét ké cac tidu chi k¥ thuat ra dé bai kiém tra (Ma tran)
thé hién ¢ cac diém sau:
+ Pua ra mot cdu tric hop 1y, can déi nham xac dinh dugc ddy du cac ndi dung
can kiém tra. Nhin ma tran, c6 thé danh gia duoc dé kiém tra c6 toan dién va tong hop

dugc nhitng pham vi kién thirc, k¥ nang can danh gia khong, c6 phan héa dugc ning luc
hoc sinh khong.

+ Thé hién dugc s6 lugng nhitng cau héi ddm bao can doi vé thoi lugng cling nhu
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mirc d6 quan trong ciia timg ndi dung da hoc. Cau héi nao kho hon thi dé danh thoi luong
va sb diém cao hon.

+ Thé hién cu thé cac yéu cac vé mirc do tu duy ctia mdi ndi dung can kiém tra.

¢) Quy trinh va ki thudt xdy dung ma trgn dé

Can ct thoi gian cho phép, gido vién can thyc hién mot sb yéu cau sau:

- Nhitng chuan dugc chon dé dénh gia phai c¢6 vai tro quan trong trong chuwong
trinh mén hoc. O d6 mot chudn c6 thé coi 1a quan trong: (i) Néu hoc sinh khéng dat chuan
nay rat kho c6 thé dat duge cac chuan khac cua chwong trinh; (i) Thoi lwong danh cho
viéc dat chudn nay twong d6i nhiéu so véi thoi lugng danh cho cac van dé khac.

- Phai chon nhiing chuan dai dién cho tit ca cac mirc do muc tiéu can dat da quy
dinh trong chuong trinh. Trong d6, tip trung nhiéu hon ¢ nhitng chuan k¥ ning va doi hoi
mirc do tu duy cao (thong hiéu, van dung).

S6 lugng kién thirc, k¥ ning can danh gia

- Tat ca cac chi dé thudc chuong trinh, tit ca cac ndi dung déu phai c6 nhiing
chuan dai dién duoc chon vao danh gia.

- S lwong chuan danh gia & mdi chi dé can dam bao: twong quan vé thoi lugng
hoc tap danh cho mdi chu dé, tinh dén tam quan trong gitta cac cha dé véi nhau.

- Chu trong dén nhitng chuan kién thirc, k¥ ning c6 lién quan nhiéu va lam co so
cho viéc hoc tap cac nodi dung tiép theo.

Quy trinh co ban xdy dung ma trdn cé thé dwoc miéu ta nhw sau:
1. Liét ké danh sach can kiém tra
Can ctr vao muc dich KT, thoi gian KT va loai hinh bai KT (tu luan hay tric
nghiém khach quan) dé chon chii dé can kiém tra. DAy chinh 1 muc tiéu hoc tip ma hoc
sinh phai dat dugc theo Chuan KT - KN xét dén thoi diém thyc hién Chuong trinh Giao
duc. Ghi cdc chii @ da chon vao cét 1 cia ma tran.
2. Viét cac chuan can danh gia di voi mdi cap do tu duy
Nhap vin ban noi dung chuan chwong trinh quy dinh cho chu dé da chon vao firng
6 trong cdc hang twong irng voi chi dé ¢ cot 1.
Khi viét cac chuan can danh gia d6i véi mdi cp do tu duy:
+ Chuan dugc chon dé danh gia 1a chuan cé vai trd quan trong trong chuong trinh
mon hoc. D6 1a chuan c6 thoi lugng quy dinh trong phan phdi chuong trinh nhiéu va lam
co s& dé hiéu duoc cac chuin khac.
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+ M&i mot chu dé (nd1 dung, chuong...) nén c6 nhirng chuén dai dién duge chon
dé danh gia.

+ S6 luong chuan can danh gia & mdi cha dé& (ndi dung, chuong, bai) twong Ung
v6i thoi lugng quy dinh trong phin phdi chwong trinh danh cho chu d& (ndi dung,
chuong...) d6. Nén dé sb luong cac chuan ki ning va chuan doi hoéi mic d6 tu duy cao
nhiéu hon.

Sang tao cac chuan can danh gia dbi v6i mdi cap do tu duy cho phu hop dbi
tugng kiém tra (budc ndy rat can kinh nghiém cta nguoi viét ma tran). Vi chuan KT-KN
ctia chuong trinh chi dirng & mirc co ban, t6i thiéu nén khi viét ma tran GV can xac dinh
13 bac tu duy can danh gia phu hop véi ddi twong kiém tra va chu dé noi dung kiém tra.

3. Viét ty 18 % cua tong diém phan phéi cho mdi ndi dung/chi dé kiém tra

Céan ctr vao muc dich KT, thoi gian hoc tap mdi nodi dung/chu dé ma can nhic
quyét dinh ty 1& % cua téng diém phan phdi cho mdi nodi dung/chu dé kiém tra (cot 1).

4. Quyét dinh PIEM TONG THO cua bai kiém tra

Cin ctr vao muc dich KT Va doi twong hoc sinh dé quyét dinh tong diém ciia ma tran.
5. Tinh thanh diém s6 cho mdi chu d& tng véi ti 16 %

Tur ty 18 % cua tong diém phan phdi cho mdi ndi dung/cha dé kiém tra va tong so
diém ctia ma tran tinh ra diém sé cho mdi cha dé ung véi %.

6. Quyét dinh ty 18 % phan phdi cho mdi HANG véi mdi cap do tu duy

Can ctr murc d6 tu duy can do dé quyét dinh ty 1& % phéan phdi cho mdi HANG véi
mdi chuén twong tng trong timg 6 cua bac tu duy can danh gia. Tinh ti 1& %, quyét dinh
s6 cau hoi cho mdi chuan twong ung, ciing dya vao muc dich cta dé kiém tra dé phan
phéi ti 18 % s6 diém cho mdi chuan can danh gia, & mdi chi d¢, theo hang. 7. Tinh thanh
diém sb twong tng cho mdi chuan danh gia (chu dé)

Nhan ti I¢ % lugng hoa mirc d co ban, trong tam cua mdi cha dé hodc don vi kién
thire ki ning voi trong sb cua nd dé xac dinh diém sb cua cac don vi kién thire ki ning
trong mdi 6 ctia cht dé ndi dung kiém tra. Budc ndy rat can kinh nghiém cua nguoi viét
ma tran, vi ta c6 thé diéu chinh diém sb cua cac don vi kién thuc ki ning trong mdi 6 sao
cho phu hop véi ddi twong va muc dich kiém tra.

8. Tinh DIEM phan phdi cho mbi cot (cap do tu duy)

Tinh thanh diém sb twong Gmg cho mdi chuan trong timg 6 ciia bac tu duy can
danh gia.
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9. Tinh ty 1& % ctia TONG diém phén phdi cho mdi cot.

Chi viéc cong don tir trén xudng dudi trong mdi cdt. Y nghia cua budc nay gitip
nguoi viet ma tran thay tuong quan ti 1€ gifra cac bac tu duy.

10. Panh gia lai bang ti€u chi xem c6 dat dugc nhirng gi ban du kién khong. Ban co thé
thay doi va stra néu thiy can thiét. Nhin tong thé bang ma tran dé danh gia muc do phu
hop, can dbi, hai hoa gitra cac cot va cac hang.

3.2. Minh hga xay dung ma tran

3.2.1. Xac dinh trong tim kién thic, ky ning

Bai kiém tra 45 phuat, 40 ciu hoi tric nghiém khach quan cta hoc ki I 16p 12 theo
chuong trinh chuan.

Unit 1. Home life
Ngon ngir: Tense revision: past simple, past progressive, present perfect

Tt vung: Words to talk about home life: family, family relationship, daily routine,
leisure activities

- biologist, household chore, join hands, leftover, shift, project, coach,...
-caring, close-knit, secure, obedient, michievous, crowded,...
-willing to do, spread out, share,..
Unit 2. Cultural diversity
Ngon ngir: Tense revision: present perfect progressive, past perfect

T veng: Words to talk about cultural diversity: attitudes toward love and
marriage, wedding ceremony, typical features of a culture

- confide, determine, maintain, oblige, precede, reject, sacrifice, be concerned,
trust, ...

-bride, conical, contract, groom, rim, values, banquet, ceremony, symbol, ...
Unit 3. Ways of socializing
Ngon ngir: Reported speech: statements, questions

T veng: Words to express ways of socializing: how to communicate in different
cultures, how to use the telephone, how to apologize and express regret.

Words to express compliments.

- apologize, approach, attract, clab, install, ....
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- argument, compliment, kiding, maximum, signals, attention,....

- marvellous, decent, non-verbal, appropriate, rude, impolite,...
Unit 4. School education system

Ngon ngi: The passive: simple, past and future tenses

Adverbial clauses of place

Twr vung: Words to talk about education system from primary to higher education:
levels of education, subjects, ways of learning, types of school, examinations

-compulsory, curriculum, certificate, nursery, kindergarten, general education,
primary education, secondary education, core subjects, term, academic, divide, separate,

3.2.2.Cacluu y:

- Khi viét cdc chuan cdn danh gid déi véi méi cap dé tw duy:

+ Chuéan dugc chon dé danh gia 1a chuan co vai trd quan trong trong chuong trinh
mon hoc. D6 1a chuan c6 thdi lugng quy dinh trong phan phdi chuong trinh nhiéu va lam
co s& dé hiéu duoc cac chuan khac.

+ M&i mot chii dé (kién thire, k¥ ning...) déu phai co nhitng chuin dai dién dugc
chon dé danh gia.

+ S6 luong chuan can danh gia @ mdi chi dé (kién thirc, k¥ ning...) twong g véi thoi
luong quy dinh trong phan phdi chuong trinh danh cho chii dé (kién thirc, ky nang...) do.

- Quyét dinh ti 1¢ % tong diém phan phoi cho méi chii dé (kién thive, kj nang...):

Cin clr vao myc dich ciia dé kiém tra, cin ¢t vao mirc d6 quan trong ctia mdi chu
dé (kién thuc, k¥ ning...) trong chuong trinh va thoi luong quy dinh trong phan phdi
chuong trinh dé phan phdi ti 18 % tong diém cho timg chi dé.

- Tinh s6 diém va quyét dinh sé cau héi cho méi chudn twong irng

Cin ctr vao muc dich ctia dé kiém tra dé phan phdi ti 18 % s6 diém cho mdi chuan
can danh gia, & mdi chu dé, theo hang. Gitra cac cép d6: nhan biét, thong hiéu, van dung
theo thtr ty nén theo ti 1€ phu hop vadi chu dé, noi dung va trinh d9, nang luc ctia hoc sinh.

+ Can clr vao s diém da xac dinh dé quyét dinh sé diém va cau hoi tuong tng,
trong d6 mdi cdu hoi dang TNKQ phai c6 sé diém bang nhau.

+ Néu dé kiém tra két hop ca hai hinh thic trac nghiém khach quan va ty luan thi
can xéc dinh ti 18 % tong s6 diém ctia m&i mot hinh thirc sao cho thich hop.
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Duéi day la dang tong quat ciia khung ma tran dé kiém tra:
KHUNG MA TRAN PE KIEM TRA

1\ (471 Lopiaeeannnns
(Thoi gian kiém tra: .......phit )
Tén Chu de Nhén biét Thong hiéu Van dung Van dung cao
(nd1 dung, £ an £ an A an A an
chuong) (cap do 1) (cap do 2) (cap do 3) (cap do 4)
Chua dé 1 Chuan KT, KN | Chuén KT, KN | Chuan KT, KN | Chuan KT, KN
can kiém tra can kiém tra can kiém tra can kiém tra
S6 cdu S6 cdu S6 cdu S6 cdu S6 cdu
So6 diém Ti | S6 diém S6 diém S6 diem S6 diem
lée %
Chu dé 2 Chuan KT, KN | Chuan KT, KN |Chuan KT, KN | Chuan KT, KN
can kiém tra can kiém tra can kiém tra can kiém tra
S6 cdu S6 cdu S6 cdu S6 cdu S6 cdu
Sé diem  Ti| So diém S6 diém S6 diém S6 diém
lée %
Chi dé n Chuan KT, KN | Chuan KT, KN | Chuan KT, KN | Chuan KT, KN
can kiém tra can kiém tra can kiém tra can kiém tra
S6 cdu S6 cdu S6 cdu S6 cdu S6 cdu
So6 diém Ti | S6 diém S6 diem S6 diém S6 diem
lée %
Téng sb cau | S6 cau Sb cau S6 cau S6 cau
TS diém Ti 1¢ | Sb diém % S6 diém % S6 diém % S6 diém %
%
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A SAMPLE MATRIX AND TEST SPECIFICATIONS

(trdc nghiém khéch quan)

KIEN THUC

NANG LUC/KY NANG NHAN BIET THONG HIEU VAN DUNG
LANGUAGE FOCUS/ Nguyén am va phu am Trong dm cua tir
KTNN I: NGU AM (MCQs) (MCQs)
So cau: 5; So diém: 5 So cau: 2 8o cau: 3
Til¢ %: 12,5 86 diém: 2 S6 diém. 3
LANGUAGE FOCUS/ Thi, the, cach cua dong tur Ngoai I¢ trong dung dong tur
KTNN II: NGU PHAP (MCQs) (MCQs)
So cau: 4; So diém: 4 So cau: 2 So cau: 2
Ti l¢ %: 10 6 diém. 2 86 diém. 2
LANGUAGE FOCUS/ Tu vung trong Chuong trinh GDPT Tt vung trong Chuong trinh GDPT
KTNNIII: TU VUNG (MCQs) (MCQs)
So cau: 4; So diém: 4 So cau: 2 8o cau: 2
Tilg %: 10 S6 diém: 2 S6 diém: 2

READING 1

Bai doc dai khoang 150 dén 200 tir c6 ndi dung thudc
chit @& trong Chuong trinh GDPT
Loai hinh ciu hoi: (Cloze with MCQs-Hoan thanh doan
van v6i nhiéu hwa chon)

Bai doc dai khoang 150 dén 200 tir 6 ndi dung thudc chu dé
trong Chuong trinh GDPT
Loai hinh cu hoi: (Cloze with MCQs-Hoan thanh doan van
v6i nhiéu lya chon)

So cdu: 7; So diem. 7
Tilé %: 17,5

Sq‘ cdu: 2
So diém: 2

S(? cd],t: 5
So diem: 5

READING 2

Bai doc dai khoang 230 dén 250 tir c6 ndi dung thude
chu dé trong Chuong trinh GDPT
Loai hinh cau hoi:

Bai doc dai khoang 230 dén 250 tir ¢ ndi dung thudc chu dé
trong Chuong trinh GDPT
Loai hinh gﬁq hoi:

Bai doc dai khoang 230 dén 250 tir c6 ndi dung
thudc chu dé trong Chuong trinh GDPT
Loai hinh cau hoi: Doc suy luan

Poc tim thong tin cu thé va chi tiét Doc tim y chinh; doc dé tong hop thong tin (MCQs)
(MCQs) (MCQs)
So cdu: 10; So diem: 10 So cdu: 3 So cau: 4 So cdu: 3
Ti l¢ %: 25 S6 diém: 3 S6 diém. 4 S6 diém: 3
WRITING 1 Viét lai cau tir cau cho trude c6 ndi dung trong
Chuong trinh GDPT sao cho nghia ciia cdu viét lai
khéng thay doi
(Sentence transformation-Viét lai cu): phan biét
duoc sw khac nhau giira hai van phong néi va viét;
phan biét dugc cach dién dat cing mot y theo nhiéu
céch khéac nhau; hiéu dugc tinh nhét quan, tinh
mach lac trong van ban; biét cach ghép cau dé tao
cau phtc, cau ghép theo yéu cau.
So cdu: 5; So diém: 5 So cdu: 5
Tilg %: 12,5 86 diém. 5
WRITING 2 Hiéu va str dung cac phuong tién cii phép, tir phap dé
ghép cau
8o cau: 5; So diém: 5 So cau: 5
Til¢ %: 12,5 S6 diém: 5
Tong so cau 40; So cau: 11 So cdu: 16 So cdu: 13

Téng s6 diém: 10

S6 diém: 11

S6 diém: 16

S6 diém: 13
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A SAMPLE MATRIX AND TEST SPECIFICATIONS
(Két hop trdac nghiém khach quan va tu lugn)

Tén Chi aé M 1 Mire 2 Mies3 This gian
(Biet, hieu) (Vidn dung) (Phan hoi/danh gid)
LISTENING 1 Personal Information/ Education/ Community/ Personal Information/ Education/ Community/ 15’
Nature/ Recreation/ People and places Nature/ Recreation/ People and places
(MCQs - Bridging ltems) (MCQs - Bridging ltems)
So céu: 5; So diém: 5 So cau: 3 So cau: 2
Til¢ %:12,5 So diem: 3 So diém: 2
LISTENING 2 Personal Information/ Education/ Community/
Nature/ Recreation/ People and places
(Gap-fillings)
So cau: 5; So diém: 5 So cau:5
Tilé %:12,5 So diém:5
LANGUAGE FOCUS Pronunciation; Conditionals; Tense review; Pronunciation; Conditionals; Tense review; 25°
Vocabulary; Structures Vocabulary; Structures
(MCQs; 1, 2, 3 Bridging ltems) (Word Form 4; MCQs 2)
So cau: 10; So diém: 10 So cau: 4 So cau: 6
Ti l¢ %: 25 So diem: 4 So diém: 6
READING 1 Personal Information/ Education/ Community/ Personal Information/ Education/ Community/ Personal Information/ Education/ Community/
Nature/ Recreation/ People and places Nature/ Recreation/ People and places Nature/ Recreation/ People and places
(Matching) (Short answer) (Full response)
So céu: 3; So diém: 5 So cau: 1 So cau: 1 So cau: 1
Tilé %: 12,5 Sé diém: 2 Sé diém: 1 Sé diém: 2
READING 2 Personal Information/ Education/ Community/ Personal Information/ Education/ Community/
Nature/ Recreation/ People and places Nature/ Recreation/ People and places
(True/False - Bridging Items) (Full response)
So cau: 4; So diém: 5 So cau: 3 So cau: 1
Tilé¢ %: 12,5 So diem: 3 So diém: 2
WRITING 1 Sentence structure transformation Sentence structure transformation 20
(Short answers - Bridging Items) (Short answers - Bridging Items)
Sé cau: 4; So diem:4 So cau: 2 So cau: 2
T 16 %: 10 So diem: 2 So diém: 2
WRITING 2

Sé cau: 1; So diém: 6

Tasks on Personal Information/ Education/
Community/ Nature/ Recreation/
People and places

Tilé %: 15
Téng so cdu 32;

Téng so cau 11;

(100 words — Guided Essay)
So cau: 1
So diém: 6

Tong sé diém: 40

Tong sé diém: 12

Tgfng sé’ cdlu 16;
Tong so diém: 16

'I:éng §(§ cé’u 5;
Tong so diém: 12
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Cac mirc do ning luc theo Bloom

a) Ding cho phd thong

Level

Definition

Sample verbs

Student recalls or
recognizes

Sample behaviors

. S arrange identify memorize recognize The student will define
information, ideas, . reproduce .
. : define label name relate the 6 levels of Bloom's
KNOWLEDGE and principles in the : X select
. describe list order recall taxonomy of the
approximate form ; . state " .
. . duplicate match outline repeat cognitive domain.
in which they were
learned.
exolain convert express
Student translates, sumfnarize defend extend infer rewrite The student will
comprehends, or araphrase describe generalized locate select explain
COMPREHENSION interprets pdesrc);ribe discuss give paraphrase summarize the purpose of Bloom's
information based . distinguish example(s) predict taxonomy of the
. . illustrate . ) . ; translate e .
on prior learning. classif estimate identify recognize cognitive domain.
y explain indicate
Student selects, apply .
use employ practice
transfers, and uses change . . show . .
L compute illustrate predict The student will write
data and principles solve choose interpret repare sketch an instructional
APPLICATION to complete a compute P prep solve L
demonstrate manipulate produce objective for each level
problem or task demonstrate ; use .
) . apply . modify relate ! of Bloom's taxonomy.
with a minimum of discover write
o construct . operate schedule
direction. dramatize
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b) Dung cho nang cao

Level Definition Sample verbs Sample behaviors
Student
distinguishes, analyze change employ practice
o . . . . show i
classifies, and relates| categorize discover illustrate predict sketch The student will
the assumptions, compare choose interpret prepare compare and contrast
ANALYSIS . solve -
hypotheses, contrast compute manipulate produce Use the cognitive and
evidence, or separate demonstrate modify relate . affective domains.
. write
structure of a apply dramatize operate schedule
statement or question
- create categorize design The student will design
Student originates, : prepare . .
. design collect develop rewrite set | a classification scheme
integrates, and . . : rearrange - :
i hypothesize combine devise up for writing educational
combines . : reconstruct . S
SYNTHESIS . . invent comply explain synthesize objectives that
ideas into a product, relate . .
develop compose formulate . tell combines the cognitive,
plan or proposal that reorganize . .
' : arrange construct generate . write affective, and
is new to him or her. revise .
assemble create plan psychomotor domains.
. judge assess defend .
Student appraises, |- o ommend attach describe _jud_ge rate The student will judge
assesses, or critiques - S justify select .
! e critique choose discriminate | . . the effectiveness of
EVALUATION on a basis of specific s . interpret | summarize o, s .
justify compare estimate writing objectives using
standards and . relate support .
N appraise conclude evaluate . Bloom's taxonomy.
criteria. . predict value
argue contrast explain
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3.3. Cac loai hinh cau héi

ITEM TYPES

In approaching the task of item writing, the writer needs to be clear about the

following:

« why that particular item type has been selected for the test

 which areas of the test taker's ability are to be the focus of the items.

Terminology

A test is composed of a number of tasks. The more tightly controlled type of task (the
kind used to test reading skills, structural competence, listening and writing at sentence level) is
made up of a combination of the rubric, input consisting of a stimulus such as a text, and
the candidate's response based on items of various types (whether selected or produced)
which is scored against a key or mark scheme . A distinction must be made between item-
based task types and the tasks used in tests of extended writing and speaking, which consist of
rubric, input and a response which is scored against a rating scale or set of criteria as
opposed to a key or mark scheme.

Some particular issues which are related to texts, item types, non-item-based task types,
rubrics and keys and mark schemes will now be considered.

3.3.1. TEXTS

When selecting texts for a task it is very important to use texts which are suitable for the
purpose of testing the particular candidate population concerned. The level of difficulty of the
language must be appropriate, and the subject matter suitable for the candidates' probable age-
group and other aspects of their background. In general, topics which might cause distress or
offence should be avoided. These issues are touched on in Module Two, in the discussion of the
process of examination production.

Two issues concerning texts will be discussed here: the question of authenticity and the
question of what makes a text difficult.

i) Authenticity

A much debated issue affecting choice of texts, for teaching as well as for testing is that of
authenticity . Is it more appropriate to the candidate's needs for the examination to include a text

(in a test of reading skills, for example) which is taken from a genuine source such as a newspaper
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or magazine, or a text written by a test provider or item writer?

The newspaper or magazine text may seem more appropriate because it is derived from
'real-life’ use of language, written for native speakers of the language and not just for the purposes
of language testing. Being able to deal with the texts a native speaker can deal with may be the
goal of the learner, and so this is the language s/he should be exposed to and tested on. A text
written for the sole purpose of testing a certain area of language may bear no resemblance to
language as it is used by native speakers who are not concerned with language testing.

Is there a broader definition of authenticity?

It has been argued that authenticity is a consequence of the interaction between the reader
and the text, and not simply a quality of the text alone. Even a quick look at the range of
language use contained in a variety of newspapers and magazines shows that not all written
texts are authentic for all readers. Who the reader is, the reader's purpose in looking at the text,
the writer's purpose and the degree of social and cultural match between reader and text all have
a bearing on the authenticity of the text for that reader. If there is very little match between the
factual and cultural knowledge contained in the text and that possessed by the reader (think of
an elderly opera lover attempting to read a teenage rock magazine) there may be little
authenticity in the experience of reading it. An important view of authenticity has developed
since the late seventies. Widdowson (1978) and later Bachman (1990) conceptualize
authenticity on two levels, situational and interactional.

a) situational authenticity

Situational authenticity may be defined as the degree to which the test method
characteristics of a language task reflect the characteristics of a real life situation in which the
language will be used.

In designing a situationally authentic task, it is necessary first to identify the critical features
that define the task in the target language use domain, using a framework of test method
characteristics as a starting point. Test tasks which have these critical features can then be designed.

b) interactional authenticity

Bachman defines his concept of interactional authenticity in the interaction between test
task and test taker: "If our objective is to design language test tasks that correspond to non-test

language use, then test tasks must incorporate the goal-directed, purposive nature of language of
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language as communication, which means that they must involve the test taker in functions
other than simply demonstrating his knowledge of the language.” (Bachman, 1990) This view of
authenticity implies that test writers and developers should:

* make use of texts, situational contexts, and tasks which simulate 'real life' without
trying to replicate it exactly;

* attempt to use situations and tasks which are likely to be familiar and relevant to the
intended test taker at the given level,

» make clear, in providing contexts, the purpose for carrying out a particular task, as
well as make clear the intended audience;

» make clear the criterion for success in completing the task.

c) Difficulty of texts

Test writers and developers regularly have to deal with the concept of what constitutes
text difficulty. With reference to both written and spoken texts, it is necessary to be aware that
there are a number of factors which affect the degree of difficulty readers and listeners (whether
or not they are in the position of examination candidates) experience in processing them:

* linguistic structure of the text

A text which is composed of short, simple sentences, using the active voice, is perceived
as easier than one composed of long, complex sentences which include much use of the passive.
Structures and vocabulary which are relatively familiar to candidates are easier than those with
which they are less familiar.

« the context in which the text is placed

Whether the text is spoken or written, it is easier to process if it addresses readers or
listeners directly, rather than putting them in the position of the 'fly on the wall' observing
interaction between other characters. The visual support provided by video (in a listening test),
pictures or diagrams makes a text easier, as does the absence of pressure to deal with the text in
a limited time. If the text is placed in a context which creates an ‘information gap', giving
candidates a compelling reason to wish to extract information from the text, this too helps to
make it easier.

* the content of a text

In a narrative, a small number of clearly differentiated characters are easiest to deal with.
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For example, a story about two women and two men, who are of different ages, have dissimilar
names to one another and clearly presented contrasting characters, is perceived as easier than a
story which involves a great number of lightly sketched minor characters.

The sequence of events in a narrative is easiest when most straightforward, with events
described in the order in which they take place, without the use of flashbacks. If there is a clear
link between events - such as cause and effect - this also makes the text easier than one which
appears to consist of unrelated events. The listener or reader who already possesses knowledge
structures which the new narrative fits into finds it less difficult than someone who lacks these.

« the type of interaction and the relationship which it creates between text and
reader or listener

Extremely formal texts expressing a cold relationship or a very informal, intimate style
are both likely to cause more difficulty to readers or listeners than a relatively neutral or
moderately informal style.

The issue of difficulty in listening tasks

The relationships between parts of the text and the possibility of looking back over them
and seeing the text as a whole which is offered by a written text is not present in a listening task.
Apart from considering the level of linguistic difficulty, in terms of the complexity of structure
and vocabulary used, a writer of listening tasks should take note of the following factors when
writing or choosing texts. All of them affect the amount of processing required over and above
the level of simple comprehension, and this impacts on the difficulty level of the text.

Interaction of speakers

» a monologue is the easiest type of speech to follow, especially if the speaker seems to
be addressing the listener directly.

* two contrasting voices (one male, one female, or one adult, one child) are next easiest.

* a conversation between two people of the same sex and age, or involving more than
two speakers, is more difficult.

* a conversation between speakers who have clearly differentiated roles, such as parent
to child, is easier to follow.

 a conversation between speakers who have similar roles, for example, colleagues of the

same sex and similar status discussing a situation at work, is generally more difficult.
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Time reference and context

* a text which involves changes of scene, changes of time reference and a large number
of events, will be more difficult than one which is limited to a small number of events, all of
which share the same time and setting.

* A text in which a clear context is established from the beginning is easier to follow.

Language

* a short text packed with information and accompanied by a proportionately large
number of items is difficult for candidates to process, even if the level of language used seems
appropriate. The inclusion of redundant material, in the form of explanation, rephrasing and
repetition, helps to lower the difficulty level of a text.

« informal language, with its high speed, use of contractions and colloquialisms, its
apparent lack of coherent organisation and frequent short turns, often presents a more difficult
listening task than more formal language, which tends to be slower, to consist of longer turns
and to share more of the features of written language.

* a naturally slow speaker with an expressive voice is easier to understand than someone
who speaks fast or in a monotone. It also helps if the speed at which the person speaks is
consistent.

3.3.2. ITEM TYPES

Which type of item is most appropriate for testing a particular skill in a particular test?
This is an important issue and the question is normally decided at the test design stage. The
large number of different item types used in language testing can be categorized in various
ways:.

« Some are seen as objective, in that no human judgement is required in marking them,
while others demand a constructed response and subjective marking methods

» Some are based on receptive skills while others test production

» Some are text based while others are free-standing or discrete.

What is the most important criterion for measuring the value of an item type?

Although some item types are more frequently used than others, it would be
inappropriate to believe that these are the best ones to use. The most important criterion for

measuring the value of an item type is its appropriacy for use in testing language in a particular
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situation and for a specified purpose.

The item type which provides the most direct means of measuring the desired learning
outcome tends to be the best item type to choose.

A few general rules

There are a few general rules to follow when constructing any kind of item:

« items should always attempt to test salient information

* normal grammatical conventions should be followed

* when a new item type is used, an example should be provided (unless the procedure is
so simple that this is unnecessary)

« with text-based items it must be necessary to read and understand the text in order to
arrive at the correct answer - it should not be possible to answer correctly by using background
or general knowledge only

« text-based items may be placed before or after the text, but those placed before should
test an overview of the text, while those placed after the text may require more detailed reading
or ask for conclusions to be drawn.

One way of dividing item types into two broad groupings is the following:

» Selection items

Item types which involve the candidate in making a choice of response between various
options offered, e.g. three or four option multiple choice item, true/false and various kinds of
matching items.

» Candidate-supplied items

Item types which demand that the candidate supplies the response, e.g. short answer
items, open cloze items.

Generally, tests composed of multiple choice items are regarded as more objective from the
point of view of marking than those where the candidate has to supply the response.

It is important to reiterate that one item type is not in itself more or less useful than
another item type. The selection of an appropriate item type depends on the specific aims of the
test provider, and what the priorities are. In the descriptions of item types and the comments on
them which follow, some indication is given of the skills usually associated with the use of a

particular item type.
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3.3.3. MULTIPLE CHOICE AND OTHER SELECTION ITEM TYPES
When selection item types are used in a test, it is likely that the test provider considers

some of the following features of these item types to be advantageous. Selection items tend to
be:

« familiar to nearly all candidates in all places

* independent of writing ability

ecasy and quick to mark, lending themselves easily to the use of a template or Optical
Mark Reader

« capable of being objectively scored

* economical of the candidate's time, so that many can be attempted in a short period and
a range of objectives covered, adding to the reliability of the test.

On the other hand, it should be pointed out that selection items are sometimes criticized
because they tend to be:

* tests of recognition rather than production

* limited in the range of what they can test

* incapable of letting a candidate express a wide range of abilities

* dependent, in many cases, on reading ability

« affected by guesswork - even with three distractors there is a 1 in 4 chance of getting the
answer right by guessing, while with fewer distractors the effect increases accordingly

» very difficult and time consuming to write successfully

« capable of leading to poor classroom practice, if teaching focuses too intensively on
preparation for tackling this sort of test item.

The decision as to whether this category of item types is used depends on what is to be
tested and why. No task or item type is right or wrong in absolute terms. A wide variety of
techniques may be grouped together under the heading of multiple choice and other selection
item types. What they all have in common is that candidates are required to make a choice
among options supplied in the test. They do not have to supply a single word of their own.

The following list gives examples of the most familiar selection techniques.

i) Discrete point and text based multiple choice items

A discrete point multiple choice item is presented in the example below:
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The singer ended the concert.........cccccoovevennnne. her most popular song.
A by B with C in D as

The gapped sentence is the stem, which is followed, in the above example, by four
options . B is the correct choice, or key, while A, C and D act as distractors which may be
chosen by weaker candidates. Three, four or five options may be given.

A text-based multiple choice item is presented in the example below.

Then he saw a violin in a shop. It was of such high quality that even top professional
players are rarely able to afford one like it. ‘I’d never felt money was important until
then,” Colin explained. ‘Even with the money I’d won, I wasn’t sure I could afford to
buy the violin, so I started to leave the shop. Then I thought I’d just try it, and I fell in

love with the beautiful sound it made. | knew it was perfect both for live concerts and for
recordings.’

When Colin first found the violin, what did he think?

A He might not have enough money to buy it.

B He should not spend all of his money on it.

C He was not a good enough player to own it.

D He could not leave the shop without it.

Text-based multiple choice items are often presented as a question followed by three,
four or five options which include the key, or correct answer.

Multiple choice items are very frequently used in tests of reading and listening.

Below is an example from a listening test. It is an interview with a young American
woman who runs a coffee company in London.

Interviewe: Now, Ally, you run this company with your husband, Scott, so tell me how
did it all start?

Ally: Well, I’ve known Scott since I was fifteen and after we’d both finished college in
the States, he came to England because he had got a job in a bank. We weren’t married then but
| decided to follow him over here. | had a degree in Media Studies, so | got a job in magazine
publishing very quickly.

Question: Ally first decided to go to England because she

A would have the chance to study there
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B was offered a job in London

C wanted to be with her boyfriend

In the above example the multiple choice item is presented as a stem with options for
completion.

Ally:The coffee thing started when on my first morning here I told Scott I’d walk him to
work and we’d stop for a latte, that’s a milky coffee, by the way. Scott looked at me blankly,
and I just assumed he’d been working away too hard and hadn’t discovered where you could get
great latte coffees in London. | couldn’t believe they weren’t available! Years passed. I brought
the subject up everywhere we went and people’s eyes would light up.

Question: What surprised Ally about London?

A acertain type of coffee was not on sale

B  people were not interested in the quality of coffee

C the coffee bars were not conveniently located

In the above example the multiple choice item is presented as a question.

One of the decisions to make when writing a text based multiple choice item is whether
to present it as a question or as a completion item . In some tests a text is followed by
multiple choice items of one of these kinds only, while other test constructors prefer to use a
mixture of question and completion types.

What are the rules for writing discrete or text based multiple choice items?

* The item should measure one important point.

* [tems should not be interdependent i.e. the answer to one item should not influence the
answer to another.

*There should be only one correct option, and its status as key must be clear and
unambiguous.

» The distractors, while being incorrect, should be plausible enough to distract weak
candidates.

* Options should form a coherent set of alternatives; there should not be three similar-
looking options and one which stands out as different from the others.

* Where the options complete a stem, each should form a grammatically correct sentence.

Similarly, in discrete items, grammatically nonsensical forms should not be invented as distractors.
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* Each option should be as close in length to the others as is possible.

*To reduce the reading load, any information which is repeated in each option should be
taken out of the options and placed in the stem.

* Options which cancel each other out, using words such as 'always' and ‘never’, should
be avoided.

* Options should have an approximately equivalent grammatical structure and level of
complexity to one another.

* Negative forms should be avoided as much as possible, but if a negative word is
included in the stem, it should be emphasized by putting it in bold print, and all the options
should be positive.

* Verbal clues which direct the candidate to the correct option (‘word spotting’) should
be avoided. In the following example, the repetition of the word 'fruit’ in the stem and one of the
options provides a clue to the answer:

Which of the following is mentioned in the recipe for Rich Fruit Cake?

A almonds B milk C dried fruit D apples

» The position of the key should vary randomly, and each letter (A,B,C or A,B,C,D)
should be used a similar number of times.
if) True/false item

The true/false item is one in which test takers have to make a choice as to the truth or
otherwise of a statement, normally in relation to a reading or listening text.

Example:

These items accompany a listening text based on a conversation between two people
about watching television.

YES/NO

Tony and Rachel both dislike watching cartoons.

Tony and Rachel both prefer watching television alone.

Rachel thinks her mother can afford to buy her a television.

Tony has kept his promise about watching television at night.

Rachel wants to be able to choose when she watches television.

The disadvantage of this type of item is that there is a simple 'yes/no' choice.
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Unfortunately, a candidate who relies on guessing still has a chance of achieving a reasonably
high score. The simplicity of the action required from the candidate is only appropriate for the
lowest level reading tasks but it is a suitable item type to choose for tests of listening. In tests of
reading the tendency to encourage guessing can be limited by adding another option, giving a
choice of true/false/not given or correct/incorrect/not stated, but it may be more appropriate to
use a multiple choice item type. The true/false/not given type is not appropriate in a test of
listening because it causes a great deal of confusion. It is extremely difficult to establish that
something is 'not given' unless you are in a position to review a text, and this is generally not
possible in a listening test.
iii) Gap-filling (cloze passage) with multiple choice options

A cloze test is one in which words are deleted from a text, creating gaps which the
candidate has to fill, normally with either one or a two words. Within this basic format, there are
several variations:

* gaps may be created mechanically e.g. by the deletion of every sixth or seventh word

* certain types of words may be deleted at irregular intervals throughout the text

The kind of cloze test illustrated here is accompanied by options from which to fill the
gaps in the text. There is also a cloze test known as 'open’, in which the candidate supplies the

missing words. Open cloze tests are described under the heading of 'candidate-supplied response

item types'.

Multiple choice cloze tests are typically used to test reading, grammar or vocabulary.

Example:

THE LANGUAGES OF THE WORLD

Thousands of languages are spoken in the world today. Populations that ......... @.......
similar cultures and live only a short distance .......... 2)...... may still speak languages that are
quite distinct and not ........ 3)........ understood by neighbouring populations.

1. A share B belong C keep D own

2. A far B apart C divided D separated

3. A closely B freely C smoothly D readily

4. A wrapped B covered C drowned D filled

The gaps in the text shown above were created where the item writer chose an item to
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test, as opposed to creating gaps by the method of mechanical deletion of words at regular
intervals. This type of cloze is therefore more properly referred to as 'selective deletion'.

Because of the limits on choice imposed by the multiple choice format, this type of cloze is
often used in tests of reading or of grammar and usage, in a section of the test where the focus of
testing is on knowledge of vocabulary, a situation in which an open cloze would create the
possibility of too many acceptable responses. It can also be used for testing knowledge of structure,
although open cloze is also suitable for that purpose. The disadvantage of selective deletion gap
filling is that the range of skills that can be tested by this method is very limited, and restricted to
sentence level.

What are the basic rules for constructing this sort of cloze test?

a) As with other types of multiple choice items, only one of the options must be correct,
and the options should form a coherent set. One way of choosing distractors is to administer the
test to some students as an open cloze (where no options are provided) and use some of the
wrong responses as distractors.

b) The first gap should not be placed too near the beginning of the passage, or subsequent
gaps so close to each other that it becomes difficult to see which structure is being used. A
reasonable assumption is that there should generally be between seven and twelve words
between gaps.

c) Deleting the first word in a sentence should be done infrequently, and deleting
negatives avoided. It is also not advisable to delete words (usually adjectives or adverbs) which
leave an acceptable sentence when omitted.

d) Contractions, hyphenated words and any other form which may confuse candidates who
have been directed to fill each gap with one word should not be deleted.

iv) Gap-filling with selection from bank

A similar sort of test to the cloze described above, consists of a text with gaps
accompanied by a 'bank’ containing all the correct words to insert in the text, with the addition
of several which will not be used. This is suitable for use in elementary level tests of reading.

Example:

Choose a suitable word from the list given above the passage for each of the gaps, and

write your answer in the space on the answer sheet.
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sun late paper on went

second  work met a see

but had enjoyed

Carla’s Weekend

On Saturday morning Carla ...(1)....... down to Bournemouth to .....(2).... some friends.

It was .....(3).... beautiful day so they stayed .....(4)... the beach all afternoon. Carla got up
...(5)...on Sunday morning. She read the .....(6)... and then remembered that she ....(7)....
arranged to meet her sister for lunch. They .....(8)..... a film in the evening.

v) Gap-filling at paragraph level

A further example of a gap-filling task follows. It consists of a text with six paragraph-
length gaps. A choice of seven paragraphs is given from which to fill the gaps. This is a test of
reading skills at a relatively high level, involving a test of candidates' understanding of an
extensive text as a whole and of its structural and narrative coherence.

vi) Matching

There are a number of variations of matching tasks. What they all have in common is that
elements from two separate lists of sets of options have to be brought together. At its simplest,
matching is sometimes used in tests of structural competence, when the first halves of sentences are
given in one set, and the correct second half of each sentence has to be selected from another set.

A more extensive type of matching task presents the candidate with two sets of
descriptions, one of which is usually of people who have some particular requirement, for
example, a certain type of holiday, a book or accommodation. The other set gives details of
holidays, books, accommodation, etc. out of which there is only one which fits exactly the
requirements of each person.

In the following example, brief descriptions of five people, each of whom wants to buy a
book, are given. Next to these there are descriptions of eight books. The task involves choosing
one book for each person.

This kind of task is used in tests of reading.

vii) Multiple matching
In a multiple matching exercise a number of questions or sentence completion items are

set, which are generally based on a reading text. The responses are provided in the form of a
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bank of words or phrases, each of which can be used an unlimited number of times.

Example: These items follow a reading passage entitled "'The Gases Heating Up The Earth'.

What are the sources of the following | A industry

gases? B insects

carbon dioxide 1.......... 2. I JOT C decay

CFCs 4....... D motor vehicles

methane 5 .........c......... (G RTR E generating electricity from fossil fuels
nitrous oxide 7 ..cccevevenene 8 i F reaction with sunlight

ozone 9. G household products

The difference between this type of matching exercise and the previous example is the
lack of restrictions on the number of times any of the options can be chosen. As options are not
removed as the candidate works through the items, the task does not become progressively
easier. This is an economical form of matching exercise, which can be used to test reading skills
up to an advanced level.

viii) Extra word error detection

In this type of task there is one extra, incorrect, word in most of the lines of a text.
Candidates have to identify and write the word at the end of the line in the right-hand column; if
there is no extra word in the line, a tick should be written there.

Example: The Ski Shop

Three years ago | spent six months working in a ski shop. 1.V

I had always been enjoyed skiing, and so | thought it would 2. Been
be a good opportunity to earn a little bit money and to 3.
practise on my favourite sport. | learnt a lot while | was 4.

working there, even though it was hard work. | can now

tell of someone’s skiing ability just by watching them carry a pair
of skis. Most people are usually agree that good skierspick their
skis up with lots confidence and carry them over their shoulder

pointing forwards.

This item type requires candidates to focus on their conscious knowledge of the way

language structures work, and has a particular use in tests of structural competence. In certain
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contexts it is appealing since it may be highly situationally authentic.

However, this item type also has disadvantages. It is difficult to construct items which
represent plausible errors, or errors which could not (if this were a 'real-life’ task) be corrected in
more than one way. This example is at B2 level and the text needs to reflect the kind of text a
student could produce at this level. The errors need to focus on common errors at this level e.g.
must to / must, said him / told him, married with / married to, bored / boring , the news is / are etc.

There are many other variations on the multiple choice theme, including choosing
paragraph headings from a list of options, completing sentences by choosing from a list of
phrases, choosing a picture to go with a taped description and labelling a diagram by choosing

from a list of options, but all share their essential characteristics with the examples given above.

3.3.4. ITEMS IN THEIR LANGUAGE CATEGORIES
Vocabulary questions

The purpose of vocabulary tests is to measure the comprehension and production of
words used in language skills. In designing a test question, simply choosing difficult words or
random lists of words doesn’t make much sense. Somehow we need to find out which words
our students need to know. The problem can be solved by referring to the Glossary that tells
what words must be learned in each unit at the end of the course books.

Another way is to record the words that students misuse. These become test items. Still
other sources are your textbook, reader, and exercise manual. Finally, do not overlook the
words and phrases needed to run the class, such as “Take your seat” or “The assignment for
tomorrow.” These are useful test items at the beginning level.

Deciding how to test vocabulary is related to how we teach it. Most teachers today do
not recommend having students simply memorize lists of words. Instead, they teach students to
find the meaning of words through the context of the sentence, and they help increase
comprehension by teaching important affixes (happy: unhappy/beauty: beautiful). In testing
vocabulary, we also need to avoid presenting words in isolation.

This part will illustrate a variety of ways to use context cues and word building skills in
testing vocabulary. Checking vocabulary mastery can be adjusted to match your emphasis on
oral or written skills. Suppose improving conversation skills is your primary objective, you can
test vocabulary by using aural cues (“What time is it?”’) and by requiring responses such as
“It’s nine o’clock”. On the other hand, suppose you are stressing reading, you can offer a
written multiple-choice format “He bought a cake at the (A) bank, (B) bakery, (C) hardware
store, (D) bookstore”.
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A good vocabulary test type for students is multiple choice completion. It makes the
student depend on context dues and sentence meaning. This kind of item is constructed by
deleting a word from a sentence, for example:

She quickly __ her lunch.
(A)drank  (B) ate* (C)drove (D) slept

(The correct choice is marked with an asterisk “*”)

After reading the sentence, students look at the group of words and choose the one that
best completes what they have read.

The following steps should be taken in writing multiple choice completion items:

(1) Select the words to be tested.

(2) Get the right kind of sentence to put each word in (this sentence creating the context

is called the stem).

(3) Choose several wrong words to put the right word with (these wrong words are
called distractors). Three distractors plus the right word are enough for a written item.

(4) Finally, prepare clear and simple instructions. And if this kind of test question is new to
your students, it would be recommendable to prepare one or two examples.

Vocabulary Choice

When selecting vocabulary items, remember the suggestions given earlier. Also, realize
that sentence-completion items tend to give you a chance to test passive vocabulary. Since
students have to recognize these words but not necessarily produce them, this is a good way to
test more difficult vocabulary items than the usual ones that students study in class. But these
should still be words or phrases that are useful to your students — words, for example, from
their reading materials. Of course, words can be chosen from other sources like newspapers,
magazines, and textbooks from other reference materials, if you have used these in your
English class. Another point to remember is that usually only content words (nouns, verbs,
adjectives, and adverbs) are included in vocabulary tests. Function words (articles, determiners,
prepositions, conjunctions, pronouns, auxiliary verbs) appear in grammar tests.

When using words not found in your classroom textbook, be careful of bias. Materials
from other sources could give students who have experienced them a special advantage (most
students may not know the specific vocabulary related from those sources).

Context Preparation

With suitable words selected, our next step is to prepare contexts for them. Sometimes —
especially for beginning students — more than one sentence is needed to help clarify meaning.
You can prepare a two-line mini-dialog like those in the students’ books to check the meaning
of a word such as (paint) brush:
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E.g.:  “I'want to paint, too!”
“All right. Use that over there!’
*A. brush  B. pencil C. broom D. spoon

Another way is to find a passage (on your students’ level) in which the word appears,
remembering that some sentences are much more helpful than others. Consider a fairly difficult
word - communicate. A passage from an English language reader might begin with the
sentence: “Human being communicate in many ways.” This only shows us that communicate
is a verb and that it can be performed by humans. Another sentence from the same passage
limits the meaning of the word: “Some people communicate disapproval by holding their nose
between their thumb and forefinger.” This second sentence provides a better “frame” for the
word. Other verbs such as interrogate, philosophize and investigate can be used as distractors
with the second sentence. (An asterisk indicates the correct answer.)

E.g.: Some people disapproval by holding their nose between their thumb

and forefinger.
A. interrogate B. philosophize  *C. communicate D. investigate
A, B, and D are good distractors because not one of them fits this context.

Assume that a second rather difficult word, superstitious, appears only in a general
context like in this sentence: “Frank is certainly very superstitious.” We see that a large
number of words (such as old, tall, happy, kind; or ambitious, optimistic, courteous) could
fit here. Since a better sentence is not available in the text, we can write one of our own: “Frank
IS so superstitious that he thinks you’ll have bad luck if you break a mirror.” Simplified
slightly, it reads:

Frank is very ; he says, “Break a mirror, and you’ll have bad luck.”

A. ambitious  B. optimistic C. courteous D. superstitious*

Finally, avoid contexts that are too difficult. The following sentence contextualizes the verb
implies, which you may want to test, but notice how difficult it is to understand: “Present an
analogy which implies the concept you wish to convey.” The vocabulary item is much more easily
understood in the following context: “He didn’t actually say so, but he implied that you lied.”

Distractor Preparation

There are two common ways to choose distractors. Experienced teachers often create
their own. They can do so because they have developed a “feel” for the language that is
appropriate for their students. But there is a second and equally good way. That is to use
student errors as distractors.

Teachers who create their own distractors should follow certain guidelines:

1. Make sure the distractors are the same form of word as the correct answer.
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E.g.: (A poor example)
She had to help the old man up the stairs.
*A. weak B. slowly C.try D. wisdom
When distractors are not the same form as the right answer, students might answer the
item correctly for the wrong reason. For example, some may know an adjective is needed in
this item and they might notice that weak is the only adjective listed. (Note that words like
strong, energetic and athletic are distractors that contrast with the old man’s weakened
condition. On the other hand, words such as wise, kind, pleasant or bent do not contrast as
well and are therefore weaker distractors.)
2. ALSO be sure you don’t give away the right answer through grammatical cues.
Notice the effect of the article in the following example.
She needs to get up earlier so she’s buying an clock.
A. time *B.alarm  C. watch D. bell
In this question, meaning and grammar indicate that alarm clock is right because an is
only used with a word beginning with a vowel sound. One way of correcting this would be to
remove “an” from the sentence and use this form for the choices: A. a time *B. an alarm C. a
watch D. a bell.
3. Multiple-choice items for any one question should be about the same level of
difficulty, and ideally, the sentence context should not be difficult for students to read.
E.g.: They needed lots of training to operate such equipment.
A: easy *B. sophisticated  C. blue D. wise
Students might pick sophisticated simply because it contrasts in difficulty with the
distractors or because students can eliminate the three easy choices.
4. Also be sure not to include more than one correct answer.
E.g.: She sent the yesterday.
A. letter B. gift C. food D. books
Actually, any one of the four choices is acceptable. The item would be improved by
changing the verb to mailed. But we know that gifts, food, and books are also mailed.
Therefore, we can use unmailable choices such as post office, friend, or courage.
Another possibility is to choose a new sentence. But notice how this problem can arise again:
She wrote a yesterday.
A. letter B. gift C. friend D. book
While “D” is unlikely, “C” is completely acceptable. So we still have two ‘‘correct’
answers, and of course we should have only one. To eliminate slips like these, have someone
else read through your items before you use them on a test.
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At the beginning of the discussion on distractors it was suggested that you could write
your own, or that you could use student errors. One source of student errors is the composition,
and another is student speech. These are good because they involve actual communication. The
difficulty is that such sources take a lot of time to sort through, and usually much of the
information that we want is missing, because students can avoid words that they are not sure of.

A more efficient way to find vocabulary errors is to look at homework and classroom
exercises on vocabulary. But if the test that you’re preparing is important enough, you can
collect errors (for distractors) even more systematically: Give the students sentence-
completion items without the multiple choice options, and simply have them fill in the blank in
each sentence. You can then write down their wrong answers. You will also find some correct
alternatives, but naturally you can’t use these as distractors. For example, suppose you used
“Frank is very ; he says, ‘Break a mirror, and you’ll have bad luck.”* Besides
superstitious, you might get words such as silly, wrong, stupid, liar, because, religious,
knowing, lucky. The first three can’t be used because they could possibly appear in such a
sentence. The last three are adjectives, and so they seem usable. However, liar and because do
not match distractor requirements. What do you do with these? You can probably use them
anyway, particularly if more than one person wrote them down. These guidelines are useful
generalizations, but the errors made by your students reflect their exact level and their special
way of “seeing” the language. Distractors chosen from these errors can test your class even
better than those that you create yourself.

Instruction Preparation

The instructions for your test should be brief; students shouldn’t have to spend a lot of
time reading them. They should be clear and brief as anxiety can come from poorly worded
guestions, and resentment from misunderstood directions as well. Some teachers prefer to give
instructions orally, but if any students come late, repeated instructions can distract those
working on the exam. Keep in mind that instructions can really become a kind of “test,” and
oral instructions can amount to an unintended “listening test.”

If you have used multiple-choice sentence-completion exercises in class, instructions can
be very short: “Circle the letter of the right answers” or “Circle the letter of the word that best
completes each sentence!” Naturally the kind of directions given depends on your students’
reading ability and how you want them to mark the test paper. Consider the following:

Read each sentence carefully. Then look at the four words below it. Choose the one that
completes the sentence correctly. Put the letter of that word (A, B, C, or D) in the blank at the
left.
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You will find it helpful to give both oral and written instructions for students at the
beginning level. For classes with very little command of English, you can even give the
instructions in the native language.

One final note: Instructions can be made clearer by one or two examples. They are not
given for practice. They are given to show how to answer the questions. Therefore, they should
be simple enough that everyone can do them without any difficulty.

E.g.: They drove to work in their new .
A, house *B. car C. office D. street

If needed, a short explanation can follow the example: ‘We circle ‘B’ because ‘car’ is
the only word that fits into the sentence.”

Alternative to sentence completion, we can use multiple-choice cloze. Cloze tests are
made from stories or essays by deleting words at regular intervals. Students have to write in
each blank the word that they think belongs there or select the right choice from a group of
options given. Multiple-choice cloze tests work like regular multiple-choice sentence
completion; but usually content words (like school or run) and function words (such as the or
in) are deleted. In addition, cloze tests provide more context — often more than one paragraph.
It should be remembered that multiple-choice cloze can test vocabulary when only content
words are deleted.

E.g.: After the capture of Troy, Ulysses set out for his (A. neighborhood B. continent
*C. homeland D. street) many miles away. But so many strange (A. sights *B.
things C. places D. people) happened to him on his journey that ten (*A. years B.
timer C. roads D. cities) passed before he reached Ithaca’’
Grammar questions

in matters ranging from inflections (bottle-bottles, bake-baked) to syntax. Syntax
involves the relationship of words in a sentence including manners such as word order, use of
the negative, question forms, connectives and other related aspects.

As indicated earlier, this material covers vocabulary, grammar, and pronunciation tests.
Of these three, grammar ones seem to be the most popular. There are several reasons for this:
Much English teaching has been based on grammar; and unlike various measures of
communicative skills, there is general agreement on what to test. Grammar items, such as
auxiliary verbs, are easy to identify, and errors in grammar can be quickly spotted and counted.
As with vocabulary exams, either passive or active skills can be checked. Also, grammar can
be tailored to suit the level of beginners or advanced learners’ English.
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Of course, in testing grammar, we don’t pretend to measure actual communication. But
we can do a good job of measuring progress in a grammar class, and we can diagnose student
needs in this area.

2.1. Hoan thanh cdu nhiéu lira chon (Multiple-choice completion)

The test type presented in this part includes an incomplete sentence stem followed by

four multiple-choice options for completing the sentence. Here is an easy sample item:
E.g.: Sheis her breakfast.
A.eating* B.ate C. eats D. eaten

While multiple-choice completion is an efficient way to test grammar, teachers need to
be cautioned about the temptation to use this bid of item for all of their testing needs. Many
people are very excited about objective tests, feeling that multiple choice objective exams in
particular should be used to test everything.

However, any given test is a kind of tool; it may be very useful for some evaluations but
not for others. For example, while multiple-choice tests can be used successfully in testing
grammar, they don’t seem to work as well in testing conversational ability.

Preparing multiple-choice completion grammar items follows about the same procedure
as that described in the previous part for writing multiple-choice completion vocabulary items:

(1) Choose the grammar points that you need to test; (2) prepare the right kind of
sentence context (or stem) for the grammar structure; (3) select three logical distractors; and (4)
prepare clear, simple instruction.

Grammar Choice

Choosing grammar points to test is usually rather easy: Just determine what structures
you have taught since the last test. The results on quizzes or homework assignments can show
those things that students have learnt well and those things that need reviewing. The points they
know well can be generally ignored. A few of these, however, could be included at the
beginning of the test to encourage students.

A related matter is how to give different “weight” to various grammar points. Let’s say
you spent three times longer on modal auxiliaries than on two-word verbs. As a result, you can
prepare two or three times as many questions on the modals. This is part of the planning that is
necessary. Before starting to write the questions, you need to decide how many of each
grammar type to include.

Context Preparation

Assuming that you have decided what points to test, what multiple-choice type to use, and
how many questions to prepare, you are now ready to start writing the items. First, choose a
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structure and then use it correctly in a sentence. Remember, a good context is very important!
Sometimes only a few words are enough, such as “I don’t want to go” (in testing ‘to plus verb”).

But notice how much context is needed for other grammar points. In the following
sentence, must is used to express a conclusion or deduction: “Jimmy hasn’t eaten anything,
and he won'’t talk or play. He must be ill.” When many of your test items require a lot of
context like this, you may consider using a two-sentence approach.

Distractor Preparation

We are now ready for distractors. You will recall that these are the incorrect options
which we put with the correct word or phrase to complete the sentence. Experienced teachers
usually have a good sense for what to use, but inexperienced teachers need some help. For
example, “could of” has sometimes been used as a distractor for “could have.” This won’t
work, because it is a native English-speaker error and is almost never made by non-native
English speakers. Also, avoid using distractors that sound alike. Look at this item from an
inexperienced teacher’s test:

E.g.: the ones who know the answers.
A. They are B. There C. They’re D. Their

This is really just a spelling item. It might be used on a writing test, but not on a
grammar test. Another problem is that both A and C are correct options.

It is also a good idea to avoid items that test divided usage, or items that only test
different levels of formality.

E.g.: You can get it from the lady he sold it to.
A. which B. who C. whom D. why

Debatable items like this just confuse non-native speakers. Notice that choice “C” is in the
“correct” case. But choice “B” is closer to what native speakers would actually say. The easiest
way of saying the sentence isn’t even provided — dropping out the relative pronoun altogether
such as in “You can get it from the lady he sold it to”. In addition, the who/whom choices tend to
stick out as the obvious pair to choose from; and “why” is a very weak distractor.

But even with this help, how can the inexperienced teacher write distractors that sound
right! One way is to look at the errors that students make on exercises or cloze passages. These
errors can be used as distractors. Another source of distractors is errors from students’ writing.

It is good not either to confuse or tire your students by having them reread unnecessary
material. Take out any repeated words from the distractors and put these in the stem.

E.g.: If I had a new fur coat, .

A. | showed it to everyone. B. I'd show it to everyone.
C. I've shown it to everyone. D. I'll show it to everyone.
(revised) If I had a new fur coat, to everyone.
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A. | showed B. I'd show C. I've shown D. I'll show
Also, it is best not to mix categories like the following:

E.g.: They just bought furniture.
A. afew B.several C.some D. with
(revised) They just bought :
A. a few furnitures. B. several furnitures.
C. some furniture. D. a furniture.

The example above requires recognition of furniture as a non-count noun and
recognition of the right determiner to use with this word. Choice “D” (with) is unsatisfactory
because it is a preposition and not a determiner.

Alternate Form of Multiple-Choice Completion

Unlike previous test items in this section, error identification does not require students to
complete a sentence. Instead, they have to find the part containing an error. This kind of test
question is particularly useful in testing grammar points for which there are few logical options,
such as the choice between few and a few, little and a little, some and any, much and many, or
this and that, etc.

E.g.: Rain is slight acidic even in unpolluted air, because carbon dioxide in the

A* B
atmosphere and other natural acid-forming gases dissolve in the water.
C D

In addition to having students identify the error, it is also possible to have them give the
correct form.

Tasks

1. The following sentences contain examples of distractor difficulties. Identify the
weakness in each item. Then correct it.

a. Do you need some to write on?
A. paper B. pen C. table D. material
b. The mouse quickly away.
A. very B. little C. baby D. ran
c. I think he’ll be here in an .
A. hour B. day after tomorrow C. weekend  D. soon
d. They me to get up right away.
A. asked B. needed C. told D. wanted
e. Choose the odd one out
A. pleased B. nervous C. study D. interesting
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2. Prepare five test items from words in your students’ text, or use the following
vocabulary words: truth/weekend/secret/ridiculous/perfume.

a. For each word write a sentence context that reflects the meaning of the word as
clearly as possible.

b. Prepare three good distractors for each test item.

c. Write simple, clear instructions, and include an example.

Reading questions

Question Techniques for Beginners

There are two useful approaches for testing beginning students who can read simple
passages. One of these is True-false items, and the other is the matching technique. True-false
items are rather easy to prepare, and for beginning students they are easier than regular
multiple-choice items. Here is an example:

Among the American Negroes in the southern states, work songs played an
integral part in fashioning a folk music which was later to become jazz. These had
been part of the West African’s musical experience at home. And now they were
transported to a new environment. In America they were found to be of no little
importance to the slaves’ output of work.

Questions:

1) Jazz is related to the work songs of American blacks. *T F

2) Work songs were not helpful in getting more work done. T *F

One problem with true-false questions is that the student might simply guess the right
answer. If concerned about this, you can make a correction for guessing: Just subtract the
number wrong from the number right. This is their new score. We can see why this is done,
when we recall that on a true-false test, a student could get 50 percent of the answers right
simply by guessing. In other words, if he knew 50 items on a 100-item test but guessed at the
other 50, he might get a score of 75 [50 + 25] that he guessed right. But if we subtract the
number that he missed [25] from the number he got right [75], the result is 50-the number of
items that he actually knew the answer to.

A “guessing correction” can also be made for regular multiple-choice tests. Normally we
use a correction only when the test is timed, and many of the students do not have a chance to
finish. This encourages guessing. The correction is made by dividing the number of items
wrong by the number of distractors and subtracting this from the number of correct answers.
For four-option items this is the number right minus the number wrong divided by 3, or R-w/3.
For three-option items, this is R-w/2 [remember that of the three choices, one is the correct
answer and two are distractors].)

60



A second useful approach for testing beginning students who can read simple passages is the
matching technique. This procedure simply has students match material in the passage with material
in the question. It is like “copy work”™ in beginning writing classes. For example, a question such as
the following might be written on the “jazz” passage:

“What played an integral part in fashioning folk music?”
A. work songs B. jazz
C. a new environment D. Americans

Notice that the question and the answer are lifted right from the original passage. This
gives some practice in handling questions, but little comprehension is required. A variation on
this procedure asks students simple questions on dialogs that they have practiced in class.

E.g.: ANN: “Mr. Martin never works in the garage.”

KEN: “Yes, he does. He worked in the garage last Saturday!’
When was he working?
A. in the garage B. Mr. .Martin *C. last Saturday

We can see that short test passages like this often concentrate on grammar or vocabulary.
Question Techniques for More Advanced Students
Standard Multiple-choice.

There are many ways to test reading. One of the best is a reading passage followed by
multiple choice questions. We have already mentioned the variety of sources available.
Naturally you can use readings from your own English resource, but be careful to give everyone
an equal chance to succeed.

The number of passages and the length of each depend on your particular test. Let’s assume
the whole exam is on reading. Multiple-choice questions can be asked on very short passages of 35
to 75 words. Quite a few of these can be answered in one short test. Student level and passage
difficulty naturally influence how many can be done.

Usually longer passages will run from 100 to 300 words. This is sufficient since more
than one passage will appear on a single test. Selections for less advanced students will run
from about 100 to 200 words. Those for more advanced students will generally range from 150
to 300 words.

Selections with considerable variety, detail, and contrast are easiest to prepare questions
on. Normally you will only be able to write roughly three questions per hundred words, or four
at the most. More than this usually results in looking at insignificant details. Fewer than this is
inefficient. Finally, in order not to give some students a special advantage, use at least three to
five passages from different sources. Students who read fairly well can answer about a question
a minute-including the reading of the passage. Slower students and those reading difficult
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technical material may need almost twice as much time. It is a good idea to try some sample
passages in class (of the same length and level of difficulty that you plan to use). This prepares
students for the instructions and types of questions on the test, and it helps you decide on how
much time to allow. Some students will take all the time you give them, so have the students
raise their hand when they have finished the in-class practice test. You can allow time for at
least 80 percent to finish.

Plan to use a variety of types of questions on your reading test. One very important type
is the paraphrase. Look at the following example:

Karate is a science of unarmed self-defense and counterattack. It is a
sort of “weapon in an empty hand!’ In many U.S. cities thousands of
young people are developing their minds as well as their bodies by
learning karate.’

The key portion that we will use for our paraphrase question is “In many U.S. cities,
thousands of young people are . . . learning karate.” The paraphrase of this is “Karate is being
taught to many young Americans.” Every word but “karate” is different.

Here is the resulting question:

In this passage we learn that karate

A. is being taught to many young Americans.

B. and training for the mind are both being taught.

C. can remove a weapon from someone’s hand.

D. is used to start a fight.

A second type of question, the synthesis item, requires integration of ideas from more than
one sentence — sometimes from the entire selection. For example, in one simple story used to test
reading comprehension, a lady stops at a restaurant to eat. But she looks confused when it is time to
pay her bid. Then she says, “I can’t pay the bill. My purse is gone.” At this elementary level,
students simply have to complete “The lady couldn’t pay for her lunch because. . .” by choosing
this option: “her purse was lost.” In short, they just need to pull together the information found in
the two sentences.

For a more advanced example of the synthesis question, we will look at the full version
of the “karate” passage:

Karate is a science of unarmed self-defense and counterattack. It is a sort of

“weapon in an empty hand.” In many U.S. cities thousands of young people are

developing their minds as well as their bodies by learning karate. “I’ve been

taking karate lessons for five years now,” says sixteen-year-old Bobby Hamilton

of Columbus, Ohio, “and it’s great! I find myself doing things that I thought [
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could never do!’ Paula Jones has just begun taking karate lessons at her high
school in Philadelphia. She feels that she has more self-confidence because of
the lessons. “I am more aware of myself,” she says. “I already have learned so
much about self-control. | know everything in life is not going to be easy. Karate
helps prepare me for the times when I’ll have to meet my problems face to
face.”*
1) A good title for this selection would be
A. Americans Import a Japanese Sport
B. Karate-Weaponless Protection for People of All Ages
C. School Children Enjoy a New Kind of Physical Education Class
D. Self-Perfection through Self-Protection
A third kind of question is the inference item. It requires students to see implications in
what they read. Here is another example from an English test:
[Two men, Gerard and Denys, were traveling in a forest. They had just been forced to
kill a large baby bear in self-defense.] Then Gerard heard a sound behind them. It was a
strange sound, too, like something heavy, but not hard, rushing over dry leaves. It was a
large bear, as big as a horse, running after them a short distance away. As soon as he
saw it, Gerard cried out in fear, “The baby bear’s mother!’
The mother bear was probably running because it
A. was afraid of Gerard and Denys and wanted to escape.
B. wanted to hurt those who had killed its baby.
C. was chasing a horse, a short distance away.
D. enjoyed running, like horses and other animals do.
Various kinds of problems need to be avoided when preparing reading tests like these for
intermediate and advanced students:
(1) Tests at these levels should not ask for words or phrases exactly as they appear in the
passage. (2) In addition, they should avoid illogical distractors like those in the following item:
E.g.: In this study, the high divorce rate was caused by
A. the great kindness of husbands and wives to each other.
B. heavy drinking by the mate who was working.
C. positive relationships of parents and children.
D. having lots of money to pay bills with.
(3) They shouldn’t be written in such a way that they can be answered from general
knowledge:
E.g.: In the article, we learn that Adolf Hitler was
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A. a Russian spy. B. a French ballet dancer.
C. an American baseball player. D. a German dictator.

After you prepare an important reading test, you could try it out in the following way:
Copy down only the questions and multiple-choice options. Then have another teacher’s class
or a group of your friends volunteer to “take” the test-without the reading passage. Those items
that nearly 50 percent or more get right are probably poorly written: Examinees may be
depending mostly on logic or general knowledge. (See discussions of multiple- choice questions
in parts 2 and 3 for additional cautions in writing multiple-choice questions.)

Advantages of Passage Comprehension

1. This is the most integrative type of reading test.

2. It is objective and easy to score.

3. It can evaluate students at every level of reading development.

Limitations of Passage Comprehension

1. Passage comprehension is more time consuming to take than other kinds of tests.

2. One pitfall in preparing this kind of test is utilizing questions that deal with trivial

details.

3. Passage comprehension tests which use questions on trivial details encourage word-

by-word reading.

Tasks

PASSAGE COMPREHENSION.

1. Read this sample paragraph. Then write multiple-choice distractors for the question
below. The question involves implication or inference.

Every line in a drawing is significant. Each one contributes to the work of the artist.
Straight lines dominate drawings of urban streets with tall buildings. What is the reason? Can
you guess? City buildings are often austere, cold, and functional. Space in a city is not at all
plentiful. Every foot of space is important. Architects plan urban buildings efficiently and
economically?

We see in this paragraph that straight lines reflect >

*A. the rigidity and economy of city buildings.

2. Find a passage (preferably from an ESL reader used by your students); it should be
approximately 200 to 300 words long. Prepare eight to ten multiple-choice questions on the
passage. At least four should be paraphrase items, plus two or three items requiring synthesis,
and two or three items involving inference. Prepare instructions. (Examples: paraphrase |,
synthesis, inference.)
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Evaluating the tests.

The previous parts in this material have discussed how to construct and administer
examinations of subskills and communication skills. But one thing more is needed: how to tell
whether or not we have been successful-that is, have we produced a good test?

Why is this important? For one thing, good evaluation of our tests can help us measure
student skills more’ accurately. It also shows that we are concerned about those we teach. For
example, test analysis can help us remove weak items even before we record the results of the
test. This way we don’t penalize students because of bad test questions. Students appreciate an
extra effort like this, which shows that we are concerned about the quality of our exams. And a
better feeling toward our tests can improve class attitude, motivation, and even student
performance.

Some insight comes almost intuitively. We feel good about a test if advanced students
seem to score high and slower students tend to score low. Sometimes students provide helpful
“feedback,” mentioning bad questions, as well as questions on material not previously covered
in class, and unfamiliar types of test questions.

Besides being on the right level and covering material that has been discussed in class,
good tests are also valid and reliable. A valid test is one that in fact measures what it claims to
be measuring. A listening test with written multiple-choice options may lack validity if the
printed choices are so difficult to read that the exam actually measures reading comprehension
as much as it does listening comprehension. It is least valid for students who are much better at
listening than at reading. Similarly, a reading test will lack validity if success on the exam
depends on information not provided in the passage, for example, familiarity with British or
American culture.

A reliable test is one that produces essentially the same results consistently on different
occasions when the conditions of the test remain the same. We noted in the previous part, for
example, that teachers’ grading of essays often lacks consistency or “reliability” since so many
matters are being evaluated simultaneously. In defining reliability in this paragraph, we referred to
consistent results when the conditions of the test remain the same. For example, for consistent
results, we would expect the same amount of time to be allowed on each test administration. When
a listening test is being administered, we need to make sure that the room is equally free of
distracting noises on each occasion. If a guided oral interview were being administered on two
occasions, reliability would probably be hampered if the teacher on the first occasion were warm
and supportive and the teacher on the second occasion abrupt and unfriendly.

In addition to validity and reliability, we should also be concerned about the affect of our
test, particularly the extent to which our test may cause undue anxiety. Negative affect can be
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caused by a recording or reading, for example, that is far too difficult or by an unfamiliar
examination task, such as translation if this has not been used in class or on other school exams.
There are differences, too, in how students respond to various forms of tests. Where possible,
one should utilize test forms that minimize the tension and stress generated by our English
language tests.

Besides being concerned about these general matters of validity, reliability, and affect,
there are ways that we can improve our tests by taking time to evaluate individual items. While
many teachers are too busy to evaluate each item in every test that they give, at least major class
tests should be carefully evaluated. The following sections describe how this can be done.

Preparing an Item Analysis

Selection of appropriate language items is not enough by itself to ensure a good test.
Each question needs to function properly; otherwise, it can weaken the exam. Fortunately, there
are some rather simple statistical ways of checking individual items. This procedure is called
“item analysis.” It is most often used with multiple-choice questions. An item analysis tells us
basically three things: how difficult each item is, whether or not the question “discriminates” or
tells the difference between high and low students, and which distractors are working as they
should. An analysis like this is used with any important exam-for example, review tests and
tests given at the end of a school term or course.

To prepare for the item analysis, first score all of the tests. Then arrange them in order
from the one with the highest score to the one with the lowest. Next, divide the papers into three
equal groups: those with the highest scores in one stack and the lowest in another. (The classical
procedure is to choose the top 27 percent and the bottom 27 percent of the papers for analysis.
But since the classes are usually fairly small, dividing the papers into thirds gives us essentially
the same results and allows us to use a few more papers in the analysis.) The middle group can
be put aside for awhile. You are now ready to record student responses. This can be done on
lined paper as follows:

Item # High Group Low Group

X| Ol O W >

(no answer)
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Circle the letter of the correct answer. Then take the High Group papers, and start with
question number one. Put a mark by the letter that each person chose, and do this for each question
on the test. Then do the same in the “Low Group” column for those in the bottom group.

Difficulty Level

You are now ready to find the level of difficulty for each question. This is simply the
percentage of students (high and low combined) who got each question right. To get the level of
difficulty, follow these steps: (1) Add up the number of high students with the correct answer (to
guestion number one, for example). (2) Then add up the number of low students with the correct
answer. (3) Add the sum found in steps 1 and 2, together. (4) Now divide this figure by the total
number of test papers in the high and low groups combined. A formula for this would be:

High Correct + Low Correct or _Hc+L..

Total Number in Sample N

An example will illustrate how to do this. Let’s assume that 30 students took the test. We
correct the tests and arrange them in order from high to low. Then we divide them into three
stacks. We would have 10 in the high group and 10 in the low group. We set the middle 10
aside. The total number (N) in the sample is therefore 20. We now mark on the sheet how many
high students selected A, B, C, or D; and how many low students marked these choices. (If the
item is left blank by anyone, we mark the “X” line.) Below is the tally for item 1. Note that “B”
is the right answer for this question. We see that 5 in the high group and 2 in the low group got
item number 1 correct.

Thus, 52L02 = % =35% answered this item correctly.

Item# _/ High Group Low Group
; S [
ORI U
C_ u i
D ¢ (1
(no answer) X) [ 1/

Now we can see if the item is too easy, too difficult, or “about right.” Generally, a test question
is considered too easy if more than 90 percent get it right. An item is considered too difficult if
fewer than 30 percent get it right. (You can see why by noting that a person might get 25
percent on a four-option test just by guessing.) Referring to the example, we find that item 1 is
acceptable. However, it would be best to rewrite much of the test if too many items were in the
30’s and 40’s.
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If you plan to use your test again with another class,don’t use items that are too difficult or
too easy. Rewrite them or discard them. Two or three very easy items can be placed at the
beginning of the test to encourage students. Questions should also be arranged from easy to
difficult. Not only is this good psychology, but it also helps those who don’t have a chance to
finish the test; at least they have a chance to try those items that they are most likely to get right.
It is obvious that our sample item would come near the end of the test, since only a third of the
students got it right.

Before leaving this discussion of item difficulty, we need to point out that on many
language- tests (a grammar exam, for instance), it is not completely accurate to think of very
difficult and very easy items as “weak” questions. “Difficult” items may simply be grammar
points that you have not spent enough class time on or that you have not presented clearly
enough. Adjusting your instruction could result in an appropriate level of difficulty for the item.
And an easy item simply points up that almost all students in the class have mastered that
grammar point. In short, this part of the analysis provides insight into our instruction as well as
evaluating the test items themselves.

Discrimination Level

You can use the same high and low group tally in the previous section to check each
item’s level of discrimination (that is, how well it differentiate between those with more
advanced language skill and those with less skill). Follow these steps to calculate item
discrimination: (1) Again find the number in the top group who got the item right. (2) Find the
number in the bottom group who got it right. (3) Then subtract the number getting it right in the
low group from the number getting it right in the high group. (4) Divide this figure by the total
number of papers in the high and low groups combined. A formula for this would be:

High Correct - Low Correct or _Hc-Lc,

Total Number in Sample N

Returning to sample item 1, note that choice “B” is the correct answer. So subtract the 2 persons
in the low group getting the item right from the 5 in the high group getting it right. This leaves 3.
Dividing 3 by 20, the number of highs plus lows, you get 0.15, or in other words, 15 percent.

Generally it is felt that 10 percent discrimination or less is not acceptable, while 15 percent
or higher is acceptable. Between 10 and 15 percent is marginal or questionable. Applying this
standard to the sample item, we see that it has acceptable discrimination,

There is one caution in applying discrimination to our language tests. When doing an item
analysis of rather easy and rather difficult questions, be careful not to judge the items too
harshly. For example, when almost 90 percent get an item right, this means that nearly all low
students as well as high students have marked the same (correct) option. As a result, there is
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little opportunity for a difference to show up between the high and low groups. In other words,
discrimination is automatically low. Also be careful when evaluating very small classes-for
example, those with only 20 or 25 students. This is especially true if students have been
grouped according to ability. You can’t expect much discrimination on a test if all the students
are performing at about the same level. But if you have a number of high and low students, the
discrimination figure is very helpful in telling how effective the item is.

When you find items that do not discriminate well or that are too easy or too difficult, you
need to look at the language of the question to find the cause. Sometimes you will find negative
discrimination-more low students getting a question right than high students. Occasionally even
useless items like this can be revised and made acceptable. For example, an evaluation of one
overseas test found a question with unacceptable discrimination. Most of the high group thought
that the phrase “to various lands and peoples” was wrong; they had learned that “people” did
not take the “s” plural, and they did not know this rare correct form. Simply changing this part
of the test question resulted in a satisfactory item.

Distractor Evaluation

Weak distractors, as we have just seen, often cause test questions to have poor
discrimination or an undesirable level of difficulty. No set percentage of responses has been
agreed upon, but examiners usually feel uneasy about a distractor that isn’t chosen by at least
one or two examinees in a sample of 20 to 30 test papers.

But sometimes it does happen that only one or two distractors attract attention. There are
three common causes for this: (1) Included sometimes is an item that was drilled heavily in
class — an item that almost everyone has mastered. Therefore, the answer is obvious; the
distractors cannot “distract.” (2) Sometimes a well-recognized pair is used (this/these, is/are,
etc.). Even though not everyone has control of these yet, students know that one of the two is
the right answer; no other choice seems likely. Here we need to choose another test format. (3)
A third cause is the use of obviously impossible distractors: (“Did he do the work?”’/*A. Yea, he
did. B. Birds eat worms. C. Trains can’t fly.).

The tally of student answers also shows how many people skipped each item. Sometimes
many questions are left blank near the end of the test. In this case you will need to shorten the
test or allow more time for it.
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Bai tap / tasks

To do tasks 1 to 5 below, do an item analysis on these four multiple-choice questions.
There were 27 students in the class, and therefore 9 test papers in each group. (Note in the
tallying below that | | means 2, and that | NJ.means 5, etc.)

Teerm _& [tem =2
High | Low High Low
A S s E} If THEL
B £ B !
1= C AL Fr
IDFTa. Lt Dy !
(X 4 (X fF
Ttem o3 Imm_."f_
High | Low High | Low
A I A
@ e | s B i
c i (G AR
D sy F/ D
(X) £ (&)

1. Calculate the level of difficulty for each of the four items. Which of these are too

difficult, and which are too easy? Submit your calculations with your answer.

2. Calculate the discrimination of each item. Which has the poorest discrimination? Which

have unsatisfactory discrimination? Which have borderline? Submit calculations.

3. Look at the distractors in the four items. In which are they the most effective? In which

are they the least effective?

4. Do we have any item with negative discrimination? If so, which one?
5. Which item did the fewest students leave blank? Which item did the most leave blank?

6. St dung dé thi minh hoa nam 2016, xay dung lai ma tran theo cac diéu chinh m&i nhat.

7. Chuyén tir ma trin dugc diéu chinh sang ma tran dé thi theo Cong vin 8773.

8. Sir dung d¢é thi minh hoa, phan tich cic loai hinh cau hoi dugc st dung va bién soan 10

cau héi tuong tw cho mdi loai hinh.
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SAMPLE TEST 1

Mark the letter A, B, C, or D to indicate the word whose underlined part differs from the
other three in pronunciation in each of the following questions.

1. A filled B. missed C. ploughed D. watched
2. A. ancient B. ocean C. sincere D. official

Mark the letter A, B, C, or D to indicate the word that differs from the other three in the
position of the primary stress in each of the following questions.

3. A. continent B. contraction C. continue D. consumer
4. A. inspire B. expire C. empire D. desire
5. A. agree B. consume C. offer D. support

Mark the letter A, B, C, or D on your answer sheet to indicate the correct answer to each of
the following questions.

6. ten minutes earlier, you would have got a better seat.
A. Had you arrived B. If you hadn’t arrived
C. Were you arrived D. If you arrived
7. The school year in Viet Nam divided into two terms.
A. was B. are C.is D. is being
8. Water puppetry to appear first in the Ly Dynasty (1009 - 1225).
A. believes B. believed C. is believed D. was believing

[13 '9?

9. “I can’t stand his bad behaviour any more!” —
A.Sodo | B.Socan’tl  C.Neithercanl D.Ican’ttoo

Mark the letter A, B, C or D to indicate the word(s) SIMILAR in meaning to the underlined
word(s) in each of the following questions.

10. Using the Internet you can research products or services very thoroughly, comparing prices
and product details in order to get the best deal.

A. amount B. buying C. agreement D. fortune
11. It never crosses our mind that our friend may be timid.

A. is unlikely B. is not puzzling

C. is never absent-minded D. is unbearable

Mark the letter A, B, C, or D on your answer sheet to indicate the word(s) OPPOSITE in
meaning to the underlined word(s) in each of the following questions.

12. As a loner, you are interested in ideas; you like to be free and to work on your own.
A. a group-preferred person B. a solitary person
C. alonely person D. an ideal person
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13. Don’t rejoice at the misfortune of others.
A. bad luck B. good luck  C. disadvantage D. richness

Read the following passage and mark the best A, B, C, or D on your answer sheet to choose
the word or phrase that best fits each of the blanks.
We all know about the zodiac signs which reflect the position of the sun, the moon and the
planets at the (14) of a man’s birth and about the peculiar characteristics (15)
to them by astrologers. We say we will take these phenomena with a pinch of salt
while we keep running our eyes over them in every tabloid we (16) our hands on.
Most frequently, we expect horoscopes to (17) the future, to restore our optimistic
mood with a piece of comforting information or to boost our ego by confirming the superlative
features that we tend to attribute to our zodiacs.

However, there's no (18) evidence to corroborate the assumption that human
existence is so closely intertwined with the parameters of the celestial bodies. Our curiosity in
horoscopes may, then, (19) our sheer fascination with the unexplained or the
unpredictable as well as in the enticing insight into the future that the horoscopes offer, thus
establishing the sense of our (20) an extreme power over our own lives.

14. A. date B. time C. point D. moment

15. A.identified B. associated C. incorporated D. ascribed

16. A. settle B. draw C.grab D. lay

17. A. notify B. predict C. acquaint D. convey

18. A. scientific  B. facial C. available D. up to date

19. A. stem B. crop C. rear D. dawn

20. A.disposing  B. wielding C. effecting D. committing

Read the following passage and mark the letter A, B, C, or D on your answer sheet to
indicate the correct answer to each of the questions.

The role of birds in nature is quite significant owning to their diverse activities and very great
number. It has been calculated that about a hundred billion birds inhabit the world. They
consume a large amount of vegetative and animal food every day, causing a great effect on the
living nature. The significance of birds is the greatest in regulating the number of insects - such
as ants, flies, and butterflies - and small rodents - such as rats, mice and squirrels. Sometimes
birds serve as food for other animals.

Birds do important work in spreading seeds. Pecking the juicy fruit of mountain ash, elder,
cowberries, bird cherries, blueberries, and of many other plants, they fly from the one place to
another and excrete undamaged seeds. As a result of this activity the heavy acorn, the fruit of
oak trees, occurs far away from the tree where it grew. Birds feeding on acorn carry them over
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long distances and frequently lose them during flight. The flowers on tropical plants are
pollinated by birds, for example, humming-birds and sun-birds, which feed on the nectar of

flowers like many insect.
21. Which is the best title for the passage?

A. The role of birds in nature
B. The activities and number of birds
C. The importance of birds in spreading seeds
D. The significance of birds for man
22. How many birds are there in the world?
A. fewer than 100 000 000 000
B. approximately 100 000 000 000
C. more than 100 000 000 000
D. at most 100 000 000 000
23. The word “consume” is closest in meaning to :
A. inhabit B. eat C. consist of D. use up

24. Which of the followings is NOT rodents?
A. ants B. rats C. mice D. squirrels
25. Which of the followings is true about birds in the wild?
A. vegetables are not their food B. animal food is not for birds
C. they prefer insects to rodents D. some animals eat birds
26. Which plant does NOT have juicy fruits?
A. mountain ash  B. elder C. blueberries  D. oak

27. In what ways are birds important for plant reproduction?
A. They peck juicy fruits and fly from one place to another.
B. They fly from one place to another and lose fruits.
C. They lose seeds and pollinate plants.
D. They help pollinate flowers and spread seeds.
28. What does the word “feed on” in the last paragraph mean?
A. lose B. give food C. eat D. depend on
29. According to the passage, how are birds similar to insects?
A. their number is big B. they are food for other birds
C. their food is the nectar of flowers  D. they spread seeds
30. Which is the tone of this passage?
A. exaggerating  B. serious C. humorous D. informative



Mark the letter A, B, C, or D on your answer sheet to indicate the sentence that is closest in
meaning to each of the following questions.

31. Please don't smoke here.
A. I'd rather you hadn’t smoked here.
B. I'd rather you don't smoke here.
C. I'd rather you smoked here.
D. I'd rather you didn't smoke here.
32. We had to postpone the meeting because of bad weather.
A. Bad weather led to the postponement of the meeting.
B. Bad weather prevented the meeting.
C. We had to call off the meeting because of bad weather.
D. The meeting had to call off because of bad weather.
33. “You really must explain why the student acted as he did,” said the Chairman.
A. The Chairman demanded an explanation about why the student had acted as he had done.
B. The Chairman expected an explanation of why the student had acted as he did.
C. The Chairman insisted on an explanation about why the student had acted as he had done.
D. The Chairman insisted on an explanation about why the student had acted as he did.
34. | often share my secrets with my sister.
A. It is my sister which | often share secrets with.
B. It is my sister that | often share secrets.
C. It is my sister whose | often share secrets with.
D. It is my sister with whom | often share secrets.
35. “You’d better think carefully before applying for that job,” she said to me.
A. She said me to think carefully before applying for that job.
B. She says me to think carefully before applying for that job.
C. She advises me to think carefully before applying for that job.
D. She advised me to think carefully before applying for that job.

Mark the letter A, B, C, or D on your answer sheet to indicate the sentence that best
combines each pair of sentences in the following questions.

36. Men are endowed with certain unalienable Rights. These rights include Life, Liberty and
the pursuit of Happiness.

A. Men are endowed with certain unalienable Rights including Life, Liberty and Happiness.
B. Men are endowed with rights of Life, Liberty and Happiness which are unalienable.

C. Life, Liberty and the pursuit of Happiness are men’s endowed rights which are certain
and unalienable.
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D. Men are endowed with certain unalienable Rights, among which are Life, Liberty and the
pursuit of Happiness.

37. The boy shrank behind a car. He hoped that no one would notice him.
A. The boy shrank behind a car with the hope that notice would be paid to him.
B. Behind a car was the boy, hoping that it would not be possible to notice.
C. The boy hoped that no one would notice him behind a car.
D. The boy shrank behind a car, hoping that he wouldn’t be noticed.

38. Holmes was Doyle’s most famous character. Doyle wrote plays, historical novels and
essays on political subjects.

A. Holmes was Doyle’s most famous character among his plays, historical novels and essays
on political subjects.

B. Holmes was the most famous character of Doyle who wrote plays, historical novels and
political essays.

C. Holmes was Doyle’s most famous character although he wrote plays, historical novels
and political subjects.

D. Although Holmes was Doyle’s most famous character, Doyle also wrote plays and
historical novels, as well as essays on political subjects.

39. A bibliography is a list of books and magazines. All these books and magazines are used in
writing a report.

A. A bibliography is a list of all the books and magazines used in writing a report.

B. A bibliography is a booklist in which there are all books and magazines for writing a
report.

C. All the books and magazines are put in a list for writing a report named bibliography.
D. All these books and magazines which are used in writing a report are included in a
bibliography.
40. Single actors recited memorized lines for a contest during festival activities. This started the
tradition of acting.

A. Acting tradition started with single actors’ memorized lines for reciting during a contest
in festival activities.

B. The tradition of acting started with single actors reciting lines that they had memorized
for a contest during festival activities.

C. Single actors recited memorize lines for a contest during festival activities as the tradition
of acting.

D. Single actors had memorized lines to be recited for a contest during festival activities
which started the acting tradition.
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SAMPLE TEST 2
LISTENING

PART I: There are five questions in this part. For each question, there are three pictures
and a short recording. Choose the correct picture and put a tick (v) in the box below it.

Example: How did the woman get to work?

A [/] B[]

A [] B. [l c. ]



3. Which kind of T-shirt did the boy choose?

sun
sun
Su

A L] B. [] c. [l

4. How much will the girl’s ticket cost?

A. [ B. [ c. U

5. What is the grandmother’s job now?

v/g or v/n& 5

c. [
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PART 2: Complete the gaps from 1 to 5 with a number or A MAXIMUM of THREE
WORDS. An example has been provided.

New Start Sports Centre
Party Time!

Kind of party: ... RS in sports hall
1 Name of parent: MIS. o,
2 Dagof part)yy: @ ssusssesssonmsssn at ...
3 Number of childrén: ..o
4 Food: and .........
5 Prink: =000 sessaaomamesmes

END OF LISTENING
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LANGUAGE FOCUS AND READING
| - LANGUAGE FOCUS

PART 1: Circle A, B, C or D as the best option to complete the sentences.

1. Do you happen where Mr. John’s office is?

A.togo B. to say C. to know D. to come
2. Due to my low salary, | cannot afford a new house.

A. to buy B buying C. bought D. buy
3. He left the meeting hall without “Goodbye!”

A. said B. to say C.say D. saying
4. It was very kind of you me the way.

A. show B. to show C. showing D. to be showing
5. Paul always dreams becoming a pilot.

A. of B. for C.on D. at
6. I don’t think likes the smell. It’s so disgusting.

A. someone B. somebody C. nobody D. anyone

PART 2: Give the correct form of the words in brackets.

It has been proved with (1. science) evidence that during the teenage
years, many young people can sometimes be difficult to talk to or to work with. They
often seem to dislike (2. be) questioned or ordered. In addition, they may
appear unwilling to talk about their life, their work at school or how they are getting on
with friends. This is a normal (3. develop) at this age. They do not like to

talk if they (4. belief) that questions are trying to check up on them.

Write your answers here:

1: 2: 3: 4.
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Il - READING
PART 1: Answer the questions following the passage on the basis of what is stated or

implied in the passage. Follow the instructions carefully.

Until recently, humankind seemed to view the ocean as a source of unlimited
resources. Its vast size and depth and unexplored areas made the ocean appear
unaffected by overexploitation. The truth is that the populations of many species are
decreasing at an alarming rate, and the number of species becoming endangered such as
whales, dolphins, manatees or sharks, just to name a few, is on the rise.

The threats to marine species are difficult to perceive because marine animals are
not as visible as animals on land. But unfortunately, marine creatures are equally, if not
more, vulnerable to problems such as habitat destruction and overexploitation.

Shallow water animals that breathe air, like turtles, dugongs, or whales are often
hit by boats and caught in fishing gear. Species such as turtles that lay their eggs on land
often lose their nurseries due to coastal development. Animals that have taken millions
of years to evolve, that are invaluable to all ecosystems, have disappeared and continue
to vanish from places where they once flourished.

1. Match the things that relate to HUMAN VIEW and MARINE LIFE FACTS as the
example provided using appropriate information from the passage.

A. HUMAN VIEW 1.1. being vulnerable
1.2. being unaffected
1.3. unlimited resources

B. MARINE LIFE FACTS 1.4. loss of nurseries

2. Complete the following statement with a MAXIMUM of THREE (03) words from
the passage.
- Habitat are the main causes to the

irreversible decrease in the variety of marine life.
3. What can be the reason(s) for the difficulties in understanding threats to marine life in
your opinion?
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PART 2: Read the text and decide if each of the statements below is true or false. For
questions 1-3, if one statement is true, put a tick (v) in the box under A, if it is not correct,
put a tick (v) in the box under B. For question 4, write down your answer in the space
provided.

In most English-speaking countries it is traditional to sing the song "Happy
Birthday" to the honored person celebrating their birthday. This happens traditionally
at a birthday party while someone brings a birthday cake into the room, which is
often darkened. The birthday cake is traditionally a highly decorated cake, and is
typically covered with lit candles when presented; the number of candles may equal
the age of the person.

The person whose birthday it is will make a silent wish and then blow out the
candles. If done in one breath, the wish is supposed to come true. Another superstition
associated with birthday wishes is that if you reveal your wish, it won't come true. It is
also very common for the "birthday boy" or "birthday girl" to cut the initial piece of the
cake, except for young children.

A B

1. It is traditional in all English-speaking countries to sing “Happy D I:l
Birthday” to the birthday person.

2. People sing the birthday song while the cake is being brought into the D |:|
room.

3. The birthday cake is traditionally darkened and covered with lit D |:|
candles.

4. According to the passage, should you blow the birthday candles twice? Why or why not?

END OF LANGUAGE FOCUS AND READING
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WRITING TEST 3

PART 1: Rewrite each of the following sentences in such a way that it means almost the
same as the sentence printed before it.

1. “I do not speak Chinese, so I do not apply for the position of a clerk in that firm.”
If
2. Everybody knows her father is a doctor.
Her farther is
3. He had stayed up late the previous night so he was late for class.
He would not
4. The group that have the highest score will win the contest.
The winner of the

PART 2: In about 100 words, write a letter to your English friend, Jimmy, to invite him
to go to a cultural event on Saturday evening with a group of your friends.

- Reasons for your writing;

- Place and time of the event;

- Kind(s) of activities performed at the event;

- Your feelings about the event.

Dear Jimmy,

END OF WRITING
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PHAN 4

HUGNG DAN BIEN SOAN, QUAN LY VA SU DUNG NGAN HANG CAU HOI
KIEM TRA, PANH GIA TREN MANG
1. Truy cap va ding nhap hé thong

Str dung tai khoan duoc cép cia Truong hoc két nbi dé dang nhap va sir dung hé thong
Soan bai day Online.

- Truy cap truonghocketnoi.edu.vn;

- Kich chudt vao Banner ctia dot tap huin (Xem hinh);

&\ Trudng hoc két ngi - Tran.. X 4

€ O

truonghocketnoi.edu.vn

¢ Q Search

I
Q
g

Trang cha

coéng van Tin tirc

Tai liéu Khoéng gian trirng hoc Sinh hoat chuyén mén Cudc thi Trweong hoc méi

h théng minh - Olympic Smart English—OSE @ Thdng bdo K&t qua chung két Cudc thi viét van tryc tuyén bing tiéng Phap @ Canh bao nguy hiém khi thién nguyén & khu vifc nguy

T AP HUAN Dang nhap
CAN B0 QUAN LY, GIAO VIEN TRUNG HOC PHO THONG e
VE KY THUAT XAY DUNG MA TRAN DE VA BIEN SOAN
CAU HOI TRAC NGHIEM KHACH QUAN

=<

[ Ghinhé aang nhap
Theo déi Tip huin Cudc thi KHKT nam 2017 ciia S& Gido duc va Dao tao

NCvABo0 ta Tin tirc
100 I | o Cudc thi trc tuyén Olympic Tiéng Anh théng
I

minh - Olympic Smart English — OSE

Théng bao Két qua chung két Cudc thi viét van

- Chuyén sang trang Tap huén tryc tuyén

homeSchool

Chuyénmuc = Timkiém

& Dang nhap

%‘@ /”/ & ﬁ/’ L tugen

f 21 250 0 400
i Ll L il NUSREN L
["4,‘- ‘ B Gido dyc va Do o (E B9 Gldo dyc va Dao tyo m B§ Gido dyc va Do tao (E B$ Gldo dyc va Dao tao ) BS Gldo dyc va Dio to B) Gldo dyc va Dio tyo
< % P2 nu--umﬁunn‘ ¢ % P2 lu-.nmﬁﬂn'r
NN lruong hoc ket noi . N lruong hoc ket noi E

.m, Truong hoc ket noi (EPﬂ nu-.uulﬁunn‘

Ll Théng ké tong s lwot tham gia theo tirng S& Giao duc va Dao tao (cap nhat)

Top 10 tinh nhiéu GV tham gia 33
Tap huén céng tac t6 chire Cudc thi khoa hoc ki thuat hoc sinh trung hoc nam hoc 2016-2017 Déng Thap 680 gido vién
2,000
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- Kich chudt vao nit Dang nhap (Xem hinh): Sir dung tai khoan Truong hoc két ndi dé
dang nhap;

homeSchool 4 Dingnhap

-~ N\ .
Teuonghoc™ <.

Xin chao! H3y dang nhap béng tai khodn
Trudng hoc k&t ndi @€ sir dung hé théng.

nhchinh.vpbo

*JDANG NHAP

Ghi nhé& dang nhap

Quén mat khau?

2. Ping ky bai hoc ciia khéa tip huén

M&i khoa hoc trén hé théng dugc phan chia thanh cac chuyén muc/mén hoc/linh vire khac

nhau.

Ding vt dn thit

2 ,
7 W/ 4 '\ iy
N, alll 0 Ml :

Enbedded Systems

Tap huan céng tac t chire Cude
thi khoa hoc ki thuat hoc sinh
trung hoc ndm hoc 2016-2017

Nhém linh vwe 1

Tap huan céng tac t6 chire Cude
thi khoa hoc ki thuat hoc sinh
trung hoc ndm hoc 2016-2017

Nhoém linh vwe 2

Tap huan céng tac t6 chire Cude
thi khoa hoc ki thuat hoc sinh
trung hoc nam hoc 2016-2017

Nhoém linh vwe 3

(o inhs ] Hoo hoc

Tap huan cong tac to chire Cude
thi khoa hoc ki thuat hoc sinh
trung hoc nim hoc 2016-2017
Nhém linh vwe 4
Hé thong nhiing

R6 bot va may thong minh

Tap huan cong tac to chire Cude
thi khoa hoc ki thuat hoc sinh
trung hoc nim hoc 2016-2017

Nhém linh vwe 5

Quy thiy/co hdy Iya chon chuyén muc/mén hoc/linh vuc pht hgp véi minh dé bat dau

dang ky tham gia khoa tap hun.

Mbi chuyén muc/mén hoc/linh vic bao gém cac bai hoc khac nhau. Quy thﬁy/cf) sé tién

hanh dang ky tirng bai hoc nhu mé ta trong hinh duoi.
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S3 Nhém linh vwc 1

ETTIEY Kroa o 50 vt ] s v khos b siv ks ] it ¥ o ] ¥ o chuyin icn RSP UIN

— . ) i . . ) hién quy thiy/cé

= : = A 3

t'"l]' B?I 1 \Quy\tnnh\t.hl._m hl\gn Dw an kh?a hoc ki thugt h?c smh trung hoc a3 ding ki tham $ n
. 'jﬁjq Be hoan thanh bai hoc nay, hoc vién can dat dwge cac tiéu chi sau:

=9 gia bai hoc nay

- Trinh bay va gidi thich dwoc ndi dung thuc hién cac budce co ban trong quy trinh thue higén mét Dy &n khoa hoc Ki thu
- Xac dinh dwoc nhirng diém gilﬁng nhau/khac nhau trong quy trinh thwe hién D an khoa hoc va Dw an Ki thuat;
- D& xuat dwoc du an nghién clru dang finh virc va xay duyng dugc KE hoach nghién ciru dam bdo tinh khoa hoc va khi
» Xem thém
. Béi 2: Panh gia dw an khoa hoc ki thudt hoc sinh trung hoc &E‘;‘;ﬁiﬁ?iﬁ $
Dé hoan thanh bai hoc nay, hoc vién can dat dugc cac tiéu chi sau: :
- Trinh bay va néu dwoc 04 mikc d6 yéu cau can dat ing v&i mai Tiéu chi danh gia mét Dy an khoa hoc; Tiéu chi danh
- Van dung dugc cac tiéu chi dé& nhan xét, danh gia 01 dw an khoa hoc ki thuat cia hoc sinh (Hoan thanh mau Phiéu d

» Xem thém

Click vao tiéu dé ciia bai hoc dé xem
Bai 3: Hé so du an dw thi n6i dung chi tiét ciia bai hoc
Pé hoan thanh bai hot nay, hoc vién can dat dwoc cac tiéu chi sau:

- Néu dwoc ndi dung can dién trén méi Phiéu trong Ho so dw an du thi.
- Hoan thanh HO so du an du thi cda 01 dw an duoc dé xuét & Bai 1.

» Xem thém

Luu y: Khi dang ky bai hoc, hé théng S€ yéu cau nhap the dang ky homeSchool do Ban

to chirc cd'p nhw hinh minh hoa dwoi day.

Nap thé dang ky homeSchool

86 the:
34548888

M3 bao mat: P j ';
intine m

3. Cach thirc thue hién cac bai hoc

Sau khi ding ki tham gia bai hoc, quy thay/co can thyc hién 1an luot cac hoat dong theo

tién trinh bai hoc.

Quy thay/co can hoan thanh cic hoat dong theo thir tu 1an luot, chi khi hoan thanh hoat
dong trudc thi cac hoat dong sau mdi mo ra. V6i cac hoat dong da hoan thanh, dAu tich xanh sé&
hién 1én ¢ cubi tén hoat dong dé quy thay/co nhan biét.
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Quy thay/co ciing c6 thé theo ddi mirc d6 hoan thanh bai hoc cia minh bang thanh Mirc

do hoan thanh trén menu bén trai.

Mo ta cy thé nhu hinh duéi day:

P Bai 1: Quy trinh thwc hién Dy an khoa hgc ki thuat hoc sinh trung hoc

& hoan thanh bai hoo nay, hoc vién cn dat duoe cac tiéu chi sau:

- Trinh bay va gidi thich dugc ndi dung thue hién cac budc co ban trong quy trinh thre hién mat Dy an khoa hoc ki thuat;

Erara.aryes me e

- Xac dinh dwoc nhiing diém gidng nhau/khac nhau trong quy trinh thuc hién Du an khoa hoc va Du an ki thudt;
i S p——_

- D& xuat duoc dy an nghién clru dang finh vuc va xdy dung duge Ké hoach nghién ciru ddm bdo tinh khoa hoc va kha thi.
| & Noi dung cha dé

© Hoat dong - Théng bao W Ndi dung bai hoe A
‘ B
Hor.vién ty tim hié Duw an ki thudt cua hoc sinh trung hoc qua cac tai liéu kém theo
%itrc d6 hoan thanh 1] nh nha hodc dé xuét mat dw &n méi; xdy dung K& hoach nghién
Clrurcla dw an da

Cac hoat lIDug quy thiy/ci da hoan
Néi dung bai hoc ° thanh s& hién diu tich xanh
Cach thire thwe hién bai hoc v . . o Click vio tiéu dé dé dong/mé néi dung méi
il > W Cich thire thyc hién bai hoc A <: hoat dgng
~

Cau hdi tréc nghiém

N&i dung bai hoc va tai liéu hoc tap kém theo dwoc thiét ké trén mang "Truong hoc két ndi". M&i hoc vién st dung tai khodn ca
SN S A nhan tr\e.n mang ’Tru"o'ng hoc K.elt néi" @& tu hoc: trao ddi, thdo Iudn v&i cac hoc vién khac va chuyén gia @& hoan thanh cac néi
dung bai hoc. Quy trinh thue hién nhi sau:

1. Tim hiéu muc dich, yéu cau bai hoc va dang nhap bang tai khodn ca nhan dé bat dau thuwc hién cac ndi dung bai hoc.

2 Nghién ciru néi dung bai hoc théng qua cac tai liéu dinh kém (doc online hodc download vé may) Ting ca nhan hoc mét

Véi cac hoat dong yéu cau tra 101 cac cau hoi tric nghiém, quy thay/co hay tich chon vao

0 tron trudc phudng an lya chon ctia minh véi tirng cau hoi.

Cau hoi 1:
Quy trinh thuc hién mét dw an khoa hoc theo thir tr nao trong cac phurong an duwdi day?

Xay dung K& hoach va phwrong phap nghién cieu, Xac dinh cdu hdi nghién ciru Thiec hién ké hoach nghién ciru,
Trinh bay két qua nghién ciru

Xay dung K& hoach va phirong phap nghién ciru, Thue hién ké hoach nghién ciru, Xac dinh cdu héi nghién
cibu, Trinh bay két qua nghién ciru

o Xac dinh cdu hoi nghién ciru, Xiy dwng Ké hoach va phwong phap nghién ciru, Thwe hién ké hoach
nghién ciru, Trinh bay Két qua nghién ciru

Thuc hién ké hoach nghién ciru, Xac dinh cdu héi nghién ciru, Xay deng Ké hoach va phuong phap nghién
cibu, Trinh bay két qua nghién ciru

Céau hoi 2:
Ly do chon dé tai can néu dugc gi?

Van d& can gidi quyét cia x3 hoi

Co s& khoa hoc cda van d& nghién ciru, tac dong x3 hdi cia vn d& nghién ciru
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Véi hoat dong yéu cau tra 11 cac cdu hoi tu luan (yéu cau ndp san pham), quy thay/co

click vao nut “Tra 101” twong ing véi moi cau hoéi (yéu cau).

Ciu héi 1:
Quy trinh thire higén Dy &n khoa hoc va Dy an K thuat, trong do thuyét minh ré ndi dung cén phai thuce hién trong mdi

bwéc; phan tich ré nhitng diém giéng nhau va nhitng diém khac nhau giifa Quy trinh thuc hién Dir an khoa hoc va Quy
trinh thuc hién D an ki thuat.

<: Click 48 mé khung tri 10

Céau hoi 2:
Du thdo K& hoach nghién ciru (theo m3u) v& 01 dur &n khoa hoc KT thudt cla hoc sinh trung hoc (D an d& du thi cda tinh
hodc Du an dé& xudt mdi).

Khung tra 161 s& hién ra nhu hinh duéi ddy, quy thay c6 hiy giri két qua ctia minh 16n hé théng.

Cdu hoi:

Quy trinh thiee hién D &n khoa hoc va Du an ki thudt, trong do thuyét minh r& ndi dung cén phai thec hién trong méi buwéc; phan tich ré
nhiing diém gidng nhau va nhitng diém khac nhau giira Quy trinh thuc higén Dy an khoa hoc va Quy trinh thuc higén Dy an kT thuat.
Tra I&i:

Taptin+ Slkka~ Thém~ Xem~ DBinhdang~ Bang~ Cdngcu~

(]
il

1]
i
4
T
L]

v£v©

s o B P W

Cau tra 16 cda quy thay/cd

&4 # Bnhdangr B U FJ =
A

Quy thiy/cé hiy gé cén tri 13i ciia minh vao khéng gian
soan thiao nay

p

T 6
File dinh kém: | & C]ftlf.dé E:T\i ﬁ;‘le dwh kew chocbe 7 7 77 70707070000
tra li (néu can) . ;
Cudi cing h;i)" in
e b
ké! qua lén hé
thong
O Déng lai
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4. Cach thirc trao doi, thao luin trong m&i bai hoc

Hé thng cung cép cho quy thay/co 02 khong gian trao d6i, thao luan trong mdi bai hoc:

4.1. Trao doi véi chuyén gia.

M&i nhém linh vuc s& co cac chuyén gia duoc phan cong phu trach hd trg quy thay/co
trong qua trinh hoc. Pé trao ddi voi chuyén gia, quy thay/co chon nat “Hoéi chuyén gia” & goc
dudi bén trdi man hinh.

o ATy Em G = Chuyénmuc 3= Timkiém Q

PGS. TS. HUqHﬁng Thir |c$ﬁ;§:,l]{a Ch?n :huyi?.%;:a wa l_lll&" T Thudt cua hot sinh;
‘. | 1 THPT f\lg”yén Trai = TG ay/co muon tfrao dol bang cac

click vao tén chuyén gia &6

= 0 @™ Nguyén Héng Quin

3. Tirng ca nhan Ia chon cac thanh vién khac trén mang (c&c hoc vién khac va cac chuyén gia) d& trao ddi, tho luan vé ndi
dung hoc tap.

4 Tirng ca nhan hoan thanh va ndp san phdm hoc t4p IEn mang, bao gém Hwéng din Quy trinh thwe hién dw an danh
cho hoc sinh va Ké hoach nghién clru 01 dw an_

W Tai liéu tham khao

Quy trinh thuc hién dw an khoa hoc ki thuat hoc sinh trung hoc
Vu Giao due Trung hoc

Huréng dan thyc hién mét 42 tai (dw an) nghién clru khoa hoc
PGS TS Nghiém Ngoc Minh

Cac finh virc dr thi hdi thi khoa hoc, KT thuat quéc té - Intel ISEF
M&t 56 két qua trién khai hoat dng nghién ciru khoa hoc kT thuat hoc sinh trung hoc giai doan 2012-2016 va dinh

hwéng hoat déng nghién ciru khoa hoc kT thuat trong thei gian téi
PGS. TS. Nguyén Xudn Thanh

E E‘ E‘ E‘

Click 3 mé khung danh
sach cac chuyén gia @ Ciu hi tric nghiém A

|
@ Chon dap an dling nhat trong 4 cau tra 1&i cho mbi cau hoi dwéi day G

wis miade aniEn

® Hoi chuyén gia L_BIECNIED]

Khung chat s& hién ra & goc phai bén dudi man hinh. Quy thay/co ¢ thé bat dau thuc

hién viéc trao doi vdi cac chuyén gia.

guy trinh thwe hién mét D an khoa hoc Ki thuat;
hién Dw an khoa hoc va D an ki thuat;
oach nghién ciru dadm bao tinh khoa hoc va kha thi.

PGS. TS. Hira Hong __. - x

vai gidy truréree

Xin chao chuyén gia a

Ki thudt cla hoc sinh trung hoc qua
hodc d& xuat mot dy an méi; xay dy

3 "Trwéng hoc két ndi". M3 hoc vién
5i cac hoc vién khac va chuyéngiad [ = Al =4
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4.2. Trao doi nhém.

Quy thay/co c6 thé tao ra cdc nhom trao doi voi cac thanh vién khéac cung tham gia bai

hoc bang cach chon nut “Thao luan” & goc dudi bén trai man hinh.

Pé tao mot nhom trao d6i méi, hay click vao dau + hinh tron dé.

5 - - :
™ Théo luan Chuyén muc = Tim kiem Q

" | Nguyén Xuan An
X

ok
) 30 phat trge  |Fe Cudce thi khoa hoc KT thuat hoc sinh trung hoc nam hoc 2016-2017 2 Nhom finh viec 1

Bai 1: Quy trinh thwe hién Dw &n khoa hoc ki thuat hoc sinh t

D€ NDanh sach cac cue thao luin cia Jat duoc cac tiéu chi sau:
. quy thiy/cé. hiy click vao cude
thio luin twong tng aé tiép tuc
ctrao d6i thac nhau trong quy trinh thwe hién Dy 3

rc hién cac bwéc cor ban trong quy trinh

-pé ih vt va xdy dung dwoc K& hoach nghié

W NGi dung bai hoc A |
~

Hoc vién tw tim hiéu vé quy trinh thire hién D &@n khoa hoc va Du an ki thudt cd

bai hoc trén mang: lwa chon 01 du an d3 dw thi cda hoc sinh tinh nha hodc dé x

s
1. Click "Thio ciru cla dw an d3 chon hodc dé xuat.

lugn" dé mé khung

thio ludn véi cde v
thanh vién khac

Wl cich thirc thic hién bai hoc » |
v Click dé tao mét nhém thao luin P .
méi . . . rorc thiet ke trén mang "Trudng
an tren trao doi, thao Iudn voi cac hoc
I Hoi chuyén gia L _RLECRIED]

Khung khé1i tao thdo luan hién ra nhu hinh dudi day.

&+ THAO LUAN MO G tén cic thanh vién muén cing

thio ludn

GUri téi || *Nguy&n Xudn An |

n Nguyén Xuin An -

Xin chao,

P

Bim G dé bit
Go ndi dung thio lujn dau thio luin

® Béng lai
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Sau khi khoi tao, khung chat s& hién 1én & goc dudi bén phai man hinh, quy thiy/co co thé

bat dau tién hanh thao luan.
5. Soan giao an Online

- Sau khi dang nhap thanh cong, kich chudt vao biéu twong c4 nhan (Xem hinh), rdi chon

“Khong gian gido vién”:
homeschoo' Chuyénmuc = Tim kiém Q = o

Nguyén Van A

W Knhong gian gido vién

5 07 . " Théng tin ca nhan Dang xuét
250 ., pov 450 i 950

o

tf % X B Gido duc va Do 3o BY Gldo dyc va Dio tgo { * 8BS Gido duc va Do 3o 7 BY Gldo dyc va Dao o ‘ B4 Glio duc va Dio tao BS Gido dyc va Dio o
O i @erdviinien @Yool Geedniiiian @i @ERdRILaT
Ll Théng ké téng s6 Irot tham gia theo tirng S& Gido duc va Dao tao (cap nhat) Top 10 tinh nhiéu GV tham gia -
Tap huin céng tac tb chirc Cudc thi khoa hoc ki thuat hoc sinh trung hoc nam hoc 2016-2017 Poéng Thap 680 gido vién
- Khanh Hoa 366 gido vién
Quang Nam 274 gido vién
1,500
Binh Phwoc 265 gido vién
vted. ple-generi .

- Khi d6, ban s€ vao Khong gian gido vién. Tai day, h¢ thong ho trg cac cong cu dé ban

tao gido 4n dién tr Online (Hudng din soan chi tiét s& duoc trinh bay cu thé ¢ phan dudi).

homeSchool B L -~ NguyénVinA

Trang chd % Khéng gian gido vién ¥ Bai hoc cia toi

DANH SACH BAI HOC

@ Ban chuwa cé bai hoc nao!
© Tao bai hoc

TVHL

THU VIEN HOC LIEU

Trwéng hoc két ndi

Tréc nghiém online

Quizzers
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5.1. Tao bai hoc moi — Nhap cdc thong tin co ban cua bai hoc

Buée 1: Kich chudt vao niit Tao bai hoc, cira sb nhap céac thong tin thudc tinh cua bai hoc
hién ra:

homeSchool

B L -~ Nguyén Vin A
Trang chl ¥ Khéng gian gido vién ¥ Bai hoc cla toi

TAO BAI HOC MOI

Tiéu dé

Hinh minh hoa

Phirong trinh leeng giac ce ban

Mo ta I V H L
Taptinv Ska~ Thém~=

Xem~ DBinhdang~ Bang~

Ccongcu~
THU VIEN HQC LIEU
bl Dnhdangr B YU J E E = E
T Trueng hoc két noi
2 0 @ £ B A~-RA-E
Gl Chon hinh anh

Trong thirc t€. ta gdp nhirng bai toan dan dén viée fim tat ca cac gia tri ca $x$ nghiém dung cua 8} Tnuﬂufqﬁu& .
nhifng phirang trinh nao d6 nhir $3sin2x + 2 =0% hodc $2cosx + tan2x - 1= 0%, ma fa goi la S s LRI e,
icac phuwong trinh lwgng gidc.

GIdl phirong trinh igng gidc 14 tim tat ¢ cac gid tri cda 4n sb thda m& phirong trinh 8 cho. Cac Tréc nghiém online
gia tri nay 12 s6 do cia cac cung (goc) tinh bang radian hodc do. .

iéc gidi cac phurong trinh lrgng giac thieeng dwra vé viéc giai cac phirong frinh sau, goi la

cac phurong trink lFong gic oo bdn: $sinx = a, cosx = a, tanx = a, cotx = a8, frong d6 $a$ 1a mét
hang s6.

Budére 2: Nhap cac thong tin co ban cia bai hoc, bao gdm (xem 6 mau do):
- Tiéu dé cua bai hoc;
- Hinh anh minh hoa cho bai hoc;
- Mo ta, gion thiéu nge“in gon vé bai hoc;
- Nhép céc tir khoa lién quan dén bai hoc;

homeSchool

=] fal -— Nguyén Van A
Ty PO W &0 U0 T $3SMTZX F Z =US 10T SZC0USK + [T
cac phwong trinh ltrong gidc.

=T=US, MA@ gor=a

Gidl phurong trinh Irong gidc 1a fim tat ca cac gia tri cla an 56 thda ma phireng trinh d& cho. Cac

S . M PN, o Tréc nghiém online
gia tri nay Ia s do cda cac cung (goc) tinh bang radian hoac dg.

Viée giai cac phirong trinh lrong giae throng dira v& viéc gidi cac phuong trinh sau, goi la

cac phuong trinh irgng giac co ban: $sinx = a, cosx = a, tanx = a, cotx = a$, trong do $as la mot
hang sb.

p T 118,

Tir khéa
=Toan | | *Lwong gidc

Tir khoa khac

Phugng tdnh. Lop 11

— > [EOE=T @

- Luu thong tin co ban ciia bai hoc bang cach kich chudt vao nit “Luu lai”.
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5.2. Tao hogt dong hoc
Sau khi luu cac thong tin co ban cua bai hoc, man hinh quan 1y bai hoc s€ nhu sau:

homeSchool

[ =l -~ Nguyén vin A

Trang chd ® Khéng gian gido vién ¥ Bai hoc cia toi

DANH SACH BAI HOC

@ Ban duoc tao ti da 03 bai hoc.

b TVHL

THU VIEN HQC LIEU

Phwong trinh Igng giac cor ban

Trong thirc &, ta gép nhitng bai toan din dén viéc tim tat ca cac gia tri cla = nghiém d0ng cda nhirng

phuong frinh ndo @6 nhw 3sin2z + 2 = 0 hodc 2cosz + tan2z — 1 =0, ma ta goi la cac phrong  Truéng hoc két noi
trinh lrong gidc.

Gidi phurong trinh lgng gidc & fim tAt c& céc gia tri cda An sé thda m& phurong trinh d& cho. Cac gid tri
nay Ia s6 do cda cac cung (g6c) tinh bang radian hodc d6.

Viéc gidi cac phrong trinh Iwvong giac thirdng dura vé viéc gidi cac phirong trinh sau, goi la cac phwng
trinh lrgng gide co bdn: sinz = a, cosz = a, tanz = a, cotz = a, trong d6 a 1a mot hing

Vo bai hot ¥

a0p =1

Tréc nghiém online

Dwong dan | hitp:/ivied.edu.vn/?r=courses/editor-coursesicourseséc=MjA=

bé tiép tuc soan ndi dung bai hoc (tao ra cac hoat dong), ban kich chudt vao nut “Vao bai

hoc”. Khi d6, man hinh soan nd1 dung bai hoc xuat hién:

homeSchool =t -~ Nguyén Vin A

Trang chd ¥ Khong gian gido vién ¥ Bai hoc cda t6i % Phwong trinh lrong gidc co ban

Vé trang quan tri

[PRFong trinh IFong giac co ban

Vé dau bai hoc
Trong thire té, ta gép nhifng bai toan din dén viéc fim tAt ca cac gia tri cla @ nghiém dang cla nhifng phirong $ Siramo ta bal hoo
3sin2z + 2 = 0 hodc 2cosz + tan2z — 1 = 0, ma ta goi |a cac phwong trinh lwgng gidc. .
GIAl phiFong trinh iFong giac 13 im tAt ca cac gia tri cia &n s6 thda ma phirong trinh g4 cho. CAc gid tri nay 13 s6 Thém hoat déng méi
(g6c) tinh bang radian hodc d6.
. . R . . | L . Preview
Viec giai cac phwong trinh Ivong giac thirong dwea ve viec giai cac phwrong frinh sau, goi la cac phwong trink i
sinz = a,cosz = a,tans = a,cotz = a, trong d6 a 14 mét hang sb.

© Bai hoc nay hién chwa cé hoat déng nao.

+ Tao hoat déng

5.2.1. Cau trac khong gian soan bai

- Khung liét ké danh sach cac hoat dong dugc tao ra trong bai hoc;
- M6 ta chung cua bai hoc;

- Thanh cong cu diéu khién;

- Nut “Tao hoat dong”
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5.2.2. Tao hoat dong

Budc 1: Kich chudt vao nut “Tao hoat dong” hodc “Thém hoat dong mdi” trén thanh
cong cu.

homeSchool & O — Nguyénvina
= Cac hoat dong
Phwong trinh sinz = a (£ Chinh sira hoat déng [ 1°]
Bai tdp phwong trinh $sinx...
=20 g Tiéu dé I Phrong trinh $sinx = a$ I &
Phwong trinh cosz = a &
Thé loai Hoat dong day hoc
Bai tap phwong trinh Scosx...
o Hoat déng day hoc [+]
Phwong trinh tanz — a M8 ta noi dung hoat o, gong kidm tra, dénh gia a
Téptin~ Slra~ Thém~ Xem~ DBinhdang~ Bang~ Congcu~
Bai tap phwong trinh $tanx...
Binhdang~ B Y J E E E E - E- E =
Phwong trinh cotz = a
B O 4 &£ = A-A-Q
Bai t4p phwong trinh $cotx... Phirong trinh $sinx = a% ¢6 cac nghiém Ia

$x = \alpha + k2\pi, k \in \mathbb{Z};$

$x = \pi - \alpha + K2\pi, k \in \mathbb(Z).$

Néu s thuc $\alphas thoa ma diéu kién Sueft\l\begin{matrix}\frac{-\piH2} \leq \alpha \leg \frac[\pi{2} & \\ simalpha = a & \end{matrix}
\right.$ thi ta viét S\alpha = arcsina$ (doc 1a ac-sin-a, nghia 1a cung c6 $sin$ bang $a$). Khi d6, cac nghiém clda phwong trinh Ssinx
= a$ duoc viét 13

$x = arcsina + k2\pi, k \in \mathbb{Z)$

$x =\pi - aresina + k2\pi, k \in \mathbb{Z}$ o

- Nhép tiéu dé cua hoat dong;

- Chon Thé loai hoat dong: Hoat dong day hoc (Déi voi Hoat dong kiém tra, danh gia sé
duoc trinh bay ¢ phan dudi);

- Nhép ndi dung cta hoat dong;
- Kich chudt vao nit “Luu lai” dé ghi ndi dung hoat dong vao hé¢ théng.

* Cong cy nay hd trg moi dinh dang dir liéu (Van ban, Video tu lam, Youtube, Flash,
Hinh anh, ...) dé gido vién thuc hi¢n soan thdo ndi dung cua ting hoat dong (Xem hinh).

Mé ta ndi dung hoat déng

Taptn~ Sikav Thém= Xem~= Binhdang~ Bang~ Congcu~

L) Binhdang~ B Y J =

3
- g
E

i
4
lil
il

QO @ & A-RA-©

(1) (2) (3) (4) (5) (6)

T 0,
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(1) Nhang link Youtube:

Tt Thém / stra video x

. Téng hop | Embed

Ngudn ttps/Awww youtube com/watch?v=EKmOCWVIYudc |

I

Nguon thay thé I
Nguwai dang

Kich thuéc X « Hanchéty 1&

(2) Thém video ty lam

Quan ly video

© Thém video méi Nhdp thdng tin fim kiém

WG o

Hwéng din gido vién

® Dong lai

(3) Thém noi dung tuwong tac Flash

Quan ly bai giang tuong tac

T An nut dé tai bai giang
T B 7 i len he thone
— = - -

Thi nghiém thwe hanh dao Phin bé dién tich & vat din Thi nghiém ao thir nghiém
déng co hoc réng

i : 1‘&31 nut twong wng
dé g4n bai gidng
© chon © cnon <=tlro’ng tic vao hoat

djng

O Bong lai
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(4) bat lién két dén Website khac

Thém lién ket x

Lién két

ChiF hién thi
Tiéu dé

Muc tiéu Khéng v

(5) Thém, chén hinh anh vao ndi dung hoat dong

Thém / stra hinh anh x

Téng hop | Nang cao

Ngudn ‘|

Miéu ta hinh anh

Kich thirée X + Han ché ty 1&

ol Huy

(6) Thém cac biéu twong vao ndi dung hoat dong

homeSchool B 0 — Nouénvana
= Céc hoat déng “ ¢ bBinhdangs B YU [ im——m = = = - = - E E
£ A -
Phwong trinh sinz = a B O 9L W A )
Phuong trinh $sinx = a$ ca cac ng
Bai tap phwong trinh $sinx...
L= - : $x = \alpha + k2\pi, k \in \mathbky Ej
Phwrong trinh cosz — a $x = \pi - \alpha + k2\pi, k in \ma (4
Bai tap phirong trinh $cosx... Néu sé thire $ialpha$ thda ma didu kg S\elngwegmyman ivracfpi}{2} leq \alpha \leq Vrac{\pi}{2} & W\ sin\alpha = a & \end{matrix}
: \right. $ thi ta viét S\alpha = arcsina$ (dowgac-sin-a, nghia |2#0ng ¢6 $sin$ biing $as$). Kni db, cac nghiém cla phieong trinh $sinx o
Phweong trinh tanz = a = a5 diroc viet I Q
$x = arcsina + k2\pi, k \in \mathbb{Z)$
Bai tap phwong trinh $tanx... P! =
$x = \pi - arcsina + k2\pi, k \in \mathbb{Z)§|
Phwong trinh cotz = a
Bai tap phwong trinh $cotx...

p » strong Tir 88




Budc 2: Chinh stra, hi¢u chinh ndi dung hoat dong

Sau khi ghi ndi1 dung hoat dong, ban c6 thé thuc hién céc chinh sira néu can thiét.

homeSchool B o -— Nguyén Van A
E Cac hoat dong . .
W Phuong trinh sinz = a ¥ &Thémtailidu (£ Chinhsira @ X6a
N B W
e Phueng trinh sinz = a ¢6 cac nghiém Ia (1) (2) (3) @
Bai tap phwong trinh $sinx... z=a+k2nkecZ; I=i
Phwrong trinh cosz = a z=w—atknkel =
T <a<
Bai tap phwong trinh $cosx... Néu sé thyc aothdami diéukién ¢ 2~ — 2 thita viéter = aresina (doc 12 ac-sin-a, nghia Ia cung co sin bing a).
sine =a 0
Phwong trinh tanz = a Khi @6, cac nghiém cda phirong trinh sinz = a dwoc viét 13 Q
Bai tap phwong trinh $tanx... = = arcsina+k2r, k € Z
x = — arcsina+ k2w, k € Z
Phwong trinh cotz = a
W Ti liéu tham khdo
Bai tap phweng trinh $cotx...
[E i ham knzo
© Bai 1ap phwong trinh sinz = a. ¥ ©Cauhsitwludn @ Cauhditrdcnghiém | [ Chinhsira @ Xéa
A |
@ Ban cé thé soan thde mé ta chung cho hoat déng nay tai diy (néu cin) o

(1) Thém tai liéu tham khao cho hoat dong hoc

B Quan ly tai liéu

Tén tai liéu ia Ngay giri

s Tap huén cong tac t6 chire Cuée thi khoa hoc ki thuat hoc sinh trung hoc nam

- 10/
hoc 2016-2017 09:39 26/10/2016

i Toan hoc 10 13:35 31/10/2016

B Toan hoc 11 23:53 29/10/2016

Ts‘n ligu tham khao 15:42 29/11/2016




(2) Chinh stra n6i dung

~
homeSchool 2 4 -~ Nguy@énvana
B Cac hoat déng
Phwrong trinh sinz = a [# Chinh sira hoat dong [ )
Bai tap phwong trinh $sinx...
Lk - Tiéu dé& Phirong trinh $sinx = a$ &
Phwong trinh cosz = a Q‘
Thé loai Hoat dong day hoc ~
Bai tap phwong trinh $cosx... o
3 M6 ta ndi dung hoat déng
Phwong trinh tanz = a Q
Taptinv Sira~ Thém~ Xem~ Dinhdang~ Bang~ Congcu~
Bai tap phweong trinh $tanx...
& # o9nhdangr B U J E =E =E E =~ - E =

Phwong trinh cotz = a

BE Q @ £ & A-E-OQ

Phirong trinh $sinx = a$ c6 cac nghiém |a

Bai tap phwong trinh $cotx...

$x =\alpha + k2\pi, k lin \mathbb{Z};$
$x =\pi - \alpha + k2\pi, K \in \mathbb{z}.$

Méu s6 thiee S\alphas thda ma didu kign Sieft\\beginimatrixj\frac{-\pi}{2} \leq ‘alpha \leq ¥rac[ipi}{2} & W sin\alpha = a & \end{matrix}
\right $ thi ta viét $\alpha = arcsina$ (doc 1a ac-sin-a, nghia la cung c6 $sin$ béng $a$) Khi do. cac nghiém cla phirong trinh $sinx
=a$ duoc viét 1A

$x = arcsina + k2\pi, k \in \mathbb{Z}$

$x =\pi - arcsina + k2\pi, k \in \mathbb{Z}$ o

(3) X6a hoat dong hoc.
5.2.3. Tao hoat dong kiém tra, danh gia

Hoat dong nay cho phép giao vién cai dat cac danh gia trong qua trinh hoc cua hoc sinh.
Gi4o vién co thé su dung hoat dong nay sau tung hoat dong hoc hoac sau mot s6 hoat dong hoc

tiry vao ndi dung va tién trinh day hoc.
Quy trinh tao hoat dong kiém tra, danh gia bao gdm cac budc sau:

Budc 1: Tao hoat dong (Tuwong ty nhu Tao hoat dong hoc da néu trén).

© Thém hoat dong méi

Tiéu dé Bai tép phwrong trinh $sinx = a$.

Thé loai Hoat ddng kiém tra, danh gia

©Cauhéitwrludn @ Cau hdi fric nghiém

(i | xovis

- Nhép tiéu dé cua hoat dong;

- Chon Thé loai hoat dong: Hoat dong kiém tra, danh gia;
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- Kich chudt vao nut “Cau hoi tu ludn” hodc “Cau hoi tric nghiém” dé thém cau hoi vao
hé thdng hodc Kich chudt vao nat “Luu lai” dé ghi ndi dung hoat dong vao hé théng.

* Cong cu nay hé tro moi dinh dang dit lieu (Van ban, Video tw lam, Youtube, Flash,
Hinh dnh, ...) dé gido vién thie hién soan thdo néi dung ciia tirng hoat dong (Giong phan Tao
hoat dong hoc da néu o trén).

THEM CAU HOI TRAC NGHIEM

Cau hoi Mire dd
Taptin~ Ska~v Thém~ Xem~ Binhdang~ Bang~ Congcu~ ° Nhan bict Thong hicu
Van dung Van dung cao
= u =E === =-i=- & =
) Binnaang~ B ¥ F E E E E = =- B B I (5)

B O WP ®E A-AE-Q
Phueng trinh $2sinx = -\squ{?}% co nghiém la

Tir khéa khac

Ihap cac tir khoa khac, ltu ¥ céc tir khéa cach nhau bo

(1) dAu phéy

p T 7
§6 phrrong an 4 (2) ~ Loai cau hai M5t Ira chon ~
Papan1 Phan héi1
Binhdangr B U 7 E =E = E Binhdangr B YU 7 E =E = E
Sx = \frac{\pi} {3} + k2'pi$
(4)

(3)

(1) No6i dung céu hdéi;

(2) Chon Thé loai cau héi tric nghiém: Mac dinh 4 lya chon va 01 lya chon dung;

(3) No6i dung phuong an 1;

(4) Li giai, giai thich phuong an 1 (néu c6);

(5) Xéc dinh mirc d6 cia cau héi: Nhan biét — Thong hiéu — Van dung — Van dung cao;
(6) Chon phuong an dung.

Sau khi dién du théng tin, kich chudt vao nat (7) Luu lai dé ghi cAu hoi vao hoat dong

kiém tra, danh gia.
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p » span

° Bap an ding

BAap an 2 Phan hdi 4

Binh dang - Binh dang ~

$x = frac{-2\pi} {3} + k2\pi$ hay $\frac{4\pi} {3} +
k2\pi$

p » span

Bap an ding

(7)

Khi d6, man hinh méi hién ra nhu sau:

homeSchool

® Dong lai

B Cac hoat dong

Bai tap phwong trinh $sinx...

T = - + k2 hay 'T' + k2m

4 =2 i k2rhay ¥ +k2n

H 4 l Nguyén Hung Chinh
(1) (2)
© Bai tap phwong trinh sinz = a. ¥ ©Cauhdityludn @ Céu héitrdcnghiém  (# Chinh sira T X6a ®
© Ban cé thé soan thao mé ta chung cho hoat dgng nay tai ddy (néu can)
(3) &
@
Phirong trinh 2sine = —+/3 c6 nghiém 13 (4) [+

© CAu hdi tw ludn
(1)
Gi4o vién c6 thé:
(1) (2) Thém cau hoi mai;
(3) Thém mo ta chung cho ca hoat dong;

(4) Stra cau hoi hién tai.

© Cau hdi fréic nghiém

(2) o

Nhu vay, dé soan bai Online, gido vién can chudn bi kich ban (tién trinh) day hoc bao

gom mot chudi cac hoat dong lién ti€p nhau. Trong do, gido vién cd thé tao dan xen cac “Hoat

dong hoc” va “Hoat dong kiém tra, danh gia” dé thuc hién y dd day hoc ctia minh.
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Minh hoa dudi day 1a mot bai giang Online bao gdm 08 hoat dong, trong d6 c6 04 Hoat
dong hoc va 04 Hoat dong kiém tra, danh gia cho bai hoc.

homeSchool & 4 — Nguyénvina

Trang chi ¥ Khong gian gido vién ¥ Bai hoc cia t6i ¥ Phuong trinh leong giac co ban

Phwong trinh sinz = a Trong thuc t€, ta gép nhitng bai toan dén dén viéc fim tat ca cac gia tri cla z nghiém ding cda nhitng phirong trinh nao d6 nhwe i
3sin2z + 2 = 0 hodc 2cosz + tan2z — 1 = 0. ma ta goi la cac phwong trinh lugng gide. (4

Bai tap phwong trinh $sinx...

Gidl phusang trinh lireng gidc 1A tim tAt cA cac gia tri cda &n sb thda m& phireng trinh d4 cho. Cac gia tri nay 12 sb do cda cac cung (+)

Phwong trinh cosz = a (g6c) tinh bang radian hodc dg.

Viéc giai cac phurong trinh Irong giac thieeng dira vé viéc giai cac phrong trinh sau, goi 1a cac phuwrong trinh vong gide co ban:

Bai tap phwong trinh $Scosx... - d P 9 °nd 9 J P g s p‘ 9 g P o a9 Q
B SIiNT = a4, cosT = a,tanz = a,cotr = a, trong do a la mot hang so

Phwong trinh tanz = a

Bai tap phweng trinh $tanx... . .
W Phuong trinh sinz — a ¥ &Thémtailidu ( Chinhsira @ X6a

Phwong trinh cotz = a

Phueng trinh sinz = a ¢6 cac nghiém Ia

z=atk2rkecZ;

z=7m—at+k2mkcZ
T a3 ) . - P
2 2 thi ta viet e« = aresina (doc la ac-sin-a. nghia la cung co sin bang a).

Néu sb thirc a thda ma diéu kién
sine =a

Kni @6, cac nghiém cda phirong trinh sinz = a dwoc viét 13
z = arcsina + k2m, k€ Z
x = — arcsina+ k2w, k € Z

6. Khong gian hoc tap ciia hgc sinh

3.1. Trong khéng gian soan thdo ciia gido vién, hé thong cung cap thém cong cu xem

truoc “Preview”, tuc la giao dién ma hoc sinh dwoc tiép can bai hoc. Cu thé nhu sau:

- Hién thi ché do hoc sinh: Kich chu6t vao thanh “Preview”:

homeSchool & 4 - NguydnVina

Trang chd ¥ Khong gian gido vién ¥ Bai hoc cla t6i # Phwrong trinh long giac ¢o ban

© Ban dang xem ché dd hién thi d6i v&i hoc sinh.

Phwong trinh sinz = a Trong thiec 1, ta gdp nhitng bai toan dén dén viéc fim t4t ca cac gid tri cda = nghiém dang cla nhikng phuong frinh ndo dé nhie
3sin2z + 2 = 0 hodc 2cosz + tan2x — 1 = 0, ma ta goi la cac phwong trinh Iong gidc.

Bai tap phwong trinh $sinx... ) . .
Gial phureng trinh irgng gide |a tim tat ca cac gia tri cda an so théa mé phirang trinh dd cho. Cac gia tri nay 1a s6 do cla cac cung
Phwong trinh cosz = a (gbc) tinh bang radian hoac d6.

Viéc gidi cac phireng trinh lrong gidc thirdng dwra vé viee gidi cac phireng trinh sau, goi 1a cac phwvong trinh iong gide co ban:

LG phszan (G S sinz = a,cosz = a,tanz = a, cotz = a, trong 46 a 1a mdt hang sb.

Phwong trinh tanz = a
Bai tap phwong trinh $tanx...
W Phwong trinh sinz = a ¥

Phwong trinh cotz = a i o L L
Phirong trinh sinz = a cO cac nghiém la

Bai tap phwong trinh $cotx... =+t k2 ke L

s=m—a+k2r kel

<a< 3 . . N - T
2 thi ta viét a = aresina (doc 12 ac-sin-a, nghia 1a cung co sin bang a).

x
Néu sb thiec e thda ma didu kign ¢ 2
sine = a

Khi d6, cac nghiém cda phirong trinh sinz = a dwoc viét A

- T4t hién thi ché d6 hoc sinh: Kich chudt vao nut “Dong”.
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3.2. Hoc sinh hoc bai nhw the nao ?
- Sau khi soan bai xong, giao vién c6 thé cap quyén dé hoc sinh vao hoc bai.

- Hoc sinh thuc hién tuan tu tung hoat dong cua bai hoc do gido vién tao ra. Khi hoc sinh
két thuc hoat dong hién tai, hé théng s tu goi hoat dong tiép theo.

- Béi véi cac Hoat dong kiém tra, danh gia: H¢ théng s& tu chAm diém bai 1am cta hoc
sinh (d6i véi cau hoi tric nghiém) va ghi lai san phim ma hoc sinh ndp (d6i véi cau hoi tu
luan). Gido vién c6 thé truy cap két qua hoc tap ctia tirng hoc sinh gin véi timg bai hoc trén hé
thdng; chim diém; quan 1y diém; trao d6i thao luan, ...

(a) Quan 1y két qua, chdm diém

homeSchool Chuyénmuc = Tim kiém Q [t -~ Nguyén Vin A

E Cac hoat déng

& San pham - Két qua
Muc dich yéu cau

Noi dung bai hoc Tinh/thanh Toan quéc x 7

Cau hoi tric nghiém
@ Danh sich cé 101 gido vién.

Trang dau 2 3 | Trang cudi

Yéu ciu san phim két thic...

# Hotén Tinh Mirc d6 hoan thanh Két qua Banh gia

+ ';:Z'é' :f:iif;r;én;h Ninh Binh v Pa hoénitf;gh danh gia

2 u :TE{G;VTE;“::; i Trung  Nam Binh v Pa hoe‘]nslir;gh danh gia

€ : ':E{;vifégrl:iurc.%mn; hoc Cae Béng m % Chwra hcér?!tluénh danh gia

+ L r;:;{:,;é;; iEf;n’Brér‘v Phi Bign Bién v Pa hoans;:z:m danh gia o
s 4 l;:cT;IHjm Iz Sl - x Chira hcéﬁotft::nh danh gia

W Trao d6i véi hoc vien [l 53n pham - Két qua
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(b) Trao ddi, thao luan véi hoc sinh

Nguyén Vin .
Chao anh, xin hdi anh cdn hdi vé van
dégi?

03-10-2016

Tran Hibu .~
Véang. Cam on anh Nam.

03-10-2016

Ngo Quang Minh
Xin Ieu ¥ Phan "Yéu cau san phdm
két thic ..

01-10-2016

Ngoc Lan
Sira bai gi ha anh? D& nghi anh ndi
o hon.

28-09-2016

Tran Thanh ' .
khéng cé gi !
30-09-2016

Chuyénmuc = Tim kiém Q B o -— Nguyén Van A
Tinh/thanh | Toan qudc v
© Danh sach cé 101 gido vién.
Trang d&u - 2 | 3 | Trang cudi
# Hotén Tinh Mirc d6 hoan thanh Két qua Danh gia
Pham Hoa - . . 5270
1 THCS Ninh Phong Ninh Binh v Bé hoan thanh di
Nguyén Huy = .y Tran Thanh ™
6270
N ing Gid i T
2 g:CPT Phang Gido dye Trung  Nam Binh ui.veg + Da hoan thanh di Xin ndi TS méi nguei
: tap hudn chi can hoan
Nguyén Thé |~ =~ N 70 thanh mét bai trong 9
3 Cao B - .z
0 THPT Gido dyc trung hoe a0 Bang [ s0.00% | % Chwa hoan 1 finh vige ¢6 sdn hay
o phai hoan thanh c& 3
Nguyen Tien ™ — o 64/70 bai hoc?
4 THPT TP Bién Bién Phi Dign Bién Qup- 11y  Bi hoan thanh di
Nguyén Hiing 30-09-2016
; P HamhiL - ién Bien 4070 X . 3
THCS Him Lam : x Chwa hoan thanh (  CN30 anh. moi nguoi a4
phai hoan thanh ca 3 "
n Luong Thu " o 7o hai cia linh viee O anh
6 THCS Thanh Chan Dign Bién [ so.00% | xChrahoanthanhe B B B B
Grri

MNhép tin nhan
W Trao d6i véi hoc vién [ IEELR-GELEN IR (TES
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